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The AEP include the American Teacher Panel, 
the American School Leader Panel, and the 
American School District Panel. 

THE 
AMERICAN 
EDUCATOR 
PANELS

Taking the Pulse of 
America’s Educators

T
he RAND American Educator Panels (AEP) 
provide rapid insights about educators’ 
knowledge, attitudes, practices, and working 
conditions. The panels consist of teachers, 

principals, and district leaders from across the United 
States who represent various district and school 
sizes, grades, regions, economic levels, and other 
factors. Their answers to surveys provide the critical 
voices of educators on important education policies 
and issues.

You can run your own surveys using the 
AEP. For pricing and more information, visit  
www.rand.org/aep.

http://www.rand.org/aep
https://www.rand.org/pubs/corporate_pubs/CPA168-1.html
https://www.rand.org/


THE AMERICAN EDUCTOR PANELS

Impact
AEP findings are regularly presented in the RAND AEP Data Note series; covered by national and 
educational news outlets; and shared through briefings, commentaries, and webinars. AEP data sets are 
also available for free through the RAND AEP Data Portal.

INFORMING POLICY AND PRACTICE BY PROFILING CHANGES AND TRENDS

EDUCATIONAL DISPARITIES. To immediately assess how the COVID-19 
pandemic widened ongoing disparities in the education system, the U.S. Department 
of Education, Office for Civil Rights turned to AEP data and analysis. The office 
depended on AEP surveys to inform policymakers about how many families of color 
lost contact with their children’s schools early in the pandemic and the ways in which 
necessary individualized services for students with disabilities were significantly 
interrupted in most schools. 

The American Instructional Resources Survey (AIRS), fielded through the AEP, 
gave insight into technological disparities affecting students of color and students in 
high-poverty and rural school districts. 

INSTRUCTIONAL MATERIAL USE. The Council of Chief State School Officers 
(CCSSO) relies on the AEP to provide annual data on the use of high-quality K–12 
instructional materials across the country and in those states participating in the 
CCSSO High-Quality Instructional Materials and Professional Development Network 
(IMPDN). CCSSO’s 2019-20 annual report and guidance to states draw heavily on 
AEP data and analysis to make the case for state policies that encourage use of 
standards-aligned curriculum materials for mathematics and English language arts.

In October 2021, an AEP survey demonstrated that the use of standards-aligned 
materials across the United States and in the IMPD Network continues to rise. The 
results of the 2021 findings were shared with practitioners, policymakers, and the 
public via a webinar and a public report.

DATA NOTE
Insights from the American Educator Panels
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Divergent and Inequitable 
Teaching and Learning 
Pathways During (and Perhaps 
Beyond) the Pandemic
Key Findings from the American Educator 
Panels Spring 2021 COVID-19 Surveys

Key Findings

• K–12 schools’ operational models—fully remote, 
fully in-person, or hybrid—varied considerably in 
2020–2021. Those schools that were fully remote 
tended to serve higher percentages of students 
of color and low-income students than their 
in-person counterparts. 

• Reported instructional time and curriculum 
coverage in 2020–2021 were significantly lower in 
schools that were fully remote for the majority of 
the school year.

• Seventy-four percent of principals in fully remote 
schools estimated that their students’ average 
achievement in mathematics was below grade 
level in spring 2021, compared with 63 percent 
of principals in hybrid settings and 46 percent of 
principals in fully in-person settings. 

• Remote teachers’ estimates of student assign-
ment incompletion and absenteeism were 
almost twice as high as those of teachers in fully 
in-person settings. 

• Although teachers in the highest-poverty schools 
and those with most students of color reported

more student access to free tutoring, they were 
less likely to report access to reading specialists 
and one-on-one student-teacher meetings. 

• Nearly all schools providing any in-person 
instruction had at least some safety measures 
(e.g., a requirement to wear face masks) in place. 
However, teachers’ opinions about the necessity 
of safety measures varied depending on their 
schools’ operational models. 

• One-third of teachers who have taught fully 
remotely for the majority of the 2020–2021 school 
year either indicated a preference to do at least 
some remote teaching in the future or otherwise 
had no preference. 

• One-third of schools reported plans to offer remote
instruction to any student who wants it, even after 
the pandemic has passed. Schools that have been
remote for the majority of the 2020–2021 school 
year were much more likely than those that have 
been mostly in person to be planning for a remote 
option in future school years. 
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B
y themselves, state academic standards 
do not lead to major shifts in what teach-
ers do in their classrooms. This is a key 
finding from research covering decades 
of standards-based reform, including 

RAND surveys that track how state standards affect 
teachers’ perceptions of what content is most import-
ant to address in classroom instruction (Coburn, 
2004; Cohen, 1995; Edgerton and Desimone, 2018; 
Opfer et al., 2018). One critical reason for this dis-
connect between state standards and instructional 
practice is that teachers’ curriculum materials—the 
textbooks and other materials that drive lesson con-
tent—are frequently not aligned with state standards 
(Kaufman et al., 2020; Polikoff et al., 2020). 

Many states and organizations have noted this 
misalignment and have been advocating for greater 
use of standards-aligned curriculum. In 2017, the 
Council of Chief State School Officers (CCSSO) 
formed the High-Quality Instructional Materials 
and Professional Development (IMPD) Network. 

Key Findings

• Use of standards-aligned materials among 
U.S. teachers was greater for mathematics 
than for English language arts (ELA), although 
high proportions of high school teachers 
reported use of unaligned or unrated materials 
for both subjects.

• Use of standards-aligned materials has been 
rising across the United States and particularly 
among teachers in some states participating 
in the Council of Chief State School Officers’ 
High-Quality Instructional Materials and 
Professional Development (IMPD) Network.

• Nearly all teachers reported regular use of 
a curriculum material with available digital 
components.

JULIA H. KAUFMAN, SY DOAN, MARIA-PAZ FERNANDEZ

The Rise of Standards-
Aligned Instructional 
Materials for U.S. K–12 
Mathematics and English 
Language Arts Instruction
Findings from the 2021 American 
Instructional Resources Survey
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TAKING THE PULSE OF AMERICA’S EDUCATORS

Answers to these questions and many others have informed policy and practice and have helped keep 
the policy education community up to date on today’s most pressing issues. 

SURVEY TOPIC EXAMPLES

How did teachers cope with 
the rapidly changing COVID-19 

environment?

How many math and English 
language arts teachers are 
adopting standards-aligned 
materials in their classes?

Do teachers have what they 
need to effectively teach 

English learners?

COVID-19 IMPACTS. When the pandemic disrupted education across the country, 
AEP staff launched some of the nation’s first representative surveys on the crisis to 
understand how teachers, schools, and districts were addressing remote learning, 
student disparities, learning loss, parental concerns, school readiness, and more. 
Findings were shared in venues across the country, including CNN, C-SPAN, NPR, 
USA Today, and the Washington Post. 

TEACHER WELL-BEING. Teaching is a high-stress profession with a lot at stake. 
RAND researchers surveyed teachers through the State of the U.S. Teacher survey 
and other surveys to understand the stressors that teachers faced before and during 
the pandemic and the working conditions that led them to want to leave teaching. 
Findings from the State of the U.S. Teacher survey have been cited in hundreds of 
media reports in outlets from TIME to Good Morning America, and RAND’s report 
on teacher stress made Edutopia’s list of the ten most influential research studies 
of 2021. The Education Commission of the States used the analysis to inform its 
state-level focus on teacher attrition. 

STATE STANDARDS. In 2015, RAND began a landmark study to understand 
how K–12 state standards for career and college readiness were being translated 
in classrooms across the United States. The study produced numerous 
reports shedding light on what teachers knew about their state standards, 
what standards-aligned materials they used in their classrooms, and their 
standards-aligned practices. In particular, RAND’s AEP research in Louisiana as 
part of that project demonstrated that state department of education practices—and 
emphasis on coherence—may have influenced teachers’ greater standards-aligned 
knowledge and practice in Louisiana.
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Teaching and Leading 
Through a Pandemic 
Key Findings from the American Educator 
Panels Spring 2020 COVID-19 Surveys 

E
ducators and students in schools across the United States have faced sweeping, unprecedented 
changes to teaching and learning as a result of the coronavirus disease 2019 (COVID-19) pandemic, 
which shuttered school buildings in spring 2020. This Data Note offers teachers’ and principals’ 
perspectives on some of those changes and presents their implications for education policymakers 
and practitioners. Drawing on the RAND Corporation’s American Educator Panels (AEP), research-

ers surveyed nationally representative samples of K–12 public school teachers and principals in late April and 
early May 2020 to document how they delivered instruction and other services, what supports and resources 
they needed, and what their expected priorities and plans were for the 2020–2021 school year. At the time 
the survey was fielded, the effects of the pandemic were already in full force: According to the principals and 
teachers we surveyed, most K–12 public schools in the United States closed during the two-week period in the 
latter part of March. However, nearly all the teachers who responded to our surveys reported being employed 
and paid for the same number of hours as before school closures. 

We address the following key topics:
• distance learning and curriculum coverage during school closures
• principals’ perceptions of school challenges and needs
• school and teacher contact with families and students
• teacher training on remote instruction
• teachers’ needs for additional support
• priorities and plans for the summer and next school year.
Schools and districts across the nation have responded in a variety of ways to the COVID-19 pan-

demic, depending on their resources and populations. Differences in the quality of supports provided 
during the COVID-19 pandemic stemmed to some degree from preexisting differences in access to such 
resources as high-speed internet and computing devices (e.g., laptops or tablets) (Center on Reinventing 
Public Education, undated-b). The shift to remote learning has the potential to widen inequities in stu-
dents’ access to high-quality educational supports (National Academies of Sciences, Engineering, and 
Medicine, 2019). In addition, the typical elementary school provides different learning opportunities 
and faces a different set of challenges than the typical middle or high school (Polikoff, 2020). 
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Support
The AEP are supported by the following partners and sponsors:

PARTNER AND SPONSORING ORGANIZATIONS

AASA, The School Superintendents 
Association

The American Association of Colleges 
for Teacher Education

American Federation of Teachers
Bill & Melinda Gates Foundation
Charles and Lynn Schusterman 

Family Philanthropies

National Association of Elementary 
School Principals

National Association of Secondary 
School Principals

National Education Association
University Council for Educational 

Administration
Walton Family Foundation

CONTACT US

If you would like additional information about the panels or would like to use the panels in your research, 
please contact us at 1-833-634-1533 or aep@rand.org, or visit the AEP website at www.rand.org/aep.

ABOUT RAND AND RAND EDUCATION AND LABOR

The RAND Corporation is a nonprofit institution that helps improve policy and decisionmaking 
through research and analysis. The AEP is part of RAND Education and Labor, a division of the 
RAND Corporation that conducts research on early childhood through postsecondary education 
programs, workforce development, and programs and policies affecting workers, entrepreneurship, 
and financial literacy and decisionmaking.
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