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Preface

The leadership of the Arabian Gulf nation of Qatar sees education as the
key to Qatar’s economic and social progress. Long concerned that the
country’s education system was not producing high-quality outcomes
and was rigid, outdated, and resistant to reform, the highly committed
Qatari leadership approached the RAND Corporation in 2001, asking
it to examine the kindergarten through grade 12 (K–12) education
system in Qatar and to recommend options for building a world-class
system consistent with other Qatari initiatives for social and political
change, such as wider opportunities for women. After accepting a specific system-wide reform option, the leadership then asked RAND to
further develop the option and support its implementation. This work,
which proceeded for four years, provided RAND with the unique and
exciting opportunity not only to observe a major reform undertaking
from the ground level, but to participate in the process as well.
To make this work accessible to a wide audience, three related
documents have been prepared:
• A monograph: Education for a New Era: Design and Implementation of K–12 Education Reform in Qatar. This document is available in English as RAND MG-548-QATAR.
• An executive summary: Education for a New Era, Executive Summary: Design and Implementation of K–12 Education
Reform in Qatar. This document provides both an English and
an Arabic version under one cover; it is available as RAND
MG-548/1-QATAR.
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• A research brief: A New System for K–12 Education in Qatar. This
document is available in English as RAND RB-9248-QATAR
and in Arabic as RAND RB-9248/1-QATAR.
All three of these documents are available in full-text versions on the
RAND Web site: www.rand.org.
The monograph analytically describes, based on RAND’s experiences in this effort, the first phase of Qatar’s K–12 school reform initiative, called Education for a New Era. It follows the initiative from
its inception in 2001 to the opening of the first generation of the new,
Independent schools in Fall 2004; it also provides a brief update on
developments after that date. However, this description cannot do justice to all the contributions of the many Qataris, Qatari organizations,
and international consultants and contractors that took part in this
very ambitious reform effort. In consequence, this document distills
and summarizes the experiences of all these participants, with topics
chosen primarily for a policy audience.
The material should be of particular interest to education policymakers, researchers, and scholars whose focus is on education policy
and reform, system design, curriculum development, assessment, and
implementation. It should also be of interest to those concerned with
education, human capital, and social development in the Middle East.
Again, it should be noted that it was not possible to convey all that
occurred in the reform effort, nor to do full justice to all participants’
efforts.
More detailed information about the reform can be found at
Qatar’s Supreme Education Council Web site: http://www.education.
gov.qa (Arabic version, with a link to the English version). Further
information about the RAND project supporting the reform initiative
can be found at www.rand.org/education.
The RAND-Qatar Policy Institute (RQPI) is a partnership of the
RAND Corporation and the Qatar Foundation for Education, Science, and Community Development. The aim of RQPI is to offer the
RAND style of rigorous and objective analysis to clients in the greater
Middle East. In serving clients in the Middle East, RQPI draws on
the full professional resources of the RAND Corporation. For further
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information on RQPI, contact the director, Dr. Richard Darilek. He
can be reached by email at redar@rand.org; by telephone at +974-4927400; or by mail at P.O. Box 23644, Doha, Qatar.
The work reported here was carried out by RAND Education,
a unit within the RAND Corporation, and was funded by the State
of Qatar. For more information about this monograph, contact Dr.
Charles A. Goldman, Associate Director, RAND Education. He can
be reached by email at charlesg@rand.org; by telephone at +1-310-3930411, extension 6748; or by mail at RAND Corporation, 1776 Main
Street, Santa Monica, California 90401, USA.

Executive Summary

The leadership of the Arabian Gulf nation of Qatar, like that of many
other countries, views education as the key to future economic, political, and social progress. In 2001, Qatar’s leaders sensed that system-wide
school reform was needed to position Qatar for the future. Innovations
to reform the public school system had been tried in the past, and
some had been successful on a small scale. However, the leadership
thought that the nation’s school system was not producing high-quality
outcomes for Qatari students in terms of academic achievement, college attendance, and success in the labor market. The leadership also
wanted to make changes in the education system that were consistent with other initiatives for social and political change, such as the
move toward increasing democratic rule and wider opportunities for
women.
In Summer 2001, the State of Qatar’s leadership asked the RAND
Corporation to examine the K–12 (kindergarten through grade 12)
school system in Qatar. RAND’s task was to examine critically the
entire system of Qatari schooling, both government run and private, at
the pre-college level. The initial RAND project had four goals:
1.
2.
3.
4.

Understand and describe the current system.
Identify problems with the system.
Recommend alternative reform options to improve the system.
Devise a plan to implement the chosen reform option.
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RAND’s analysis pointed to two main pursuits for reform:
improve the education system’s basic elements through standardsbased reform and devise a plan to deal with the system’s overall inadequacies. The highly committed Qatari leaders were willing to consider
radical and innovative solutions, and they offered RAND a unique and
exciting opportunity to help design and build a new education system.
After considering various reform options, the Qatari leaders decided
on a charter school model, known as the Independent School Model,
which aims to improve education in Qatar by generating a variety of
schooling alternatives with differing missions, curricula, pedagogical
practices, and resource allocation models.
This Executive Summary describes the process of developing the
design for Qatar’s school system reform and focuses on the initial years
of implementation.
Examining the Existing System
At the time of the RAND study, the Qatari K–12 education system
served about 100,000 students, two-thirds of whom attended schools
that were government financed and operated. The highly centralized
Ministry of Education oversaw all aspects of public education and
many aspects of private education. There were several strengths in
the existing system. Many teachers were enthusiastic and wanted to
deliver a high-quality education; some of them exhibited a real desire
for change and greater autonomy. Additionally, parents appeared open
to the idea of new schooling options. But the weaknesses in the existing system were extensive.
Lack of Vision or Goals for Education

When the Ministry of Education was founded, in the 1950s, the emphasis was on building a school system that would provide free education
to a largely illiterate population. Thus, the design for the system was
highly centralized, following the Egyptian model, and it was largely
successful in providing essential basic education to the population
and improving literacy rates. However, over the years, the Ministry
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expanded the system without questioning its structure or developing
guiding principles for its operation. Departments, procedures, rules,
and processes were added in piecemeal fashion without considering
the system as a whole. The Ministry also lacked purposeful organizing principles, and the Ministry’s hierarchical structure did not foster
improvement.
Unchallenging and Outdated Curriculum

The Ministry mandated the school curriculum and provided all textbooks. It also provided a curriculum guide to which teachers had
to adhere and in which they had to record, on a daily basis, minute
details of each lesson taught. The curriculum in the government (and
many private) schools was outmoded and emphasized rote memorization, leaving many students bored and providing little opportunity for
student-teacher or student-student interaction. The Ministry incrementally updated the curriculum on a rigid schedule, reviewing and revising each subject at one grade level each year. Thus, for example, a grade
5 science text would be revised only about every 12 years. Teachers who
chose to provide different examples or exercises had to spend their own
money on any additional materials and still had to teach the lesson
plan for that particular day. Creativity was implicitly discouraged.
Lack of Performance Indicators

Although teachers were held accountable for executing the centralized
curriculum, no one was held accountable for student performance, and
no attempt was made to link student performance with school performance. The scant performance information that was provided to
teachers and administrators meant little to them because they had no
authority to make changes in the schools.
Lack of Investment

Finally, although Qatar has a high per capita income, the national
investment in education was small. Many school buildings were in
poor condition, and classrooms were overcrowded, with 40 to 50 students crammed side by side into spaces designed for fewer than half
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this many. Schools lacked modern equipment, such as computers and
other instructional technologies, as well as basic supplies.
Teachers received low pay and little professional development.
Most male teachers were expatriates, and while their average salaries
were higher than those of teachers in Saudi Arabia, they were 20 percent lower than those of teachers in other Gulf Cooperation Council
(GCC) countries. Teachers could be moved from school to school with
little advance notice and no consultation, and did not appear to receive
the training they needed.
Designing the New System
Most of the system’s weaknesses were already well known in the country; and previous modernization attempts, which had been successful
in introducing specific innovations, had lacked the strong vision and
clear implementation strategy necessary to improve the whole system.
Together, the extensive concerns about the system as a whole
and the past failures to introduce sustainable improvement argued
for system-changing solutions, plus a well-articulated implementation
plan. The system-changing solutions were appropriate because they
would entail creating new institutions to expand the range of education services provided. Moreover, a key assumption underlying systemchanging designs is that the new institutions will produce the desired
results and, at the same time, motivate existing institutions to improve
their performance.
A Standards-Based System

RAND recommended that no matter what else was to occur, the basic
education elements of a standards-based system had to be put in place.
The most fundamental need was clear curriculum standards oriented
toward the desired outcomes of schooling. The new system’s curriculum, assessments, and professional development would all have to
be aligned with these clear standards, which would cover both content (what students should be taught in each grade) and performance
(what students should know by the end of each grade). However, the
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standards would not dictate or even propose the curriculum itself, nor
prescribe how information and skills were to be conveyed. To promote continuous improvement within the standards-based system, the
reform design called for education data to be collected, analyzed, and
disseminated to the public.
New Governance Structure

These basic elements of a standards-based system—standards, curriculum, assessments, professional development, and data use—can be
managed using different governance systems, ranging from centralized to decentralized and from limited choice and variety to significant choice and variety. RAND presented three governance options to
the Qatari leadership for discussion: a Modified Centralized Model,
which upgraded the existing, centrally controlled system by allowing for some school-level flexibility with or without parental choice of
schools; a Charter School Model, which encouraged variety through
a set of schools independent of the Ministry and which allowed parents to choose whether to send their children to these schools; and
a Voucher Model, which offered parents school vouchers that could
be used to send their children to private schools and which sought to
expand high-quality private schooling in Qatar. The Qatari leadership
decided to proceed with the second option, which was then refined and
given a new name—the Independent School Model.
The Independent School Model was to focus on well-aligned
standards, curriculum, assessments, and professional development, and
would promote four principles:
1. Autonomy. Independent schools operate autonomously, subject
to the conditions specified in a time-limited contract.
2. Accountability. Independent schools are held accountable to the
government through regular audits and reporting mechanisms,
as well as student assessments, parental feedback, and other
measures.
3. Variety. Interested parties may apply to operate schools, and
diverse schooling options are to be offered, since each Inde-
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pendent school is free to specify its educational philosophy and
operational plan.
4. Choice. Parents are allowed to select the school that best fits
their child’s needs.
The adoption of these principles was notable because such principles
rarely characterize government education systems in the region. Taken
together, these principles constitute a fundamentally different approach
to the provision of education.
Implementation Plan

RAND developed a detailed plan for implementing the chosen reform
model. This plan specified four new government institutions, three
permanent and one temporary, that would aid in changing the power
and authority within the system:
• Supreme Education Council (SEC). A permanent institution
responsible for setting national education policy.
• Education Institute. A permanent institution responsible for overseeing the new, Independent schools and allocating resources
to them; developing national curriculum standards in Arabic,
mathematics, science, and English; and developing teacher training programs to ensure a supply of qualified teachers for the new
schools.
• Evaluation Institute. A permanent institution responsible for
monitoring student and school performance in both Ministry
and Independent schools; designing and administering national
tests in the four subjects specified above; developing and conducting surveys of students, teachers, parents, and principals; producing annual “school report cards”; performing special studies on
the schools and the reform’s progress; and operating the national
education data system.
• Implementation Team. A temporary institution responsible for
helping to establish the other institutions and for performing
oversight, coordination, and advisory functions during the transition to the new system.
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The new system was designed to run in parallel with the existing
Ministry system (see Figure 1). Ministry staff and Ministry-operated
schools would be unaffected for the most part during the early years
of the reform. In consequence, parents could exercise real choice as to
whether to send their children to the new schools or keep them in the
Ministry or private schools. To promote flexibility, the two new Institutes were intended to be less reliant than the Ministry on rules and
hierarchy and to employ a relatively small number of staff. Employees
of the new Institutes would be expected to support collaboration, teamwork, individual creativity, initiative, and personal accountability.
The timeline for implementing the reform involved three distinct
but overlapping phases (see Figure 2). In Phase I, which was to begin
in Fall 2002, the Implementation Team would establish the Education and Evaluation Institutes and hire key personnel. The Institutes
and their Offices would begin to build the organizational and policy
infrastructure needed to support the opening of the first Independent
schools, and the legal authority of the SEC and the Institutes would
Figure 1
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Figure 2
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be established. Additionally, key products for supporting the reform
would be developed: curriculum standards, standardized national
tests, and a national education data system.
Phase II was to begin in early 2004 with the first national administration of student tests and school education surveys. The first generation of Independent schools would open in September 2004, after
which each subsequent September would see another generation of
Independent schools open. This phase could take from three to seven
years.
Phase III was to entail integration of the elements of the new
system. At this point, the Qatari leadership would have to determine
whether the entire education system would retain its parallel structure. This decision would depend on the course of the reform and the
Ministry’s response to it.
Implementing the New System
In 2002, the Qataris began implementing the reform. The accomplishments can be briefly described in terms of four areas.
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Building the Organizational Structure

An essential first step in implementing the reform was to establish an
institutional framework for the education system (see Figure 1, above).
But even before an organizational structure could be established, a
legal structure had to be put in place to formally define and empower
the agencies charged with formulating education policies and initiating
and monitoring the reform.
In Qatari law, the instrument for enacting legislation is the Emiri
Decree. In November 2002, “Law Decree No. (37) of the Year 2002,
Establishing the Supreme Education Council and Delineating its Jurisdictions,” was enacted, paving the way for the reform’s activities to
proceed. Per this decree, the SEC would oversee the Education Institute and the Evaluation Institute, thereby overseeing the entire reform
effort. It would also oversee all other education enterprises in Qatar,
including the Ministry of Education. In March 2003, the reform was
publicly launched as Education for a New Era; the SEC met for the first
time on March 3, 2003.
The Implementation Team served an important early coordination function. But the reform’s rapid pace and large size soon rendered
the task of handling the numerous aspects of coordination difficult
and overly time-consuming. In April 2003, when the Implementation
Team had existed for six months, its meeting process had become so
cumbersome that the SEC agreed to dissolve the team. Thereafter, the
Institute directors were expected to work with contractors and bring
major issues to the SEC.
A broad range of activities went into establishing and developing the Education and Evaluation Institutes. Qualified and credible
people had to be identified and recruited for key leadership roles; staff
had to be hired for the Institutes; facilities had to be found. Also, once
the Institute staff were in place, they, working with RAND, had to
complete key tasks and establish processes for other tasks, such as the
hiring of outside contractors.
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Developing Curriculum Standards and Supporting Their
Implementation

Challenging curriculum standards were an essential element of the
reform’s design. They not only had to provide the basis for the standardsbased education system, they also had to define the expectations for
student learning and performance.
The design recommended that content and performance standards be developed in four subjects: Arabic, English, mathematics, and
science. As the national language, Arabic was an obvious choice, and
English was deemed important for use in the labor market and to prepare students for postsecondary education abroad. Mathematics and
science were seen as important because of the modern world’s emphasis
on science and technology, as well as Qatar’s specific need for engineers
in the oil and gas industries.
In May 2003, the Education Institute staff and RAND selected
CfBT (at the time, the Centre for British Teachers; now, CfBT Education Trust) to develop the curriculum standards. After the CfBT
teams completed drafts, independent experts reviewed the drafts and
provided input into the final standards.
Qatar now possesses curriculum standards in Arabic, English,
mathematics, and science for all 12 grades. These standards are comparable to the highest in the world, and the mathematics and science
standards are published in Arabic and English to make them accessible
to all educators. Of particular note are the new standards for the study
of Arabic, which stress practical language skills using a range of texts
from a wide variety of sources.
These curriculum standards do not dictate what curriculum an
Independent school must adopt to meet the established, high national
standards. This ability of each Independent school to choose its own
curriculum is one way in which the standards promote two of the key
principles of the reform—autonomy and variety. The curriculum standards also promote a third key principle—accountability—in that
many of the learning objectives established by the standards for the
different subjects are measured by assessments integral to the accountability system.
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Developing the Assessment System

The Evaluation Institute was charged with developing a wide-ranging
assessment system in Qatar that would allow parents to gauge the
performance of different schools while also allowing policymakers to
monitor school quality. This assessment system, which became known
as the Qatar Student Assessment System (QSAS), was designed to serve
three broad purposes:
1. Provide information to the public about school performance in
order to motivate school improvements and promote informed
parental school choice.
2. Provide feedback to teachers to help them tailor instruction to
support the needs of their students.
3. Provide policymakers with a national picture of how well students perform relative to the curriculum standards.
The assessment has two main components, standardized testing and
surveys.
Standardized Testing. The reform called for a standardized endof-year examination to be administered annually to students in grades
1–12. The process of developing national tests for the different grade
levels was an enormous task, and one that had never been undertaken
in Qatar.
Development of the examination, known as the Qatar Comprehensive Educational Assessment (QCEA), began in 2003 with the
recruitment of test developers. The Educational Testing Service was
selected to develop the Arabic and English tests, and CTB was selected
to develop the mathematics and science tests.
A number of design issues for the test had been decided early on.
With support from a RAND analysis, the Evaluation Institute determined that all students in grades 1–12 would be included in the assessment. It was also decided that assessments would be administered solely
in Arabic in the early years of the reform, but that beginning with the
2006 QCEA, the mathematics and science assessments would be made
available to schools in either English or Arabic, depending on their language of instruction. Because the curriculum standards would not be
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available by the time the first tests were administered, a two-stage plan
was adopted for developing the assessments: initial instruments and
fully aligned instruments.
The QCEA was first fielded in Spring 2004 to document achievement levels before the reform’s Independent schools began to open.
This was the first time that students in all grades in Qatar’s publicly
funded schools were tested in a systematic, standardized way. Some
private schools were also included in the testing. About 85,000 students in the Ministry schools and private Arabic schools participated.
The tests were then upgraded and repeated in 2005 and 2006 as
part of the ongoing accountability system. The 2005 QCEA upgraded
the test instruments in two key ways: tests were aligned with the newly
completed curriculum standards, and tests introduced several new item
formats and procedures, such as more “constructed-response” items
(which require short written responses) and a performance task requiring students to listen and extract information.
Surveys. While the tests were being developed, surveys and
school observation instruments were developed to complement the
assessments. The Evaluation Institute contracted the National Opinion
Research Center at the University of Chicago to develop the surveys in
cooperation with Institute and RAND staff.
In Spring 2004, the Institute administered these surveys to many
stakeholders in the K–12 education system—school administrators,
principals, teachers, social workers, and students and their parents.
These surveys represent the first systematic attempt to document key
aspects of the education system in Qatar, including teaching practices,
aspirations for student achievement, and opinions about schooling.
Responses were received from 232 schools, more than 8,600 teachers, more than 68,000 students in grades 3–12, and nearly 40,000
parents.
In March 2005—less than three years after the official launch of
the reform—the SEC and the Evaluation Institute publicly reported
the first results from the surveys and assessments. The surveys were
upgraded and repeated in 2005 and 2006. Similarly large numbers
of stakeholders responded to the subsequent survey administrations,
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thereby generating the beginning of a valuable time series of data on
important aspects of the Qatari education system.
Establishing the Independent Schools

In Fall 2003, the Education Institute set about developing guidelines
and policies for the Independent schools, selecting schools and operators, and supervising renovations to prepare for the opening of the first
generation of Independent schools in Fall 2004. As with other aspects
of the reform’s implementation, the timeline was exceedingly short.
The first generation of Independent schools would open eight and onehalf months after a group of operators was identified.
Many tasks needed to be accomplished to establish the Independent schools. These ranged from the task of developing policies and
funding mechanisms for the new schools to that of establishing the
most basic physical operations, such as preparing school facilities for
opening day.
Guidelines. The Independent school guidelines had a dual purpose: constitute the policies and procedures for operating an Independent school, and provide a structure for the application to open a school
and for school operators’ required end-of-year reports. To maximize
the potential for variety and innovation in the new schools, the guidelines were designed to give applicants a great deal of latitude in devising their school education plans. The contract application required that
several components of an overall operation and education plan for the
school be specified, including the governance structure, a detailed academic and financial accountability plan, a self-evaluation plan, and a
financial reporting system. The education plan had to include a mission statement, admission standards and selection criteria, policies for
grade retention and graduation, and an explanation of student support
services.
Funding mechanisms. At the same time, the Education Institute
and RAND worked together to develop a finance handbook to inform
school-operator candidates of procurement and accounting procedures
and to help them develop their school budgets. The handbook specified
funding mechanisms for the schools, including per-pupil operating rate
(PPOR), start-up funding, and possible special grants. Each Indepen-
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dent school would receive government funds based on the number of
eligible students multiplied by the PPOR, which increased in accordance with the general education level (elementary to preparatory to
secondary). This amount could be increased by special grants, which
were awarded to address school needs ranging from special laboratory
equipment to transportation.
Recruitment of organizations to support the schools. The Education Institute, with RAND’s support, searched worldwide for organizations with experience in charter schools and education management
that could send school support teams to live in Doha and work with
staff in Independent schools. After an international search, the Education Institute contracted with four school support organizations:
Multiserve (New Zealand), Mosaica (United States), CfBT (Britain),
and Gesellschaft fuer Technische Zusammenarbeit (Germany). Each
support organization had to commit significant staff on-site in Doha
to assist the school operators with every aspect of their planning and
implementation through the end of the first year of operation.
Selection of schools and school operators. The Education
Institute, working with RAND, developed a set of criteria for selecting a pool of Generation I candidate schools from among the Ministry
schools. Potential school operators responded enthusiastically to the
call to open schools. The Education Institute selected operators for the
first generation of schools—the 12 Independent schools that opened
in Fall 2004—from a pool of 160 initial applicants; all 12 opened
under three-year renewable contracts. The Charter Schools Development Center, a U.S.-based organization, was hired to conduct training
workshops to help candidates understand the requirements set out in
the application guidelines.
Preparation of school facilities. Over the summer of 2004, the
Education Institute renovated the school facilities to prepare them for
opening day. The facility modifications focused on upgrades to older
buildings plus the addition of computer laboratories, libraries, and sun
protection over open spaces.
Response of parents to the schools. These schools were very popular with parents, and most of them had waiting lists of students who
wanted to attend. This strong demand for places in the new schools
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caused most of the operators to ask the Education Institute for permission (which they received) to increase their student capacity. In 2005,
21 additional Independent schools opened; in 2006, 13 more.
Challenges
As is usual in a reform this ambitious and rapid, there were challenges. Many of them were anticipated, but others emerged during the
process.
Maintaining a system-wide perspective. One ongoing, key
challenge was that of maintaining everyone’s focus on the interrelated
changes to the whole system, especially as the number of staff and contractors expanded. The reform’s design recognized this challenge, calling for the SEC and Implementation Team to be responsible for these
larger considerations. The SEC (at an overall level) and the Implementation Team (at a working level) coordinated tasks, monitored progress,
and identified the need for mid-course corrections. When the Implementation Team was dissolved because it had proved too burdensome
for its members, an important and useful mechanism for keeping the
many reform programs aligned with the original vision was lost.
Building human resource capacity. The literature on implementation points to lack of capacity as a major barrier to success. The
capacity issue is perhaps more extreme than usual in Qatar, because
most education professionals have experience only in the Ministry
system, which operates under principles very different from those of
the reform. Some educators were encouraged to leave the Ministry,
become oriented to the reform’s principles, and receive continuous support aimed at promoting new ways of working. In addition, specialized expertise not available in Qatar was needed to implement some of
the reform’s components, including the large-scale standardized testing
program and the curriculum standards.
The design of the reform and the implementation strategy
attempted to respond to these limitations in two ways: by specifying
that the SEC and Institutes should have few levels of hierarchy and
by stressing the importance of recruiting strong leaders to operate the
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reform. The strategy also emphasized the importance of providing
teachers and school personnel with the professional development they
would need to work according to the reform’s principles.
While each of these strategies was successful during implementation, two aspects of the strategies were affected by Qatar’s small population: Staff and contractors had to be recruited from around the world
to fill specialized positions, and attracting enough experienced expatriates for all of the positions proved challenging.
Engaging stakeholders through communication. The reform’s
ambitiousness and scope made the task of communicating its vision to
the many constituencies interested in the education system a challenging one. Early in the implementation, the SEC established a Communications Office and engaged a U.S.-based communications strategy
contractor, Lipman Hearne, to develop a strategy and plan for communications. The Communications Office implemented many activities,
including a bilingual website, a series of letters to parents, and publications, such as an annual report on the reform’s accomplishments and
press releases on key developments and public and media events.
But these activities were sometimes hampered by too few spokespersons for the reform, especially in the beginning. The reform’s leaders
were initially absorbed in many programmatic tasks, which hindered
them from finding time for public communication. In addition, the
SEC members served part time and had significant primary responsibilities in other sectors of Qatari society. Over time, the reform’s leaders put more emphasis on public communication, appearing in public,
attending events, and speaking in the media. The Communications
Office also added new products to provide information about the
reform’s progress and to offer evidence that the reform was needed to
improve student learning.
Encouraging operators to open schools. The initial advertisement for school operators resulted in 180 applicants, 60 of which were
invited to orientation sessions. This response suggested that interest in
the idea of operating Independent schools was significant. The challenge lay not in recruiting sufficient numbers of school operators, but
in ensuring that those selected had the skills, persistence, and plans to
succeed.
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The Education Institute faced a constant challenge in trying to
encourage and support operators, most of which had no prior experience operating a school. To reduce the barriers to starting a school, the
Institute took responsibility for locating and renovating school buildings to modern standards for learning. It also provided some start-up
funds to defray operators’ expenses prior to their schools’ openings.
Each operator was matched with a school support organization, at no
cost to the operator, to provide ongoing hands-on support and professional development. As a result of these provisions, operators did not
have to invest capital to start a school.
To make staffing easier, the Institute negotiated arrangements
with the Ministry to allow its teachers to join the new schools without
immediately giving up their civil service protections. These arrangements lessened teachers’ uncertainty about joining the new system.
Managing a very tight timeframe. The reform was implemented
on a very fast timetable and established a number of new institutions and
programs in its first few years. To meet the schedule, the programs and
institutions had to be developed quickly and simultaneously, making
project management a challenge and constraining everyone’s flexibility for meeting other challenges. People hired to accomplish pressing
tasks had little time to internalize the reform’s vision and principles.
Key spokespeople for the reform were sometimes unavailable for public
communication because they were needed urgently for programmatic
tasks or commitments outside the reform.
Conflicting leadership roles. Another challenge had to do with
the roles and responsibilities of the many partners who came together
to build the reform. The reform blueprint assumed that Institute leadership would rely heavily on outside experts at RAND and other contractors to make key decisions in the early stages of the reform. The
Implementation Team would serve as a forum for resolving differences
and overseeing decisions. Then, as capacity among the Institutes grew
and developed, and as the principles of the reform became established
in policy and everyday thinking, responsibility for decisionmaking
would shift, over time, to the Institutes. But because this transition was
not established in advance, there was confusion over the partners’ roles
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and responsibilities. RAND’s dual role of assisting in the implementation itself while monitoring its quality added to the complexity.
Collaborating across culture, distance, and time. Another
challenge had to do with the complexities of implementing a reform
of this scope. Foreign experts brought needed experience but sometimes had difficulty collaborating across culture, distance, and time
to implement the reform’s many programs. Tasks often called for collaboration and thus for meetings coordinated across many time zones.
Difficulties in arranging travel also limited the flexibility of working
relationships.
Recommendations
As members of the team that supported these efforts over four years,
RAND researchers developed insight into what did and did not work
and why. Based on their experiences in Qatar, as well as a more general
knowledge of reform efforts elsewhere, the RAND team offers four
recommendations for strengthening the reform as it moves forward:
• Build more local capacity to manage the reform. Increased expertise
is needed in Qatar’s teaching workforce and among the Institute
staff. Non-Qatari specialists are likely to be required in the future,
but it is important that they find the means to transfer knowledge
to Qataris to build local human resources.
• Continue to promote the principles of the reform. The four principles
of the reform—autonomy, accountability, variety, and choice—
are new to education systems in this region. As a result, the SEC,
Institutes, and schools should continue to promote and develop
these principles in their organizational structures, personnel
policies, and activities. It is particularly important to reinforce
the principles of decentralized autonomy and accountability for
results.
• Expand the supply of high-quality schools. The success of the
reform’s system-changing design rests partly on the establishment
of high-quality Independent schools. Qatar should seek to attract
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the best school operators without regard to nationality. In addition, the reform should support school operators as they develop
and expand their visions of quality education.
• Integrate education policy with broader social policies. The education reform resides within a broader social, political, and economic system, which includes social welfare policies and a civil
service system that guarantees employment for most Qataris.
These broader policies must be aligned with the leadership’s modernization objectives if the country is to achieve its vision.
Implications Beyond Qatar
For Qatar, this project offers the promise of greatly improved education for its children. As a result of the K–12 reform, many of Qatar’s
children are in learner-centered classrooms within improved facilities
where better-trained teachers guide them in accordance with internationally benchmarked standards. As the reform progresses, these benefits should extend to more children.
In addition, because the reform has provided a rich data system
and a variety of schooling options, Qatar now has the ability to examine education processes empirically, measure outcomes objectively, and
implement improvements as needed. Beyond Qatar, international educators and researchers can use the data system to learn how effective
the different approaches chosen by Qatari schools are and to apply this
knowledge to other situations and other societies.
The reform’s design and its implementation offer an example of an
approach for developing a standards- and choice-based system, alongside a more traditional system, that holds the promise of improving
education quality. Other countries can learn much from this example
of institutional change and its implementation. Specific elements of
Qatar’s implementation, such as the tests and surveys developed and
used, are likely to have broader relevance as other Arab countries modernize their education systems. Other Arabic-speaking countries could
benefit from Qatar’s experience either by adapting the instruments or
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by undertaking a similar process to develop instruments for their own
education systems.
Some of the principles of this new reform are already spreading
in the region. The emirate of Abu Dhabi in the United Arab Emirates
recently adopted a strategy of public financing for private providers of
education that is similar to that of Qatar. And the Secretary General
of the GCC countries praised Qatar’s initiative, especially its curriculum standards. Since these standards are the foundation for teaching,
learning, and accountability, the Secretary General’s praise, which was
motivated by concern throughout the region about preparing students
for later life, represents a major endorsement of the approach taken in
Qatar.
The leadership of Qatar has embarked on a bold course to improve
its education system. Qatar’s example should serve to point the way
for other countries to examine their own education systems, begin
an improvement process, and incorporate some or all of this reform’s
principles into their plans for reform. The Qatar education reform and
the strong interest it has elicited hold the promise that students in the
region will be better prepared to think critically and to participate
actively in their workforces and societies.

٢٠

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﻭﺗﻨﺘﺸﺮ ﺑﻌﺾ ﻣﺒﺎﺩﺉ ﻋﻤﻠﻴﺔ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺠﺪﻳﺪﺓ ﻫﺬﻩ ﻓﻲ ﺍﻟﻤﻨﻄﻘﺔ ﺑﺎﻟﻔﻌﻞ .ﻭﻗﺪ
ﺗﺒﻨﺖ ﺇﻣﺎﺭﺓ ﺃﺑﻮﻇﺒﻲ ﻓﻲ ﺍﻹﻣﺎﺭﺍﺕ ﺍﻟﻌﺮﺑﻴﺔ ﺍﻟﻤﺘﺤﺪﺓ ﻣﺆﺧﺮﺍً ﺇﺳﺘﺮﺍﺗﻴﺠﻴﺔ ﻟﻠﺘﻤﻮﻳﻞ ﺍﻟﻌﺎﻡ
ﻟﻤﻮﻓﺮﻱ ﺧﺪﻣﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺨﺎﺹ ﺍﻟﻤﻨﺎﻇﺮ ﻟﻤﺜﻴﻠﻪ ﻓﻲ ﻗﻄﺮ .ﻭﻗﺪ ﺃﺛﻨﻰ ﺍﻷﻣﻴﻦ ﺍﻟﻌﺎﻡ ﻟﻤﺠﻠﺲ
ﺍﻟﺘﻌﺎﻭﻥ ﺍﻟﺨﻠﻴﺠﻲ ﻋﻠﻰ ﻣﺒﺎﺩﺭﺓ ﻗﻄﺮ ،ﺧﺎﺻﺔ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ ﺑﻤﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺑﻬﺎ.
ﻭﻧﻈﺮﺍً ﻷﻥ ﻫﺬﻩ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺗﻤﺜﻞ ﺍﻷﺳﺎﺱ ﻟﻌﻤﻠﻴﺎﺕ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻌﻠﻢ ﻭﺍﻟﻤﺴﺌﻮﻟﻴﺔ ،ﻓﻘﺪ ﻛﺎﻥ ﺍﻟﺜﻨﺎء
ﺍﻟﺬﻱ ﺃﺑﺪﺍﻩ ﺍﻷﻣﻴﻦ ﺍﻟﻌﺎﻡ ،ﻭﺍﻟﺬﻱ ﺩﻓﻊ ﺇﻟﻴﻪ ﺍﻻﻫﺘﻤﺎﻡ ﺑﺈﻋﺪﺍﺩ ﺍﻟﻄﻼﺏ ﻟﻠﻤﺴﺘﻘﺒﻞ ،ﺑﻤﺜﺎﺑﺔ ﺇﻗﺮﺍﺭ
ﺗﺎﻡ ﻟﻠﻤﻨﻬﺞ ﺍﻟﺬﻱ ﺗﻢ ﺗﺒﻨﻴﻪ ﻓﻲ ﻗﻄﺮ.
ً
ﻟﻘﺪ ﺳﻠﻜﺖ ﺍﻟﻘﻴﺎﺩﺓ ﻓﻲ ﻗﻄﺮ ﻃﺮﻳﻘﺎ ﺗﺤﻔﻪ ﺍﻟﺘﺤﺪﻳﺎﺕ ﻓﻲ ﺳﺒﻴﻞ ﺗﺤﺴﻴﻦ ﻧﻈﺎﻣﻬﺎ ﺍﻟﺘﻌﻠﻴﻤﻲ.
ﻳﻨﺒﻐﻲ ﺃﻥ ﻳﻜﻮﻥ ﺍﻟﻨﻤﻮﺫﺝ ﺍﻟﻘﻄﺮﻱ ﺑﻤﺜﺎﺑﺔ ﻣﻨﺎﺭﺓ ﻟﻠﺪﻭﻝ ﺍﻷﺧﺮﻯ ﺗﺪﻋﻮﻫﻢ ﻟﺪﺭﺍﺳﺔ ﺃﻧﻈﻤﺔ
ﺍﻟﺘﻌﻠﻴﻢ ﻟﺪﻳﻬﺎ ﻭﺍﻟﺒﺪء ﻓﻲ ﻋﻤﻠﻴﺔ ﺍﻟﺘﺤﺴﻴﻦ ﻣﻊ ﺩﻣﺞ ﺑﻌﺾ ﺃﻭ ﻛﺎﻓﺔ ﻣﺒﺎﺩﺉ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻫﺬﻩ ﻓﻲ
ﺧﻄﻄﻬﻢ ﺍﻟﺮﺍﻣﻴﺔ ﻟﻠﺘﻄﻮﻳﺮ .ﺇﻥ ﻋﻤﻠﻴﺔ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ ﻭﺍﻻﻫﺘﻤﺎﻡ ﺍﻟﻜﺒﻴﺮ ﺍﻟﺬﻱ ﺣﺎﺯﺗﻪ
ﻗﺪ ﻣﺜﻠﺖ ﻭﻋﺪﺍً ﻟﻄﻼﺏ ﺍﻟﻤﻨﻄﻘﺔ ﺑﺄﻧﻬﻢ ﺳﻴﻜﻮﻧﻮﻥ ﺃﻓﻀﻞ ﺍﺳﺘﻌﺪﺍ ًﺩﺍ ﻟﻠﺘﻔﻜﻴﺮ ﻓﻲ ﺍﻟﻤﻮﺍﺿﻴﻊ
ﺍﻟﺤﺎﺳﻤﺔ ﻭﺍﻟﻤﺸﺎﺭﻛﺔ ﺍﻟﻨﺸﻄﺔ ﻓﻲ ﺍﻟﻘﻮﻯ ﺍﻟﻌﺎﻣﻠﺔ ﺑﺒﻠﺪﺍﻧﻬﻢ ﻭﻣﺠﺘﻤﻌﺎﺗﻬﻢ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ
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ً
ﺷﻤﻮﻻ .ﺗﻜﻤﻦ ﻋﻤﻠﻴﺔ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ
• ﺗﻜﺎﻣﻞ ﺳﻴﺎﺳﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻊ ﺳﻴﺎﺳﺎﺕ ﺍﺟﺘﻤﺎﻋﻴﺔ ﺃﻛﺜﺮ
ﻓﻲ ﻧﻈﺎﻡ ﺍﻗﺘﺼﺎﺩﻱ ﻭﺳﻴﺎﺳﻲ ﻭﺍﺟﺘﻤﺎﻋﻲ ﺃﺷﻤﻞ ،ﻭﺍﻟﺬﻱ ﻳﺘﻀﻤﻦ ﺳﻴﺎﺳﺎﺕ ﺍﻟﺮﻋﺎﻳﺔ
ﺍﻻﺟﺘﻤﺎﻋﻴﺔ ﻭﻧﻈﺎﻣًﺎ ﻟﻠﺨﺪﻣﺎﺕ ﺍﻟﻤﺪﻧﻴﺔ ﻳﻀﻤﻦ ﻓﺮﺹ ﺗﻮﻇﻴﻒ ﻟﻤﻌﻈﻢ ﻣﻮﺍﻃﻨﻲ ﺩﻭﻟﺔ
ً
ﺷﻤﻮﻻ ﻣﻊ ﺃﻫﺪﺍﻑ ﺍﻟﺘﺤﺪﻳﺚ ﺍﻟﺘﻲ ﺗﺘﺒﻨﺎﻫﺎ
ﻗﻄﺮ .ﻭﻳﺠﺐ ﺃﻥ ﺗﺘﻔﻖ ﻫﺬﻩ ﺍﻟﺴﻴﺎﺳﺎﺕ ﺍﻷﻛﺜﺮ
ﺍﻟﻘﻴﺎﺩﺓ ﺇﺫﺍ ﻣﺎ ﻛﺎﻧﺖ ﺍﻟﺪﻭﻟﺔ ﺗﺘﻄﻠﻊ ﻟﺘﺤﻘﻴﻖ ﺭﺅﻳﺘﻬﺎ.

ﺁﺛﺎﺭ ﺗﺘﺠﺎﻭﺯ ﺩﻭﻟﺔ ﻗﻄﺮ
ﺑﺎﻟﻨﺴﺒﺔ ﻟﻘﻄﺮ ،ﻳﻤﺜﻞ ﻫﺬﺍ ﺍﻟﻤﺸﺮﻭﻉ ﻭﻋ ًﺪﺍ ﺑﻨﻈﺎﻡ ﺗﻌﻠﻴﻤﻲ ﻋﻠﻰ ﺩﺭﺟﺔ ﻋﺎﻟﻴﺔ ﻣﻦ ﺍﻟﺠﻮﺩﺓ
ﻷﺑﻨﺎﺋﻬﺎ .ﻭﻧﺘﻴﺠﺔ ﻟﻌﻤﻠﻴﺔ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻦ ﺭﻭﺿﺔ ﺍﻷﻃﻔﺎﻝ ﻭﺣﺘﻰ ﺍﻟﻤﺮﺣﻠﺔ ﺍﻟﺜﺎﻧﻴﺔ ﻋﺸﺮﺓ،
ﻳﺪﺭﺱ ﺣﺎﻟﻴًﺎ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺃﺑﻨﺎء ﺩﻭﻟﺔ ﻗﻄﺮ ﻓﻲ ﻓﺼﻮﻝ ﺗﻀﻊ ﻣﻬﺎﺭﺍﺕ ﻭﻣﻌﺎﺭﻑ ﺍﻟﺪﺍﺭﺳﻴﻦ
ﻓﻲ ﺑﺆﺭﺓ ﺍﻫﺘﻤﺎﻣﻬﺎ ،ﻭﺫﻟﻚ ﻓﻲ ﻣﻨﺸﺂﺕ ﻣﺘﻄﻮﺭﺓ ﺗﻀﻢ ﻣﻌﻠﻤﻴﻦ ﻣﺪﺭﺑﻴﻦ ﺑﺸﻜﻞ ﺃﻓﻀﻞ ﻟﺘﻮﻟﻲ
ﻣﻬﻤﺔ ﺇﺭﺷﺎﺩ ﺍﻟﻄﻼﺏ ﺑﻤﺎ ﻳﺘﻤﺎﺷﻰ ﻣﻊ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻤﺘﻌﺎﺭﻑ ﻋﻠﻴﻬﺎ ﻋﺎﻟﻤﻴًﺎ .ﻭﻣﻊ ﺗﻘﺪﻡ ﻋﻤﻠﻴﺔ
ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ،ﻳﺠﻨﻲ ﻣﺰﻳﺪ ﻣﻦ ﺍﻟﻄﻼﺏ ﺛﻤﺎﺭﻫﺎ.
ﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺫﻟﻚ ،ﻭﺑﺎﻟﻨﻈﺮ ﺇﻟﻰ ﻣﺎ ﻭﻓﺮﺗﻪ ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻦ ﻧﻈﺎﻡ
ﺑﻴﺎﻧﺎﺕ ﻏﻨﻲ ﻭﺧﻴﺎﺭﺍﺕ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻤﺪﺭﺳﻲ ﺍﻟﻤﺘﻨﻮﻋﺔ ،ﺗﺘﻤﺘﻊ ﻗﻄﺮ ﺍﻵﻥ ﺑﺎﻟﻘﺪﺭﺓ ﻋﻠﻰ ﻓﺤﺺ
ﺍﻟﻌﻤﻠﻴﺎﺕ ﺍﻟﺘﺮﺑﻮﻳﺔ ﻋﻠﻰ ﺷﻜﻞ ﺑﺤﺜﻲ ﻭﻗﻴﺎﺱ ﺍﻟﻨﺘﺎﺋﺞ ﺑﻤﻮﺿﻮﻋﻴﺔ ﻭﺗﻄﺒﻴﻖ ﺍﻟﺘﺤﺴﻴﻨﺎﺕ
ﺍﻟﻤﻄﻠﻮﺑﺔ .ﻭﺧﺎﺭﺝ ﻗﻄﺮ ،ﻳﻤﻜﻦ ﻟﻌﻨﺎﺻﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺒﺎﺣﺜﻴﻦ ﺣﻮﻝ ﺍﻟﻌﺎﻟﻢ ﺍﺳﺘﺨﺪﺍﻡ ﻧﻈﺎﻡ
ﺍﻟﺒﻴﺎﻧﺎﺕ ﻟﻤﻌﺮﻓﺔ ﻣﺪﻯ ﻓﻌﺎﻟﻴﺔ ﺍﻷﺳﺎﻟﻴﺐ ﺍﻟﻤﺨﺘﻠﻔﺔ ﺍﻟﺘﻲ ﺍﺧﺘﺎﺭﺗﻬﺎ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻘﻄﺮﻳﺔ ﻭﺗﻄﺒﻴﻖ
ﻫﺬﻩ ﺍﻟﻤﻌﺮﻓﺔ ﻋﻠﻰ ﺣﺎﻻﺕ ﻭﻣﺠﺘﻤﻌﺎﺕ ﺃﺧﺮﻯ.
ﻧﻤﻮﺫﺟﺎ ﻷﺳﻠﻮﺏ ﺗﺄﺳﻴﺲ ﻧﻈﺎﻡ ﻳﻘﻮﻡ
ﻭﻳﻤﺜﻞ ﺗﺼﻤﻴﻢ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺗﻄﺒﻴﻘﻬﺎ
ً
ﻋﻠﻰ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻭﺣﺮﻳﺔ ﺍﻻﺧﺘﻴﺎﺭ ،ﺇﻟﻰ ﺟﺎﻧﺐ ﻧﻈﺎﻡ ﺃﻛﺜﺮ ﺗﻘﻠﻴﺪﻳﺔ ،ﻭﺗﺤﻤﻞ ﻫﺬﻩ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻭﻋ ًﺪﺍ
ﺑﺘﺤﺴﻴﻦ ﺟﻮﺩﺓ ﺍﻟﺘﻌﻠﻴﻢ .ﻭﻳﻤﻜﻦ ﻟﻠﺒﻠﺪﺍﻥ ﺍﻷﺧﺮﻯ ﺃﻥ ﺗﺘﻌﻠﻢ ﺍﻟﻜﺜﻴﺮ ﻣﻦ ﻫﺬﺍ ﺍﻟﻨﻤﻮﺫﺝ ﺍﻟﺨﺎﺹ
ﺑﺎﻟﺘﻐﻴﻴﺮ ﺍﻟﻤﺆﺳﺴﻲ ﻭﻛﻴﻔﻴﺔ ﺗﻄﺒﻴﻘﻪ .ﻭﻳﺮﺟﺢ ﺃﻥ ﻳﻜﻮﻥ ﻟﻌﻨﺎﺻﺮ ﻣﺤﺪﺩﺓ ﻓﻲ ﻋﻤﻠﻴﺔ ﺗﻄﺒﻴﻖ
ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺑﻘﻄﺮ ،ﻣﺜﻞ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﻭﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء ،ﺃﻫﻤﻴﺔ ﺃﻭﺳﻊ ً
ﻧﻄﺎﻗﺎ ﻟﻠﺪﻭﻝ
ﺍﻟﻌﺮﺑﻴﺔ ﺍﻷﺧﺮﻯ ﻓﻲ ﺳﻌﻴﻬﺎ ﻟﺘﺤﺪﻳﺚ ﺃﻧﻈﻤﺘﻬﺎ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ .ﻭﻳﻤﻜﻦ ﻟﺒﻠﺪﺍﻥ ﺃﺧﺮﻯ ﺗﺘﺤﺪﺙ
ﺍﻟﻌﺮﺑﻴﺔ ﺍﻻﺳﺘﻔﺎﺩﺓ ﻣﻦ ﺍﻟﺘﺠﺮﺑﺔ ﺍﻟﻘﻄﺮﻳﺔ ﺳﻮﺍء ﻋﻦ ﻃﺮﻳﻖ ﺗﺒﻨﻲ ﺍﻷﺩﻭﺍﺕ ﺃﻭ ﻋﻦ ﻃﺮﻳﻖ
ﺍﻟﻘﻴﺎﻡ ﺑﻌﻤﻠﻴﺔ ﻣﻤﺎﺛﻠﺔ ﻟﺘﻄﻮﻳﺮ ﺃﺩﻭﺍﺕ ﺗﺘﻨﺎﺳﺐ ﻣﻊ ﺍﻟﻈﺮﻭﻑ ﺍﻟﺨﺎﺻﺔ ﺑﺄﻧﻈﻤﺘﻬﺎ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ.

١٨

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﺍﻟﺘﻌﺎﻭﻥ ﻋﺒﺮ ﺣﻮﺍﺟﺰ ﺍﻟﺜﻘﺎﻓﺔ ﻭﺍﻟﻤﺴﺎﻓﺔ ﻭﺍﻟﻮﻗﺖ .ﻛﺎﻥ ﻫﻨﺎﻙ ﺗﺤﺪ ﺁﺧﺮ ﺗﻤﺜﻞ ﻓﻲ
ﺍﻟﺘﻌﻘﻴﺪﺍﺕ ﺍﻟﻤﺮﺗﺒﻄﺔ ﺑﺘﻄﺒﻴﻖ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ﺑﻬﺬﺍ ﺍﻟﺤﺠﻢ .ﻓﺮﻏﻢ ﺃﻥ ﺍﻟﺨﺒﺮﺍء ﺍﻷﺟﺎﻧﺐ
ﺳﺎﻫﻤﻮﺍ ﻓﻲ ﺳﺪ ﺍﻟﻨﻘﺺ ﻓﻲ ﺍﻟﺨﺒﺮﺍﺕ ﺍﻟﻤﺤﻠﻴﺔ ،ﻓﻘﺪ ﻛﺎﻧﺖ ﻫﻨﺎﻙ ﺑﻌﺾ ﺍﻟﺼﻌﻮﺑﺎﺕ ﻓﻲ
ﺍﻟﺘﻌﺎﻭﻥ ﻋﺒﺮ ﺣﻮﺍﺟﺰ ﺍﻟﺜﻘﺎﻓﺔ ﻭﺍﻟﻤﺴﺎﻓﺔ ﻭﺍﻟﻮﻗﺖ ﻟﺘﻨﻔﻴﺬ ﺑﺮﺍﻣﺞ ﺍﻟﻤﺒﺎﺩﺭﺓ ﺍﻟﻌﺪﻳﺪﺓ .ﻭﻛﺎﻧﺖ
ﺍﻟﻤﻬﺎﻡ ﺗﺘﻄﻠﺐ ﺍﻟﺘﻌﺎﻭﻥ ﻃﻮﺍﻝ ﺍﻟﻮﻗﺖ ﻭﻫﻮ ﻣﺎ ﻛﺎﻥ ﻳﺴﺘﺪﻋﻲ ﺍﻟﺘﻨﺴﻴﻖ ﻟﻌﻘﺪ ﺍﺟﺘﻤﺎﻋﺎﺕ ﻋﺒﺮ
ﻣﻨﺎﻃﻖ ﺯﻣﻨﻴﺔ ﻣﺘﻌﺪﺩﺓ .ﻛﻤﺎ ﺃﻥ ﺻﻌﻮﺑﺎﺕ ﺍﻻﻧﺘﻘﺎﻝ ﺃﺩﺕ ً
ﺃﻳﻀﺎ ﺇﻟﻰ ﺍﻟﺤﺪ ﻣﻦ ﺍﻟﻤﺮﻭﻧﺔ ﻓﻲ
ﻋﻼﻗﺎﺕ ﺍﻟﻌﻤﻞ.

ﺍﻟﺘﻮﺻﻴﺎﺕ
ﺑﻮﺻﻔﻬﻢ ﺃﻋﻀﺎء ﺑﺎﻟﻔﺮﻳﻖ ﺍﻟﺪﺍﻋﻢ ﻟﻬﺬﻩ ﺍﻟﺠﻬﻮﺩ ﻋﻠﻰ ﻣﺪﺍﺭ ﺃﺭﺑﻊ ﺳﻨﻮﺍﺕ ،ﻭﺿﻊ ﺍﻟﺒﺎﺣﺜﻮﻥ
ﻓﻲ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﺭﺅﻳﺔ ﺣﻮﻝ ﻣﺎ ﻳﻨﺒﻐﻲ ﻋﻤﻠﻪ ﻭﻣﺎ ﻻ ﻳﻨﺒﻐﻲ ﻋﻤﻠﻪ ﻭﺍﻷﺳﺒﺎﺏ ﺍﻟﺪﺍﻓﻌﺔ ﻟﺬﻟﻚ.
ﺍﻧﻄﻼﻗﺎ ﻣﻦ ﻣﻌﺮﻓﺔ ﻋﺎﻣﺔ ﺃﻭﺳﻊ ً
ً
ﻧﻄﺎﻗﺎ ﺑﺠﻬﻮﺩ
ﻭﺍﺳﺘﻨﺎ ًﺩﺍ ﺇﻟﻰ ﺧﺒﺮﺍﺗﻬﻢ ﻓﻲ ﻗﻄﺮ ،ﻭﻛﺬﻟﻚ
ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﺃﻣﺎﻛﻦ ﺃﺧﺮﻯ ،ﻗﺪﻡ ﻓﺮﻳﻖ ﺭﺍﻧﺪ ﺃﺭﺑﻊ ﺗﻮﺻﻴﺎﺕ ﻟﺘﻌﺰﻳﺰ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ
ﺍﻟﺘﻌﻠﻴﻢ ﻣﻊ ﺗﻮﺍﺻﻞ ﻣﺴﻴﺮﺗﻬﺎ ،ﻭﻫﺬﻩ ﺍﻟﺘﻮﺻﻴﺎﺕ ﻫﻲ:
• ﺑﻨﺎء ﻗﺪﺭﺍﺕ ﻣﺤﻠﻴﺔ ﺃﻛﺒﺮ ﻹﺩﺍﺭﺓ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ .ﻫﻨﺎﻙ ﺣﺎﺟﺔ ﻟﺰﻳﺎﺩﺓ ﺣﺠﻢ
ﺍﻟﺨﺒﺮﺓ ﻓﻲ ﻗﻄﺎﻉ ﺍﻟﻤﻌﻠﻤﻴﻦ ﺑﺪﻭﻟﺔ ﻗﻄﺮ ﻭﻛﺬﻟﻚ ﻟﺪﻯ ﻃﺎﻗﻢ ﺍﻟﻌﺎﻣﻠﻴﻦ ﻓﻲ ﺍﻟﻬﻴﺌﺎﺕ .ﻭﻣﻦ
ﺍﻟﻤﺮﺟﺢ ﺃﻥ ﺗﻜﻮﻥ ﻫﻨﺎﻙ ﺣﺎﺟﺔ ﻟﻼﻋﺘﻤﺎﺩ ﻋﻠﻰ ﺃﺧﺼﺎﺋﻴﻴﻦ ﻏﻴﺮ ﻗﻄﺮﻳﻴﻦ ﻓﻲ ﺍﻟﻤﺴﺘﻘﺒﻞ
ﻭﻟﻜﻦ ﻣﻦ ﺍﻷﻫﻤﻴﺔ ﺑﻤﻜﺎﻥ ﺃﻥ ﻳﺠﺪ ﻫﺆﻻء ﺍﻷﺧﺼﺎﺋﻴﻮﻥ ﻭﺳﺎﺋﻞ ﻟﻨﻘﻞ ﺍﻟﻤﻌﺮﻓﺔ ﻟﻠﻘﻄﺮﻳﻴﻦ
ﻟﻀﻤﺎﻥ ﺗﻨﻤﻴﺔ ﻣﻮﺍﺭﺩ ﺑﺸﺮﻳﺔ ﻣﺤﻠﻴﺔ.
• ﺍﻻﺳﺘﻤﺮﺍﺭ ﻓﻲ ﺗﻌﺰﻳﺰ ﻣﺒﺎﺩﺉ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ .ﻣﺒﺎﺩﺉ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻷﺭﺑﻌﺔ ﺍﻟﺘﻲ ﺗﺘﻤﺜﻞ
ﻓﻲ ﺍﻻﺳﺘﻘﻼﻟﻴﺔ ﻭﺍﻟﻤﺤﺎﺳﺒﻴﺔ ﻭﺍﻟﺘﻨﻮﻉ ﻭﺣﺮﻳﺔ ﺍﻻﺧﺘﻴﺎﺭ ﻫﻲ ﻣﺒﺎﺩﺉ ﺟﺪﻳﺪﺓ ﻓﻲ ﺃﻧﻈﻤﺔ
ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﺍﻟﻤﻨﻄﻘﺔ .ﻭﻧﺘﻴﺠﺔ ﻟﺬﻟﻚ ،ﻳﺘﻮﺟﺐ ﻋﻠﻰ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻭﺍﻟﻬﻴﺌﺎﺕ
ﻭﺍﻟﻤﺪﺍﺭﺱ ﺃﻥ ﺗﺴﺘﻤﺮ ﻓﻲ ﺍﻟﻌﻤﻞ ﻋﻠﻰ ﺗﻌﺰﻳﺰ ﻭﺗﻄﻮﻳﺮ ﻫﺬﻩ ﺍﻟﻤﺒﺎﺩﺉ ﻓﻲ ﺍﻟﻬﻴﺎﻛﻞ
ﺍﻟﺘﻨﻈﻴﻤﻴﺔ ﺍﻟﺨﺎﺻﺔ ﺑﻬﻢ ،ﻭﻛﺬﻟﻚ ﻓﻲ ﺍﻟﺴﻴﺎﺳﺎﺕ ﺍﻟﻔﺮﺩﻳﺔ ﻭﺍﻷﻧﺸﻄﺔ .ﻭﻣﻦ ﺍﻷﻣﻮﺭ ﺍﻟﻬﺎﻣﺔ
ﻋﻠﻰ ﻧﺤﻮ ﺧﺎﺹ ﺗﻌﺰﻳﺰ ﻣﺒﺎﺩﺉ ﺍﻻﺳﺘﻘﻼﻟﻴﺔ ﺍﻟﻼﻣﺮﻛﺰﻳﺔ ﻭﺍﻟﻤﺤﺎﺳﺒﻴﺔ ﻋﻤﺎ ﺗﺤﻘﻖ ﻣﻦ
ﻧﺘﺎﺋﺞ.
• ﺯﻳﺎﺩﺓ ﺍﻟﻌﺪﺩ ﺍﻟﻤﺘﺎﺡ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﻋﺎﻟﻴﺔ ﺍﻟﺠﻮﺩﺓ .ﻳﺮﺗﻜﺰ ﻧﺠﺎﺡ ﺗﺼﻤﻴﻢ ﺍﻟﻨﻈﺎﻡ ﺍﻟﻤﺘﻐﻴﺮ
ﺍﻟﺨﺎﺹ ﺑﻤﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺑﺸﻜﻞ ﺟﺰﺋﻲ ﻋﻠﻰ ﺇﻗﺎﻣﺔ ﻣﺪﺍﺭﺱ ﻣﺴﺘﻘﻠﺔ ﻋﺎﻟﻴﺔ
ﺍﻟﺠﻮﺩﺓ .ﻭﻳﻨﺒﻐﻲ ﺃﻥ ﺗﺴﻌﻰ ﻗﻄﺮ ﻟﺠﺬﺏ ﺃﻓﻀﻞ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﺑﺼﺮﻑ ﺍﻟﻨﻈﺮ
ﻋﻦ ﺟﻨﺴﻴﺘﻬﻢ .ﻋﻼﻭﺓ ﻋﻠﻰ ﺫﻟﻚ ،ﻳﺠﺐ ﺃﻥ ﺗﺪﻋﻢ ﺍﻟﻤﺒﺎﺩﺭﺓ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﻓﻲ
ﻭﺿﻊ ﻣﻘﺘﺮﺣﺎﺗﻬﻢ ﻭﺗﻮﺳﻴﻌﻬﺎ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ ﺑﺠﻮﺩﺓ ﺍﻟﺘﻌﻠﻴﻢ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

١٧

ﻣﺴﺘﻤﺮﺍ ﺗﻤﺜﻞ ﻓﻲ ﺳﻌﻴﻬﺎ ﻟﺘﺸﺠﻴﻊ ﻭﺩﻋﻢ ﺃﺻﺤﺎﺏ
ﻭﻗﺪ ﻭﺍﺟﻬﺖ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺗﺤﺪﻳًﺎ
ً
ﺍﻟﺘﺮﺍﺧﻴﺺ ،ﺍﻟﺬﻳﻦ ﻛﺎﻥ ﻏﺎﻟﺒﻴﺘﻬﻢ ﻳﻔﺘﻘﺮ ﺇﻟﻰ ﺧﺒﺮﺓ ﺳﺎﺑﻘﺔ ﻓﻲ ﺇﺩﺍﺭﺓ ﺍﻟﻤﺪﺍﺭﺱ .ﻭﻟﻠﺤﺪ ﻣﻦ
ﺍﻟﻌﻮﺍﺋﻖ ﺍﻟﺘﻲ ﺗﻌﺘﺮﺽ ﺍﻓﺘﺘﺎﺡ ﺃﻳﺔ ﻣﺪﺭﺳﺔ ،ﺗﺤﻤﻠﺖ ﺍﻟﻬﻴﺌﺔ ﻣﺴﺆﻭﻟﻴﺔ ﺗﺤﺪﻳﺪ ﺃﺑﻨﻴﺔ ﺍﻟﻤﺪﺍﺭﺱ
ﻭﺗﺠﺪﻳﺪﻫﺎ ﻭﻓﻘﺎ ﻟﻠﻤﻌﺎﻳﻴﺮ ﺍﻟﺤﺪﻳﺜﺔ ﻟﻠﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ .ﻛﻤﺎ ﻗﺎﻣﺖ ﺑﺘﻮﻓﻴﺮ ﺑﻌﺾ ﺍﻻﻋﺘﻤﺎﺩﺍﺕ
ﺍﻟﻤﺎﻟﻴﺔ ﻟﻠﺒﺪء ﻓﻲ ﺗﻌﻮﻳﺾ ﻧﻔﻘﺎﺕ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﻗﺒﻞ ﺗﺸﻐﻴﻞ ﻣﺪﺍﺭﺳﻬﻢ .ﻭﻗﺪ ﺗﻢ ﺭﺑﻂ
ﻛﻞ ﻣﺴﺆﻭﻝ ﺇﺩﺍﺭﻱ ﺑﺈﺣﺪﻯ ﻣﺆﺳﺴﺎﺕ ﺩﻋﻢ ﺍﻟﻤﺪﺍﺭﺱ ،ﺩﻭﻥ ﺗﺤﻤﻞ ﺍﻟﻤﺴﺆﻭﻝ ﻷﻳﺔ ﺗﻜﻠﻔﺔ،
ﻭﺫﻟﻚ ﺍﻟﺪﻋﻢ ﺍﻟﻌﻤﻠﻲ ﻭﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ .ﻭﻧﺘﻴﺠﺔ ﻟﻬﺬﻩ ﺍﻟﻤﺰﺍﻳﺎ ،ﻟﻢ ﻳﻜﻦ ﻫﺆﻻء ﺍﻟﻤﺴﺆﻭﻟﻮﻥ
ﺑﺤﺎﺟﺔ ﺇﻟﻰ ﺍﺳﺘﺜﻤﺎﺭ ﺭﺅﻭﺱ ﺍﻷﻣﻮﺍﻝ ﻟﺒﺪء ﺗﺸﻐﻴﻞ ﻣﺪﺭﺳﺔ.
ﻭﻟﺘﺴﻬﻴﻞ ﻋﻤﻠﻴﺔ ﺗﻮﻇﻴﻒ ﻃﺎﻗﻢ ﺍﻟﻌﻤﻞ ،ﻗﺎﻣﺖ ﺍﻟﻬﻴﺌﺔ ﺑﻤﻨﺎﻗﺸﺔ ﻣﺠﻤﻮﻋﺔ ﻣﻦ ﺍﻟﺘﺮﺗﻴﺒﺎﺕ
ﻣﻊ ﺍﻟﻮﺯﺍﺭﺓ ﻟﻠﺴﻤﺎﺡ ﻟﻤﺪﺭﺳﻴﻬﺎ ﺑﺎﻻﻧﻀﻤﺎﻡ ﺇﻟﻰ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ ﺩﻭﻥ ﺃﻥ ﻳﻜﻮﻥ ﻋﻠﻴﻬﻢ
ﺍﻟﺘﻨﺎﺯﻝ ﻋﻦ ﺍﻣﺘﻴﺎﺯﺍﺕ ﺍﻟﺨﺪﻣﺔ ﺍﻟﻤﺪﻧﻴﺔ .ﻭﻛﺎﻥ ﻟﻬﺬﻩ ﺍﻟﺘﺮﺗﻴﺒﺎﺕ ﺍﻟﻔﻀﻞ ﻓﻲ ﺍﻟﺤﺪ ﻣﻦ ﻣﺨﺎﻭﻑ
ﺍﻟﻤﺪﺭﺳﻴﻦ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ ﺑﺎﻻﻟﺘﺤﺎﻕ ﺑﺎﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ.
ﺍﻟﻌﻤﻞ ﻓﻲ ﺇﻃﺎﺭ ﺯﻣﻨﻲ ﺿﻴﻖ ﻟﻠﻐﺎﻳﺔ .ﻛﺎﻥ ﺗﻄﺒﻴﻖ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻳﺘﻢ ﻓﻲ ﻇﻞ
ﺟﺪﻭﻝ ﺯﻣﻨﻲ ﺳﺮﻳﻊ ﻟﻠﻐﺎﻳﺔ ﻭﺗﻢ ﺗﺄﺳﻴﺲ ﻋﺪﺩ ﻣﻦ ﺍﻟﻬﻴﺌﺎﺕ ﻭﺍﻟﺒﺮﺍﻣﺞ ﺍﻟﺠﺪﻳﺪﺓ ﻓﻲ ﺍﻷﻋﻮﺍﻡ
ﺍﻷﻭﻟﻰ ﺍﻟﻘﻠﻴﻠﺔ ﻣﻨﻪ .ﻭﻟﻤﻼﺣﻘﺔ ﻫﺬﺍ ﺍﻟﺠﺪﻭﻝ ﺍﻟﺰﻣﻨﻲ ،ﻛﺎﻥ ﻳﺠﺐ ﺃﻥ ﻳﺘﻢ ﺗﺄﺳﻴﺲ ﺍﻟﻬﻴﺌﺎﺕ
ﻭﻭﺿﻊ ﺍﻟﺒﺮﺍﻣﺞ ﻋﻠﻰ ﻧﺤﻮ ﺳﺮﻳﻊ ﻭﻣﺘﺰﺍﻣﻦ ،ﻣﻤﺎ ﺟﻌﻞ ﺇﺩﺍﺭﺓ ﺍﻟﻤﺸﺮﻭﻉ ﺗﻮﺍﺟﻪ ﺗﺤﺪﻳًﺎ ﺑﺎﻟ ًﻐﺎ
ﻭﺩﻓﻊ ﺍﻟﺠﻤﻴﻊ ﻟﺒﺬﻝ ﻗﺼﺎﺭﻯ ﺟﻬﺪﻫﻢ ﻟﻤﻮﺍﺟﻬﺔ ﺍﻟﺘﺤﺪﻳﺎﺕ ﺍﻷﺧﺮﻯ .ﻭﻟﻢ ﻳﻜﻦ ﺃﻣﺎﻡ ﺍﻷﺷﺨﺎﺹ
ﺍﻟﺬﻳﻦ ﺗﻤﺖ ﺍﻻﺳﺘﻌﺎﻧﺔ ﺑﻬﻢ ﻹﻧﺠﺎﺯ ﺍﻟﻤﻬﺎﻡ ﺍﻟﻌﺎﺟﻠﺔ ﺳﻮﻯ ﺍﻟﻘﻠﻴﻞ ﻣﻦ ﺍﻟﻮﻗﺖ ﻻﺳﺘﻴﻌﺎﺏ ﺍﻟﺮﺅﻳﺔ
ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﻤﺒﺎﺩﺭﺓ ﻭﻣﺒﺎﺩﺋﻬﺎ .ﻛﻤﺎ ﻟﻢ ﻳﺘﻮﺍﺟﺪ ﺍﻟﻤﺘﺤﺪﺛﻮﻥ ﺍﻟﺮﺋﻴﺴﻴﻮﻥ ﺑﺎﺳﻢ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ
ﻧﻈﺮﺍ
ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﺑﻌﺾ ﺍﻷﺣﻴﺎﻥ ﻟﻠﺘﻮﺍﺻﻞ ﻣﻊ ﺍﻟﻤﺠﺘﻤﻊ ﻓﻴﻤﺎ ﻳﺨﺺ ﺍﻟﺠﻬﻮﺩ ﺍﻟﻤﺒﺬﻭﻟﺔ ً
ﻟﻠﺤﺎﺟﺔ ﺍﻟﻤﻠﺤﺔ ﻟﻘﻴﺎﻣﻬﻢ ﺑﺎﻟﻤﻬﺎﻡ ﺍﻟﺨﺎﺻﺔ ﺑﺒﺮﺍﻣﺞ ﺍﻟﺘﻄﻮﻳﺮ ﺃﻭ ﻟﻠﻮﻓﺎء ﺑﺎﻟﺘﺰﺍﻣﺎﺕ ﺃﺧﺮﻯ.
ﺗﻌﺎﺭﺽ ﺍﻷﺩﻭﺍﺭ ﺍﻟﻘﻴﺎﺩﻳﺔ .ﻛﺎﻥ ﻫﻨﺎﻙ ﺗﺤﺪ ﺁﺧﺮ ﺗﻤﺜﻞ ﻓﻲ ﺃﺩﻭﺍﺭ ﻭﻣﺴﺆﻭﻟﻴﺎﺕ ﺍﻟﻜﺜﻴﺮ
ﻣﻦ ﺍﻟﺸﺮﻛﺎء ﺍﻟﻘﺎﺋﻤﻴﻦ ﻋﻠﻰ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢً .
ﻓﻮﻓﻘﺎ ﻟﻤﺨﻄﻂ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻷﻭﻟﻲ ،ﻓﺈﻥ
ﺍﻟﻤﻔﺘﺮﺽ ﻣﻦ ﻗﻴﺎﺩﺓ ﺍﻟﻬﻴﺌﺎﺕ ﺃﻥ ﺗﻌﺘﻤﺪ ﺑﺸﻜﻞ ﻣﻜﺜﻒ ﻋﻠﻰ ﺍﻟﺨﺒﺮﺍء ﺍﻷﺟﺎﻧﺐ ﻓﻲ ﻣﺆﺳﺴﺔ
ﺭﺍﻧﺪ ﻭﺍﻟﻤﺘﻌﺎﻗﺪﻳﻦ ﺍﻵﺧﺮﻳﻦ ﻻﺗﺨﺎﺫ ﺍﻟﻘﺮﺍﺭﺍﺕ ﺍﻟﺮﺋﻴﺴﻴﺔ ﻓﻲ ﺍﻟﻤﺮﺍﺣﻞ ﺍﻷﻭﻟﻴﺔ ﻣﻦ ﺍﻟﻤﺒﺎﺩﺭﺓ.
ﻭﻛﺎﻥ ﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ ﺑﻤﺜﺎﺑﺔ ﻣﻨﺘﺪﻯ ﻟﺤﻞ ﺃﻭﺟﻪ ﺍﻟﺨﻼﻑ ﻭﺍﻹﺷﺮﺍﻑ ﻋﻠﻰ ﺍﻟﻘﺮﺍﺭﺍﺕ .ﻭﺑﻌﺪ
ﺫﻟﻚ ،ﻭﻣﻊ ﺗﻨﺎﻣﻲ ﺍﻻﺧﺘﺼﺎﺻﺎﺕ ﻟﺪﻯ ﺍﻟﻬﻴﺌﺎﺕ ﻭﺗﺮﺳﺦ ﻣﺒﺎﺩﺉ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻓﻲ ﺍﻟﺴﻴﺎﺳﺎﺕ
ﻭﺍﻟﺘﻔﻜﻴﺮ ﺍﻟﻴﻮﻣﻲ ،ﻓﺈﻥ ﻣﺴﺆﻭﻟﻴﺔ ﺍﺗﺨﺎﺫ ﺍﻟﻘﺮﺍﺭ ﺳﺘﺘﺤﻮﻝ ﻣﻊ ﺍﻟﻮﻗﺖ ﺇﻟﻰ ﺍﻟﻬﻴﺌﺎﺕ ﻧﻔﺴﻬﺎ.
ﻧﻈﺮﺍ ﻷﻥ ﻫﺬﺍ ﺍﻟﺘﺤﻮﻝ ﻟﻢ ﻳﻜﻦ ﻗﺪ ﺗﻢ ﺍﻟﺘﺨﻄﻴﻂ ﻟﻪ ﻣﺴﺒﻘﺎ ،ﻓﻘﺪ ﻛﺎﻥ ﻫﻨﺎﻙ ﻧﻮﻉ ﻣﻦ
ﻭﻟﻜﻦ ً
ﺍﻟﺘﺨﺒﻂ ﺑﺸﺄﻥ ﺃﺩﻭﺍﺭ ﺍﻟﺸﺮﻛﺎء ﻭﺍﻟﻤﺴﺌﻮﻟﻴﺎﺕ ﺍﻟﻤﻨﻮﻃﺔ ﺑﻬﻢ .ﻭﻗﺪ ﺃﺳﻬﻢ ﺍﻟﺪﻭﺭ ﺍﻟﻤﺰﺩﻭﺝ
ﻟﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻓﻲ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﺒﻴﻖ ﺫﺍﺗﻬﺎ ﺛﻢ ﻓﻲ ﻣﺮﺍﻗﺒﺔ ﺍﻟﺠﻮﺩﺓ ﻓﻲ ﺯﻳﺎﺩﺓ ﺍﻟﺘﻌﻘﻴﺪ.

١٦

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﻭﺭﻏﻢ ﺃﻥ ﻛﻞ ﻭﺍﺣﺪﺓ ﻣﻦ ﻫﺬﻩ ﺍﻹﺳﺘﺮﺍﺗﻴﺠﻴﺎﺕ ﻛﺎﻧﺖ ﻧﺎﺟﺤﺔ ﺃﺛﻨﺎء ﺍﻟﺘﻨﻔﻴﺬ ،ﻓﻘﺪ ﺗﺄﺛﺮ
ﺟﺎﻧﺒﺎﻥ ﻣﻦ ﺍﻹﺳﺘﺮﺍﺗﻴﺠﻴﺎﺕ ﺑﺎﻟﺘﻌﺪﺍﺩ ﺍﻟﺴﻜﺎﻧﻲ ﺍﻟﺼﻐﻴﺮ ﻟﻘﻄﺮ ﻭﻫﻤﺎ :ﺍﻟﺤﺎﺟﺔ ﺇﻟﻰ ﺗﻮﻇﻴﻒ
ﺃﻃﻘﻢ ﺍﻟﻌﺎﻣﻠﻴﻦ ﻭﺍﻟﻤﺘﻌﺎﻗﺪﻳﻦ ﻣﻦ ﺩﻭﻝ ﺍﻟﻌﺎﻟﻢ ﻟﻤﻞء ﺍﻟﻮﻇﺎﺋﻒ ﺍﻟﻤﺘﺨﺼﺼﺔ ،ﻛﻤﺎ ﻛﺎﻧﺖ ﻋﻤﻠﻴﺔ
ﺟﺬﺏ ﺍﻟﺨﺒﺮﺍﺕ ﺍﻟﻜﺎﻓﻴﺔ ﻣﻦ ﺍﻟﺨﺎﺭﺝ ﻟﻤﻞء ﻛﺎﻓﺔ ﺍﻟﻮﻇﺎﺋﻒ ﺍﻟﻼﺯﻣﺔ ﺗﻤﺜﻞ ﺗﺤﺪﻳًﺎ ﻛﺒﻴﺮﺍً.
ﻧﻈﺮﺍ ﻟﻠﻄﻤﻮﺡ ﻭﺍﻟﻨﻄﺎﻕ ﺍﻟﻮﺍﺳﻊ ﺍﻟﻠﺬﻳﻦ ﺍﺗﺴﻤﺖ
ﺇﺷﺮﺍﻙ ﺍﻟﻤﻌﻨﻴﻴﻦ ﻣﻦ ﺧﻼﻝ ﺍﻟﺘﻮﺍﺻﻞً .
ﺑﻬﻤﺎ ﺍﻟﻤﺒﺎﺩﺭﺓ ،ﻛﺎﻧﺖ ﻣﻬﻤﺔ ﺗﻮﺻﻴﻞ ﺍﻟﺮﺅﻳﺔ ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﺘﻄﻮﻳﺮ ﺇﻟﻰ ﺍﻟﺪﻭﺍﺋﺮ ﺍﻟﻌﺪﻳﺪﺓ ﺍﻟﻤﻌﻨﻴﺔ
ﺑﺎﻟﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﻣﻬﻤﺔ ﺻﻌﺒﺔ .ﻭﻓﻲ ﻣﺮﺍﺣﻞ ﺍﻟﺘﻄﺒﻴﻖ ﺍﻷﻭﻟﻰ ،ﻗﺎﻡ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ
ﺑﺈﻧﺸﺎء ﻣﻜﺘﺐ ﺍﺗﺼﺎﻝ ﻭﺍﺳﺘﻌﺎﻥ ﺑﺸﺮﻛﺔ ﺃﻣﺮﻳﻜﻴﺔ ،Lipman Hearne ،ﻓﻲ ﻣﺠﺎﻝ
ﺍﻻﺗﺼﺎﻻﺕ ﻟﻮﺿﻊ ﺇﺳﺘﺮﺍﺗﻴﺠﻴﺔ ﻭﺧﻄﺔ ﻟﻼﺗﺼﺎﻻﺕ .ﻭﻗﺎﻡ ﻣﻜﺘﺐ ﺍﻻﺗﺼﺎﻝ ﺑﺎﻟﻌﺪﻳﺪ ﻣﻦ
ﺍﻷﻧﺸﻄﺔ ،ﻭﺗﺸﻤﻞ ﺇﻧﺸﺎء ﻣﻮﻗﻊ ﺛﻨﺎﺋﻲ ﺍﻟﻠﻐﺔ ﻋﻠﻰ ﺍﻹﻧﺘﺮﻧﺖ ﻭﺇﺭﺳﺎﻝ ﺳﻠﺴﻠﺔ ﻣﻦ ﺍﻟﺨﻄﺎﺑﺎﺕ
ﺇﻟﻰ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﻭﺗﻮﺯﻳﻊ ﻣﻨﺸﻮﺭﺍﺕ ﻣﺜﻞ ﺍﻟﺘﻘﺮﻳﺮ ﺍﻟﺴﻨﻮﻱ ﻋﻦ ﺇﻧﺠﺎﺯﺍﺕ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ
ﺍﻟﺘﻌﻠﻴﻢ ﻭﺑﻴﺎﻧﺎﺕ ﺻﺤﻔﻴﺔ ﺣﻮﻝ ﺍﻟﺘﻄﻮﺭﺍﺕ ﺍﻟﺮﺋﻴﺴﻴﺔ ﻭﺃﺣﺪﺍﺙ ﻋﺎﻣﺔ ﻭﺇﻋﻼﻣﻴﺔ.
ﻏﻴﺮ ﺃﻥ ﻫﺬﻩ ﺍﻷﻧﺸﻄﺔ ﻛﺎﻥ ﻳﻌﻮﻗﻬﺎ ﻋﺪﺩ ﻗﻠﻴﻞ ﻟﻠﻐﺎﻳﺔ ﻣﻦ ﺍﻟﻤﺘﺤﺪﺛﻴﻦ ﺑﻠﺴﺎﻥ ﻣﺒﺎﺩﺭﺓ
ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ،ﺧﺎﺻﺔ ﻓﻲ ﺍﻟﺒﺪﺍﻳﺔ .ﻓﻘﺪ ﻛﺎﻧﺖ ﻗﻴﺎﺩﺍﺕ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻣﺸﻐﻮﻟﺔ ﻓﻲ ﺍﻟﺒﺪﺍﻳﺔ ﺑﺎﻟﻌﺪﻳﺪ ﻣﻦ
ﺍﻟﻤﻬﺎﻡ ﺍﻟﺨﺎﺻﺔ ﺑﺒﺮﺍﻣﺠﻬﺎ ،ﻭﺑﺎﻟﺘﺎﻟﻲ ﻟﻢ ﻳﻜﻦ ﻟﺪﻳﻬﻢ ﻣﺘﺴﻊ ﻣﻦ ﺍﻟﻮﻗﺖ ﻟﻠﺘﻮﺍﺻﻞ ﻣﻊ ﺍﻟﺠﻤﺎﻫﻴﺮ.
ﻭﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺫﻟﻚ ،ﻓﺈﻥ ﺃﻋﻀﺎء ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻛﺎﻧﻮﺍ ﻳﻌﻤﻠﻮﻥ ﺩﻭﻥ ﺗﻔﺮﻍ ﻭﻛﺎﻧﺖ ﻟﻬﻢ
ﻣﺴﺆﻭﻟﻴﺎﺗﻬﻢ ﺍﻟﻬﺎﻣﺔ ﻓﻲ ﻗﻄﺎﻋﺎﺕ ﺃﺧﺮﻯ ﻣﻦ ﺍﻟﻤﺠﺘﻤﻊ ﺍﻟﻘﻄﺮﻱ .ﻭﺑﻤﺮﻭﺭ ﺍﻟﻮﻗﺖ ،ﺍﺯﺩﺍﺩ ﺍﻫﺘﻤﺎﻡ
ﻗﻴﺎﺩﺍﺕ ﺍﻟﻤﺒﺎﺩﺭﺓ ﺑﺎﻟﺘﻮﺍﺻﻞ ﻣﻊ ﺍﻟﺠﻤﺎﻫﻴﺮ ﻭﺑﺪﺃﻭﺍ ﻓﻲ ﺣﻀﻮﺭ ﺍﻷﺣﺪﺍﺙ ﺍﻟﻌﺎﻣﺔ ﻭﺍﻟﺘﺤﺪﺙ ﺇﻟﻰ
ﻭﺳﺎﺋﻞ ﺍﻹﻋﻼﻡ .ﻛﻤﺎ ﺳﺎﻫﻢ ﻣﻜﺘﺐ ﺍﻻﺗﺼﺎﻝ ﺑﺈﺿﺎﻓﺔ ﻣﻨﺘﺠﺎﺕ ﺟﺪﻳﺪﺓ ﻟﺘﻮﻓﻴﺮ ﻣﻌﻠﻮﻣﺎﺕ ﺣﻮﻝ ﺗﻘﺪﻡ
ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺇﺛﺒﺎﺕ ﺿﺮﻭﺭﺓ ﺍﻟﺘﻄﻮﻳﺮ ﻟﺘﺤﺴﻴﻦ ﺍﻟﻤﺴﺘﻮﻯ ﺍﻟﺘﻌﻠﻴﻤﻲ ﻟﺪﻯ ﺍﻟﻄﻼﺏ.
ﺗﺸﺠﻴﻊ ﻣﺴﺆﻭﻟﻲ ﺍﻹﺩﺍﺭﺓ ﻋﻠﻰ ﺍﻓﺘﺘﺎﺡ ﺍﻟﻤﺪﺍﺭﺱ .ﺃﺛﻤﺮ ﺍﻹﻋﻼﻥ ﺍﻷﻭﻝ ﻟﻄﻠﺐ
ﻣﺴﺆﻭﻟﻴﻦ ﻹﺩﺍﺭﺓ ﺍﻟﻤﺪﺍﺭﺱ ﻋﻦ  ١٨٠ﻃﻠﺒًﺎ ،ﺗﻤﺖ ﺩﻋﻮﺓ  ٦٠ﻣﻦ ﺃﺻﺤﺎﺑﻬﺎ ﺇﻟﻰ ﺟﻠﺴﺎﺕ
ﺍﻟﺘﻮﺟﻴﻪ .ﻭﺩﻟﺖ ﻫﺬﻩ ﺍﻻﺳﺘﺠﺎﺑﺔ ﻋﻠﻰ ﺃﻥ ﻓﻜﺮﺓ ﺗﺸﻐﻴﻞ ﻣﺪﺍﺭﺱ ﻣﺴﺘﻘﻠﺔ ﺗﺤﻈﻰ ﺑﺎﻫﺘﻤﺎﻡ
ً
ﻣﺘﻤﺜﻼ ﻓﻲ ﺇﻳﺠﺎﺩ ﺍﻷﻋﺪﺍﺩ ﺍﻟﻜﺎﻓﻴﺔ ﻣﻦ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ،
ﻣﻠﺤﻮﻅ .ﻭﻟﻢ ﻳﻜﻦ ﺍﻟﺘﺤﺪﻱ
ﻭﻟﻜﻦ ﻓﻲ ﺿﻤﺎﻥ ﺃﻥ ﻣﻦ ﻳﻘﻊ ﻋﻠﻴﻬﻢ ﺍﻻﺧﺘﻴﺎﺭ ﻟﺪﻳﻬﻢ ﻣﻦ ﺍﻟﻤﻬﺎﺭﺍﺕ ﻭﺍﻟﻤﺜﺎﺑﺮﺓ ﻭﺍﻟﺨﻄﻂ ﻣﺎ
ﻳﻠﺰﻡ ﻟﻠﻨﺠﺎﺡ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

١٥

ﻭﻛﺎﻥ ﻫﺬﺍ ﺍﻟﻄﻠﺐ ﺍﻟﻜﺒﻴﺮ ﻟﻠﺤﺼﻮﻝ ﻋﻠﻰ ﺃﻣﺎﻛﻦ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ ﻫﻮ ﺍﻟﺴﺒﺐ
ﺍﻟﺬﻱ ﺩﻓﻊ ﻣﻌﻈﻢ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﺇﻟﻰ ﻣﻄﺎﻟﺒﺔ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺑﺎﻟﺤﺼﻮﻝ ﻋﻠﻰ ﺇﺫﻥ )ﻭﻗﺪ
ﺣﺼﻠﻮﺍ ﻋﻠﻴﻪ ﺑﺎﻟﻔﻌﻞ( ﻟﺰﻳﺎﺩﺓ ﻗﺪﺭﺗﻬﻢ ﻻﺳﺘﻴﻌﺎﺏ ﻣﺰﻳﺪ ﻣﻦ ﺍﻟﻄﻼﺏ .ﻭﻓﻲ ﻋﺎﻡ  ،٢٠٠٥ﺗﻢ
ﺍﻓﺘﺘﺎﺡ  ٢١ﻣﺪﺭﺳﺔ ﻣﺴﺘﻘﻠﺔ ﺇﺿﺎﻓﻴﺔ ،ﻭﻓﻲ  ،٢٠٠٦ﺗﻢ ﺍﻓﺘﺘﺎﺡ  ١٣ﻣﺪﺭﺳﺔ ﺃﺧﺮﻯ.

ﺍﻟﺘﺤﺪﻳﺎﺕ
ﻣﻊ ﻣﺒﺎﺩﺭﺓ ﺗﺘﺴﻢ ﺑﻤﺜﻞ ﻫﺬﺍ ﺍﻟﻄﻤﻮﺡ ﻭﺍﻟﺴﺮﻋﺔ ،ﻟﻢ ﻳﻜﻦ ﻫﻨﺎﻙ ﻣﻔﺮ ﻣﻦ ﻭﺟﻮﺩ ﺑﻌﺾ ﺍﻟﺘﺤﺪﻳﺎﺕ.
ﻭﻗﺪ ﻛﺎﻥ ﺍﻟﻜﺜﻴﺮ ﻣﻦ ﻫﺬﻩ ﺍﻟﺘﺤﺪﻳﺎﺕ ﻣﺘﻮﻗﻌًﺎ ،ﻏﻴﺮ ﺃﻥ ﺑﻌﻀﻬﺎ ﻗﺪ ﺑﺮﺯ ﺃﺛﻨﺎء ﺍﻟﻌﻤﻠﻴﺔ.
ﺍﻟﺤﻔﺎﻅ ﻋﻠﻰ ﻣﻨﻈﻮﺭ ﺷﺎﻣﻞ ﻟﻠﻨﻈﺎﻡ .ﺗﻤﺜﻞ ﺃﺣﺪ ﺍﻟﺘﺤﺪﻳﺎﺕ ﺍﻟﺮﺋﻴﺴﻴﺔ ﺍﻟﻤﺴﺘﻤﺮﺓ ﻓﻲ
ﺗﺮﻛﻴﺰ ﺍﻫﺘﻤﺎﻡ ﺍﻟﺠﻤﻴﻊ ﻋﻠﻰ ﺍﻟﺘﻐﻴﻴﺮﺍﺕ ﺍﻟﻤﺘﺮﺍﺑﻄﺔ ﺑﻴﻦ ﺟﻮﺍﻧﺐ ﺍﻟﻨﻈﺎﻡ ﺑﺄﺳﺮﻩ ،ﻭﺧﺎﺻﺔ ﺑﻌﺪ
ﺯﻳﺎﺩﺓ ﻋﺪﺩ ﺍﻟﻤﻮﻇﻔﻴﻦ ﻭﺍﻟﻤﺘﻌﺎﻗﺪﻳﻦ .ﻭﻗﺪ ﺭﺍﻋﻰ ﺗﺼﻤﻴﻢ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ﻫﺬﺍ ﺍﻟﺘﺤﺪﻱ ،ﻭﺩﻋﺎ
ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻭﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ ﻟﺘﺤﻤﻞ ﺍﻟﻤﺴﺆﻭﻟﻴﺔ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ ﺑﻬﺬﻩ ﺍﻻﻋﺘﺒﺎﺭﺍﺕ
ﺍﻷﻛﺜﺮ ﺃﻫﻤﻴﺔ .ﻭﻓﻲ ﻫﺬﺍ ﺍﻟﺸﺄﻥ ،ﻋﻤﻞ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ )ﻋﻠﻰ ﺍﻟﻤﺴﺘﻮﻯ ﺍﻟﺸﺎﻣﻞ(
ﻣﻊ ﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ )ﻋﻠﻰ ﻣﺴﺘﻮﻯ ﺍﻟﻌﻤﻞ( ﻋﻠﻰ ﺗﻨﺴﻴﻖ ﺍﻟﻤﻬﺎﻡ ﻭﻣﺮﺍﻗﺒﺔ ﺍﻟﺘﻘﺪﻡ ﺍﻟﺬﻱ ﺗﻢ ﺗﺤﻘﻴﻘﻪ
ﻭﺗﺤﺪﻳﺪ ﺍﻟﺤﺎﺟﺔ ﺇﻟﻰ ﺗﺼﺤﻴﺢ ﺍﻟﻤﺴﺎﺭ ﺃﺛﻨﺎء ﺗﻨﻔﻴﺬ ﺍﻟﻌﻤﻠﻴﺔ .ﻭﻋﻨﺪﻣﺎ ﺗﻢ ﺣﻞ ﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ
ﺑﻌﺪ ﺃﻥ ﺃﺻﺒﺢ ﻳﻤﺜﻞ ً
ﻛﺒﻴﺮﺍ ﺑﺎﻟﻨﺴﺒﺔ ﻷﻋﻀﺎﺋﻪ ،ﺍﻓﺘﻘﺪﺕ ﺍﻟﻌﻤﻠﻴﺔ ﺇﻟﻰ ﺁﻟﻴﺔ ﻫﺎﻣﺔ ﻭﻣﻔﻴﺪﺓ
ﻋﺒﺌﺎ ً
ﻟﻠﺤﻔﺎﻅ ﻋﻠﻰ ﺗﻮﺍﻓﻖ ﺑﺮﺍﻣﺞ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﺘﻌﺪﺩﺓ ﻣﻊ ﺍﻟﺮﺅﻳﺔ ﺍﻷﺻﻠﻴﺔ.
ﺑﻨﺎء ﻗﺪﺭﺓ ﺍﻟﻤﻮﺍﺭﺩ ﺍﻟﺒﺸﺮﻳﺔ .ﺗﺸﻴﺮ ﺍﻟﺪﺭﺍﺳﺎﺕ ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﺘﻄﺒﻴﻖ ﺇﻟﻰ ﺍﻓﺘﻘﺎﺩ ﺍﻟﻘﺪﺭﺓ
ﻛﻌﺎﺋﻖ ﺃﺳﺎﺳﻲ ﻓﻲ ﻃﺮﻳﻖ ﺍﻟﻨﺠﺎﺡ .ﻭﺗﻤﺜﻞ ﻗﻀﻴﺔ ﺍﻟﻘﺪﺭﺓ ﺇﺷﻜﺎﻟﻴﺔ ﺃﻛﺒﺮ ﻓﻲ ﻗﻄﺮ ﻋﻤﺎ ﻫﻮ
ﻣﻌﺘﺎﺩ ﻟﻜﻮﻥ ﻣﻌﻈﻢ ﺍﻟﻤﺘﺨﺼﺼﻴﻦ ﻓﻲ ﺍﻟﺘﻌﻠﻴﻢ ﺑﻬﺎ ﻛﻮﻧﻮﺍ ﺧﺒﺮﺗﻬﻢ ﻣﻦ ﺧﻼﻝ ﻧﻈﺎﻡ ﺍﻟﻮﺯﺍﺭﺓ
ﻓﻘﻂ ،ﻣﻤﺎ ﻳﻌﻨﻲ ﺍﻋﺘﻴﺎﺩﻫﻢ ﻋﻠﻰ ﻣﺒﺎﺩﺉ ﻣﺨﺘﻠﻔﺔ ﻟﻠﻐﺎﻳﺔ ﻋﻤﺎ ﺗﺘﻄﻠﺒﻪ ﺍﻟﻤﺒﺎﺩﺭﺓ .ﻭﻗﺪ ﺗﻢ ﺗﺸﺠﻴﻊ
ﺑﻌﺾ ﻋﻨﺎﺻﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻋﻠﻰ ﺗﺮﻙ ﺍﻟﻮﺯﺍﺭﺓ ﻭﺍﻟﺘﻜﻴﻒ ﻣﻊ ﻣﺒﺎﺩﺉ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻭﺍﻟﺤﺼﻮﻝ ﻋﻠﻰ
ﺩﻋﻢ ﻣﺴﺘﻤﺮ ﻣﻦ ﺃﺟﻞ ﺗﺸﺠﻴﻌﻬﻢ ﻋﻠﻰ ﺍﺗﺒﺎﻉ ﻃﺮﻕ ﺟﺪﻳﺪﺓ ﻓﻲ ﺍﻟﻌﻤﻞ .ﻋﻼﻭﺓ ﻋﻠﻰ ﺫﻟﻚ،
ﻛﺎﻧﺖ ﻫﻨﺎﻙ ﺣﺎﺟﺔ ﺇﻟﻰ ﺍﻟﺨﺒﺮﺓ ﺍﻟﻤﺘﺨﺼﺼﺔ ﻏﻴﺮ ﺍﻟﻤﺘﺎﺣﺔ ﻓﻲ ﻗﻄﺮ ﻣﻦ ﺃﺟﻞ ﺗﻄﺒﻴﻖ ﺑﻌﺾ
ﻣﻜﻮﻧﺎﺕ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ،ﺑﻤﺎ ﻓﻲ ﺫﻟﻚ ﺑﺮﻧﺎﻣﺞ ﻟﻼﺧﺘﺒﺎﺭ ﺍﻟﻘﻴﺎﺳﻲ ﻭﺍﺳﻊ ﺍﻟﻨﻄﺎﻕ ﻭﻛﺬﻟﻚ
ﻟﻮﺿﻊ ﻣﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ.
ﻭﻗﺪ ﺣﺎﻭﻝ ﺗﺼﻤﻴﻢ ﺧﻄﺔ ﺍﻟﺘﻄﻮﻳﺮ ﻭﺇﺳﺘﺮﺍﺗﻴﺠﻴﺔ ﺍﻟﺘﻄﺒﻴﻖ ﺍﻟﺘﻌﺎﻣﻞ ﻣﻊ ﻫﺬﻩ ﺍﻟﻘﻴﻮﺩ
ﺑﻄﺮﻳﻘﺘﻴﻦ :ﻣﻦ ﺧﻼﻝ ﺍﻹﺷﺎﺭﺓ ﻟﻀﺮﻭﺭﺓ ﺃﻥ ﺗﻜﻮﻥ ﻣﺴﺘﻮﻳﺎﺕ ﺍﻟﺒﻨﻴﺔ ﺍﻟﻬﺮﻣﻴﺔ ﻟﻠﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ
ﻟﻠﺘﻌﻠﻴﻢ ﻭﺍﻟﻤﺆﺳﺴﺎﺕ ﺃﻗﻞ ﻋﺪ ًﺩﺍ ،ﻭﺍﻟﺘﺄﻛﻴﺪ ﻋﻠﻰ ﺃﻫﻤﻴﺔ ﺗﻮﻇﻴﻒ ﻗﻴﺎﺩﺍﺕ ﻗﻮﻳﺔ ﻹﺩﺍﺭﺓ ﻋﻤﻠﻴﺔ
ﺍﻟﺘﻄﻮﻳﺮ .ﻛﻤﺎ ﺃﻛﺪﺕ ﺍﻹﺳﺘﺮﺍﺗﻴﺠﻴﺔ ﻋﻠﻰ ﺃﻫﻤﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ ﻟﻠﻤﻌﻠﻤﻴﻦ ﻭﻓﺮﻕ ﺍﻟﻌﻤﻞ
ﺑﺎﻟﻤﺪﺍﺭﺱ ،ﺫﻟﻚ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﺬﻱ ﻳﺤﺘﺎﺟﻮﻥ ﺇﻟﻴﻪ ﻟﻠﻌﻤﻞ ﻭﻓﻘﺎً ﻟﻤﺒﺎﺩﺉ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ.

١٤

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﻭﻳﺰﺩﺍﺩ ﻫﺬﺍ ﺍﻟﺘﻤﻮﻳﻞ ﻭﻓﻘﺎً ﻟﻤﺴﺘﻮﻯ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻌﺎﻡ )ﺍﺑﺘﺪﺍﺋﻲ ﺇﻟﻰ ﺇﻋﺪﺍﺩﻱ ﺇﻟﻰ ﺛﺎﻧﻮﻱ(.
ﻭﻳﻤﻜﻦ ﺯﻳﺎﺩﺓ ﻣﺒﺎﻟﻎ ﺍﻟﺘﻤﻮﻳﻞ ﻋﻦ ﻃﺮﻳﻖ ﻣﻨﺢ ﺧﺎﺻﺔ ،ﻳﺘﻢ ﺗﻘﺪﻳﻤﻬﺎ ﻟﺘﻠﺒﻴﺔ ﻣﺘﻄﻠﺒﺎﺕ ﺍﻟﻤﺪﺍﺭﺱ
ﻭﺍﻟﺘﻲ ﺗﺘﻨﻮﻉ ﺑﺪءﺍً ﻣﻦ ﻣﻌﺪﺍﺕ ﺍﻟﻤﻌﺎﻣﻞ ﺍﻟﺨﺎﺻﺔ ﺇﻟﻰ ﻭﺳﺎﺋﻞ ﺍﻻﻧﺘﻘﺎﻝ.
ﺍﻻﺳﺘﻌﺎﻧﺔ ﺑﺎﻟﻤﻨﻈﻤﺎﺕ ﻓﻲ ﺩﻋﻢ ﺍﻟﻤﺪﺍﺭﺱ .ﻗﺎﻣﺖ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ،ﺑﺪﻋﻢ ﻣﻦ ﻣﺆﺳﺴﺔ
ﺭﺍﻧﺪ ﺑﺎﻟﺒﺤﺚ ﻓﻲ ﺍﻟﻌﺎﻟﻢ ﺑﺄﺳﺮﻩ ﻋﻦ ﺍﻟﻤﻨﻈﻤﺎﺕ ﺫﺍﺕ ﺍﻟﺨﺒﺮﺓ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺮﺧﺼﺔ ﻭﺇﺩﺍﺭﺓ
ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻲ ﻳﻤﻜﻨﻬﺎ ﺃﻥ ﺗﺮﺳﻞ ً
ﻓﺮﻗﺎ ﻣﺘﺨﺼﺼﺔ ﻓﻲ ﺩﻋﻢ ﺍﻟﻤﺪﺍﺭﺱ ﻟﺘﻌﻴﺶ ﻓﻲ ﺍﻟﺪﻭﺣﺔ
ﻭﺗﺘﻌﺎﻭﻥ ﻣﻊ ﻓﺮﻳﻖ ﺍﻟﻌﻤﻞ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ .ﻭﺑﻌﺪ ﻋﻤﻠﻴﺔ ﺍﻟﺒﺤﺚ ﻋﻠﻰ ﻣﺴﺘﻮﻯ
ﺍﻟﻌﺎﻟﻢ ،ﺗﻌﺎﻗﺪﺕ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻊ ﺃﺭﺑﻊ ﻣﻦ ﻣﺆﺳﺴﺎﺕ ﺩﻋﻢ ﺍﻟﻤﺪﺍﺭﺱ ﻭﻫﻲMultiserve :
)ﻧﻴﻮﺯﻳﻠﻨﺪﺍ( ﻭ) Mosaicaﺍﻟﻮﻻﻳﺎﺕ ﺍﻟﻤﺘﺤﺪﺓ( ﻭ) CfBTﺑﺮﻳﻄﺎﻧﻴﺎ( ﻭGesellschaft
) fuer Technische Zusammenarbeitﺃﻟﻤﺎﻧﻴﺎ( .ﻭﻛﺎﻥ ﻋﻠﻰ ﻛﻞ ﻣﻦ ﻫﺬﻩ
ﺍﻟﻤﻨﻈﻤﺎﺕ ﺃﻥ ﺗﻮﻓﺮ ﻋﺪ ًﺩﺍ ﻛﺎﻓﻴًﺎ ﻣﻦ ﺍﻷﻓﺮﺍﺩ ﻟﻠﻌﻤﻞ ﺑﺎﻟﺪﻭﺣﺔ ﻟﻤﺴﺎﻋﺪﺓ ﻭﻣﺴﺎﻧﺪﺓ ﺃﺻﺤﺎﺏ
ﺍﻟﺘﺮﺍﺧﻴﺺ ﻓﻲ ﻛﺎﻓﺔ ﺟﻮﺍﻧﺐ ﺍﻟﺘﺨﻄﻴﻂ ﻭﺍﻟﺘﻨﻔﻴﺬ ﺣﺘﻰ ﻧﻬﺎﻳﺔ ﺍﻟﻌﺎﻡ ﺍﻷﻭﻝ ﻣﻦ ﺍﻟﺘﺸﻐﻴﻞ.
ﺍﺧﺘﻴﺎﺭ ﺍﻟﻤﺪﺍﺭﺱ ﻭﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ .ﻗﺎﻣﺖ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺑﺎﻟﺘﻌﺎﻭﻥ ﻣﻊ ﺭﺍﻧﺪ ﺑﻮﺿﻊ
ﻣﺠﻤﻮﻋﺔ ﻣﻦ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻻﺧﺘﻴﺎﺭ ﻋﺪﺩ ﻣﻦ ﻣﺪﺍﺭﺱ ﺍﻟﻮﺯﺍﺭﺓ ﺍﻟﻤﺮﺷﺤﺔ ﻟﺘﻜﻮﻥ ﺑﻴﻦ ﺍﻟﺠﻴﻞ ﺍﻷﻭﻝ ﻣﻦ
ﺍﻟﻤﺪﺍﺭﺱ .ﻭﻗﺪ ﺍﺳﺘﺠﺎﺏ ﻣﺘﻘﺪﻣﻮﻥ ﻣﻦ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﺑﺤﻤﺎﺱ ﺷﺪﻳﺪ ﻟﻠﺪﻋﻮﺓ ﺍﻟﺘﻲ ﺗﻄﺎﻟﺐ
ﺑﻔﺘﺢ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ .ﻭﻗﺪ ﺣﺪﺩﺕ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺃﻭﻟﺌﻚ ﺍﻟﻤﺘﻘﺪﻣﻴﻦ ﻹﺩﺍﺭﺓ ﺍﻟﺠﻴﻞ ﺍﻷﻭﻝ ﻣﻦ
ﺍﻟﻤﺪﺍﺭﺱ  -ﺍﻻﺛﻨﺘﻲ ﻋﺸﺮﺓ ﻣﺪﺭﺳﺔ ﺍﻟﺘﻲ ﺗﻢ ﺍﻓﺘﺘﺎﺣﻬﺎ ﻓﻲ ﺧﺮﻳﻒ ﻋﺎﻡ  - ٢٠٠٤ﻣﻦ ﻣﺠﻤﻮﻋﺔ
ﺑﻠﻐﺖ  ١٦٠ﻣﺘﻘﺪﻣًﺎ ﺃﻭﻟﻴًﺎ ،ﻭﻗﺪ ﺗﻢ ﺍﻓﺘﺘﺎﺡ ﻫﺬﻩ ﺍﻟﻤﺪﺍﺭﺱ ﺟﻤﻴﻌﻬﺎ ﺑﻤﻮﺟﺐ ﻋﻘﻮﺩ ﻣﺪﺗﻬﺎ ﺛﻼﺙ
ﺳﻨﻮﺍﺕ ﻗﺎﺑﻠﺔ ﻟﻠﺘﺠﺪﻳﺪ .ﻭﺗﻤﺖ ﺍﻻﺳﺘﻌﺎﻧﺔ ﺑﻤﺮﻛﺰ Charter Schools Development
) Centerﻣﺮﻛﺰ ﺗﻄﻮﻳﺮ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺮﺧﺼﺔ( ،ﻭﻫﻮ ﻣﻨﻈﻤﺔ ﻣﻘﺮﻫﺎ ﺍﻟﻮﻻﻳﺎﺕ ﺍﻟﻤﺘﺤﺪﺓ
ﺍﻷﻣﺮﻳﻜﻴﺔ ﻟﻌﻘﺪ ﻭﺭﺵ ﺗﺪﺭﻳﺒﻴﺔ ﻟﻤﺴﺎﻋﺪﺓ ﺍﻟﻤﺮﺷﺤﻴﻦ ﻋﻠﻰ ﻓﻬﻢ ﺍﻟﻤﺘﻄﻠﺒﺎﺕ ﺍﻟﻤﺤﺪﺩﺓ ﻓﻲ ﺍﻟﻤﺒﺎﺩﺉ
ﺍﻟﺘﻮﺟﻴﻬﻴﺔ ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﺘﻘﺪﻡ.
ﺇﻋﺪﺍﺩ ﺍﻟﻤﺮﺍﻓﻖ ﺍﻟﻤﺪﺭﺳﻴﺔ .ﻋﻤﻠﺖ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺧﻼﻝ ﺻﻴﻒ ﻋﺎﻡ  ٢٠٠٤ﻋﻠﻰ
ﺗﺠﺪﻳﺪ ﺍﻟﻤﺮﺍﻓﻖ ﺍﻟﻤﺪﺭﺳﻴﺔ ﻹﻋﺪﺍﺩﻫﺎ ﻟﻴﻮﻡ ﺍﻻﻓﺘﺘﺎﺡ .ﻭﻗﺪ ﺗﺮﻛﺰ ﺗﻄﻮﻳﺮ ﺍﻟﻤﺮﺍﻓﻖ ﻋﻠﻰ ﺗﻄﻮﻳﺮ
ﺍﻟﻤﺒﺎﻧﻲ ﺍﻟﻘﺪﻳﻤﺔ ﺇﻟﻰ ﺟﺎﻧﺐ ﺗﺰﻭﻳﺪﻫﺎ ﺑﻤﻌﺎﻣﻞ ﺍﻟﻜﻤﺒﻴﻮﺗﺮ ﻭﺍﻟﻤﻜﺘﺒﺎﺕ ﻭﻭﺳﺎﺋﻞ ﺍﻟﺤﻤﺎﻳﺔ ﺿﺪ
ﺍﻟﺸﻤﺲ ﻓﻲ ﺍﻟﻤﺴﺎﺣﺎﺕ ﺍﻟﻤﻔﺘﻮﺣﺔ.
ﺍﺳﺘﺠﺎﺑﺔ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﻧﺤﻮ ﺍﻟﻤﺪﺍﺭﺱ .ﺗﺒﻴﻦ ﺃﻥ ﻫﺬﻩ ﺍﻟﻤﺪﺍﺭﺱ ﻣﻌﺮﻭﻓﺔ ﺟﻴ ًﺪﺍ ﻟﺪﻯ
ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ،ﺣﻴﺚ ﻛﺎﻧﺖ ﻫﻨﺎﻙ ﻗﻮﺍﺋﻢ ﺍﻧﺘﻈﺎﺭ ﻟﺪﻯ ﻏﺎﻟﺒﻴﺔ ﻫﺬﻩ ﺍﻟﻤﺪﺍﺭﺱ ﺗﺤﺘﻮﻱ ﻋﻠﻰ ﺃﺳﻤﺎء
ﺍﻟﻄﻼﺏ ﺍﻟﺮﺍﻏﺒﻴﻦ ﻓﻲ ﺍﻻﻟﺘﺤﺎﻕ ﺑﻬﺎ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

١٣

ﺗﺄﺳﻴﺲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ

ﻓﻲ ﺧﺮﻳﻒ ﻋﺎﻡ  ،٢٠٠٣ﺑﺪﺃﺕ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻭﺿﻊ ﺍﻟﻤﺒﺎﺩﺉ ﺍﻟﺘﻮﺟﻴﻬﻴﺔ ﻭﺍﻟﺴﻴﺎﺳﺎﺕ
ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻣﻊ ﺍﺧﺘﻴﺎﺭ ﺍﻟﻤﺪﺍﺭﺱ ﻭﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﻭﺍﻹﺷﺮﺍﻑ ﻋﻠﻰ
ﺍﻟﺘﺠﺪﻳﺪﺍﺕ ﻟﻺﻋﺪﺍﺩ ﻻﻓﺘﺘﺎﺡ ﺍﻟﺠﻴﻞ ﺍﻷﻭﻝ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻓﻲ ﺧﺮﻳﻒ ﻋﺎﻡ .٢٠٠٤
ﻭﻛﻤﺎ ﻫﻮ ﺍﻟﺤﺎﻝ ﻣﻊ ﺍﻟﺠﻮﺍﻧﺐ ﺍﻟﺘﻨﻔﻴﺬﻳﺔ ﺍﻷﺧﺮﻯ ﻓﻲ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ،ﻛﺎﻥ ﺍﻟﺠﺪﻭﻝ ﺍﻟﺰﻣﻨﻲ
ﻗﺼﻴﺮﺍ ﻟﻠﻐﺎﻳﺔ .ﻭﻛﺎﻥ ﺫﻟﻚ ﻳﻌﻨﻲ ﺍﻓﺘﺘﺎﺡ ﺍﻟﺠﻴﻞ ﺍﻷﻭﻝ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﺑﻌﺪ ﺛﻤﺎﻧﻴﺔ
ً
ﺃﺷﻬﺮ ﻭﻧﺼﻒ ﺍﻟﺸﻬﺮ ﻣﻦ ﺗﺤﺪﻳﺪ ﻣﺠﻤﻮﻋﺔ ﻣﻦ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ.
ﻛﺎﻧﺖ ﻫﻨﺎﻙ ﺍﻟﻜﺜﻴﺮ ﻣﻦ ﺍﻟﻤﻬﺎﻡ ﺍﻟﺘﻲ ﻳﻨﺒﻐﻲ ﺇﺗﻤﺎﻣﻬﺎ ﻟﺘﺄﺳﻴﺲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ.
ﻭﺗﻨﻮﻋﺖ ﻫﺬﻩ ﺍﻟﻤﻬﺎﻡ ﻣﻦ ﻭﺿﻊ ﺍﻟﺴﻴﺎﺳﺎﺕ ﻭﺁﻟﻴﺎﺕ ﺍﻟﺘﻤﻮﻳﻞ ﻟﻠﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ ﺇﻟﻰ ﺗﺄﺳﻴﺲ
ﺍﻟﻌﻤﻠﻴﺎﺕ ﺫﺍﺕ ﺍﻟﻄﺒﻴﻌﺔ ﺍﻟﻤﺎﺩﻳﺔ ﻣﺜﻞ ﺇﻋﺪﺍﺩ ﺍﻟﻤﺮﺍﻓﻖ ﺍﻟﻤﺪﺭﺳﻴﺔ ﻟﻴﻮﻡ ﺍﻻﻓﺘﺘﺎﺡ.
ﺍﻟﻤﺒﺎﺩﺉ ﺍﻟﺘﻮﺟﻴﻬﻴﺔ .ﻟﻠﻤﺒﺎﺩﺉ ﺍﻟﺘﻮﺟﻴﻬﻴﺔ ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻏﺮﺽ
ﻣﺰﺩﻭﺝ ﻭﻫﻮ :ﺗﺸﻜﻴﻞ ﺍﻟﺴﻴﺎﺳﺎﺕ ﻭﺍﻹﺟﺮﺍءﺍﺕ ﺍﻟﻼﺯﻣﺔ ﻹﺩﺍﺭﺓ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ،ﻭﺗﻮﻓﻴﺮ
ﻫﻴﻜﻞ ﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻘﺪﻡ ﺑﻄﻠﺐ ﻟﻔﺘﺢ ﻣﺪﺭﺳﺔ ﻭﻫﻴﻜﻞ ﻟﺘﻘﺎﺭﻳﺮ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﺍﻟﻤﻄﻠﻮﺑﺔ
ﻭﺣﺮﺻﺎ ﻋﻠﻰ ﺯﻳﺎﺩﺓ ﺇﻣﻜﺎﻧﻴﺔ ﺍﻟﺘﻨﻮﻉ ﻭﺍﻻﺑﺘﻜﺎﺭ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ ،ﺗﻢ
ﺑﻨﻬﺎﻳﺔ ﺍﻟﻌﺎﻡ.
ً
ً
ﺧﻄﻮﻃﺎ ﻋﺮﻳﻀﺔ ﺗﺴﺎﻋﺪﻫﻢ ﻓﻲ ﻭﺿﻊ ﺍﻟﺨﻄﻂ
ﻭﺿﻊ ﺍﻟﻤﺒﺎﺩﺉ ﺍﻟﺘﻮﺟﻴﻬﻴﺔ ﻟﻤﻨﺢ ﺍﻟﻤﺘﻘﺪﻣﻴﻦ
ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻟﻤﺪﺍﺭﺳﻬﻢ .ﻭﻳﺘﻄﻠﺐ ﻃﻠﺐ ﺍﻟﺘﻌﺎﻗﺪ ﺗﺤﺪﻳﺪ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺍﻟﻤﻜﻮﻧﺎﺕ ﻟﺨﻄﺔ ﺷﺎﻣﻠﺔ
ﻟﻺﺩﺍﺭﺓ ﻭﺍﻟﺘﻌﻠﻴﻢ ﺑﺎﻟﻤﺪﺭﺳﺔ ،ﺑﻤﺎ ﻓﻲ ﺫﻟﻚ ﺍﻟﻬﻴﻜﻞ ﺍﻹﺩﺍﺭﻱ ﻭﺧﻄﺔ ﻣﻔﺼﻠﺔ ﻟﻠﻤﺴﺎءﻟﺔ
ﺍﻷﻛﺎﺩﻳﻤﻴﺔ ﻭﺍﻟﻤﺎﻟﻴﺔ ،ﻭﺧﻄﺔ ﻟﻠﺘﻘﻴﻴﻢ ﺍﻟﺬﺍﺗﻲ ﻭﻧﻈﺎﻡ ﻹﻋﺪﺍﺩ ﺍﻟﺘﻘﺎﺭﻳﺮ ﺍﻟﻤﺎﻟﻴﺔ .ﻭﻻﺑﺪ ﺃﻥ ﺗﻀﻢ
ﺧﻄﺔ ﺍﻟﺘﻌﻠﻴﻢ ﺑﻴﺎﻥ ﺍﻟﺮﺳﺎﻟﺔ ﻭﻣﻌﺎﻳﻴﺮ ﺍﻟﻘﺒﻮﻝ ﻭﺍﻻﺧﺘﻴﺎﺭ ﻭﺍﻟﺴﻴﺎﺳﺎﺕ ﺍﻟﺨﺎﺻﺔ ﺑﺒﻘﺎء ﺍﻟﻄﻼﺏ
ﻓﻲ ﻧﻔﺲ ﺍﻟﺼﻔﻮﻑ ﺃﻭ ﺍﻟﺘﺄﻫﻞ ﻣﻨﻬﺎ ،ﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺷﺮﺡ ﻟﺨﺪﻣﺎﺕ ﺩﻋﻢ ﺍﻟﻄﻼﺏ.
ﺁﻟﻴﺎﺕ ﺍﻟﺘﻤﻮﻳﻞ .ﻓﻲ ﺍﻟﻮﻗﺖ ﻧﻔﺴﻪ ،ﻋﻤﻠﺖ ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻭﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻣﻌًﺎ ﻋﻠﻰ ﻭﺿﻊ
ﺩﻟﻴﻞ ﻟﻠﺸﺆﻭﻥ ﺍﻟﻤﺎﻟﻴﺔ ﻹﻋﻼﻡ ﺃﺻﺤﺎﺏ ﺍﻟﺘﺮﺍﺧﻴﺺ ﺍﻟﻤﺮﺷﺤﻴﻦ ﺑﺈﺟﺮﺍءﺍﺕ ﺗﻮﺭﻳﺪ ﺍﺣﺘﻴﺎﺟﺎﺕ
ﺍﻟﻤﺪﺍﺭﺱ ﻭﻟﻤﺴﺎﻋﺪﺗﻬﻢ ﻋﻠﻰ ﻭﺿﻊ ﻣﻴﺰﺍﻧﻴﺎﺕ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ ﺑﻬﻢ .ﻭﻗﺪ ﺣﺪﺩ ﺩﻟﻴﻞ
ﺁﻟﻴﺎﺕ ﺗﻤﻮﻳﻞ ﺍﻟﻤﺪﺍﺭﺱ ،ﻭﺗﺸﻤﻞ ﻣﺨﺼﺼﺎﺕ ﺍﻟﺘﻤﻮﻳﻞ ﻟﻜﻞ ﻃﺎﻟﺐ ،ﻭﺗﻤﻮﻳﻞ ﺑﺪء ﺍﻟﺘﺸﻐﻴﻞ،
ﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺍﻟﻤﻨﺢ ﺍﻟﺨﺎﺻﺔ ﺍﻟﻤﺤﺘﻤﻠﺔ .ﻭﺗﺤﺼﻞ ﻛﻞ ﻣﺪﺭﺳﺔ ﻣﺴﺘﻘﻠﺔ ﻋﻠﻰ ﺗﻤﻮﻳﻞ ﺣﻜﻮﻣﻲ
ً
ﻭﻓﻘﺎ ﻟﻌﺪﺩ ﺍﻟﻄﻼﺏ ﺍﻟﻤﺆﻫﻠﻴﻦ ﻣﻀﺮﻭﺑًﺎ ﻓﻲ ﻣﺨﺼﺼﺎﺕ ﺍﻟﺘﻤﻮﻳﻞ ﻟﻜﻞ ﻃﺎﻟﺐ،

١٢

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﻭﻗﺪ ﺑﺪء ﺍﻟﺘﻄﺒﻴﻖ ﺍﻟﻤﻴﺪﺍﻧﻲ ﻟﻠﺘﻘﻴﻴﻢ ﺍﻟﺘﺮﺑﻮﻱ ﺍﻟﺸﺎﻣﻞ ﻟﺪﻭﻟﺔ ﻗﻄﺮ ) (QCEAﻓﻲ ﺭﺑﻴﻊ
ﻋﺎﻡ  ٢٠٠٤ﻟﺘﻮﺛﻴﻖ ﻣﺴﺘﻮﻳﺎﺕ ﺍﻹﻧﺠﺎﺯ ﻗﺒﻞ ﻓﺘﺢ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﺑﻤﻮﺟﺐ ﺧﻄﺔ ﺍﻟﺘﻄﻮﻳﺮ.
ﻭﺗﻌﺪ ﻫﺬﻩ ﻫﻲ ﺍﻟﻤﺮﺓ ﺍﻷﻭﻟﻰ ﺍﻟﺘﻲ ﻳﺘﻢ ﻓﻴﻬﺎ ﺍﺧﺘﺒﺎﺭ ﺍﻟﻄﻼﺏ ﺍﻟﻘﻄﺮﻳﻴﻦ ﻓﻲ ﻛﺎﻓﺔ ﺍﻟﺼﻔﻮﻑ
ﺑﺎﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﻤﻮﻟﺔ ﻣﻦ ﺍﻟﺤﻜﻮﻣﺔ ﺑﻄﺮﻳﻘﺔ ﻣﻨﺘﻈﻤﺔ ﻭﻗﻴﺎﺳﻴﺔ .ﻛﻤﺎ ﺷﻤﻞ ﺍﻻﺧﺘﺒﺎﺭ ﺑﻌﺾ
ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ .ﻭﻗﺪ ﺷﺎﺭﻙ ﻓﻲ ﺍﻻﺧﺘﺒﺎﺭ ﺣﻮﺍﻟﻲ  ٨٥٫٠٠٠ﻃﺎﻟﺐ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺘﺎﺑﻌﺔ
ﻟﻠﻮﺯﺍﺭﺓ ﻭﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ ﺍﻟﺘﻲ ﺗﺪﺭﺱ ﺑﺎﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ.
ﺑﻌﺪ ﺫﻟﻚ ﺗﻤﺖ ﺗﺮﻗﻴﺔ ﻫﺬﻩ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﻭﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء ﻭﺗﻜﺮﺭ ﺍﻟﻘﻴﺎﻡ ﺑﻬﺎ ﻓﻲ
ﻋﺎﻣﻲ  ٢٠٠٥ﻭ ٢٠٠٦ﻛﺠﺰء ﻣﻦ ﻧﻈﺎﻡ ﺍﻟﻤﺤﺎﺳﺒﻴﺔ ﺍﻟﻤﺴﺘﻤﺮ .ﻭﻗﺪ ﻋﻤﻞ ﺍﻟﺘﻘﻴﻴﻢ ﺍﻟﺘﺮﺑﻮﻱ
ﺍﻟﺸﺎﻣﻞ ﻟﺪﻭﻟﺔ ﻗﻄﺮ ﻟﻌﺎﻡ  ٢٠٠٥ﻋﻠﻰ ﺗﺮﻗﻴﺔ ﺃﺩﻭﺍﺕ ﺍﻻﺧﺘﺒﺎﺭ ﺑﻄﺮﻳﻘﺘﻴﻦ ﺭﺋﻴﺴﻴﺘﻴﻦ :ﺗﻢ ﺇﻋﺪﺍﺩ
ﻭﻓﻘﺎ ﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻟﺘﻲ ﺗﻢ ﺍﻻﻧﺘﻬﺎء ﻣﻨﻬﺎ ً
ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ً
ﺣﺪﻳﺜﺎ ،ﺣﻴﺚ ﻃﺮﺣﺖ
ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﻋﺪ ًﺩﺍ ﻣﻦ ﺻﻴﻎ ﺍﻟﻌﻨﺎﺻﺮ ﻭﺍﻹﺟﺮﺍءﺍﺕ ﺍﻟﺠﺪﻳﺪﺓ ﻣﺜﻞ ﺍﻟﺪﻓﻊ ﺑﺎﻟﻤﺰﻳﺪ ﻣﻦ ﻋﻨﺎﺻﺮ
"ﺍﻹﺟﺎﺑﺔ ﺍﻟﻤﺮﻛﺒﺔ" )ﻭﺍﻟﺘﻲ ﺗﺘﻄﻠﺐ ﺇﺟﺎﺑﺎﺕ ﻛﺘﺎﺑﻴﺔ ﻣﻮﺟﺰﺓ( ﻭﻛﺬﻟﻚ ﻣﻬﻤﺔ ﺃﺩﺍء ﺗﺘﻄﻠﺐ ﻣﻦ
ﺍﻟﻄﻼﺏ ﺍﻻﺳﺘﻤﺎﻉ ﻭﺍﺳﺘﺨﻼﺹ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ.
ﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء .ﺃﺛﻨﺎء ﻭﺿﻊ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ،ﻛﺎﻥ ﻳﺠﺮﻱ ﺗﻄﻮﻳﺮ ﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء
ﻭﺃﺩﻭﺍﺕ ﺍﻟﻤﻼﺣﻈﺎﺕ ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﻤﺪﺍﺭﺱ ﻻﺳﺘﻜﻤﺎﻝ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ .ﻭﻗﺪ ﺗﻌﺎﻗﺪﺕ ﻫﻴﺌﺔ ﺍﻟﺘﻘﻴﻴﻢ
ﻣﻊ ) National Opinion Research Centerﻣﺮﻛﺰ ﺑﺤﻮﺙ ﺍﻟﺮﺃﻱ ﺍﻟﻮﻃﻨﻲ( ﻓﻲ
ﺟﺎﻣﻌﺔ ﺷﻴﻜﺎﻏﻮ ﻟﻮﺿﻊ ﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء ﺑﺎﻟﺘﻌﺎﻭﻥ ﻣﻊ ﺍﻟﻬﻴﺌﺔ ﻭﻓﺮﻳﻖ ﺍﻟﻌﻤﻞ ﺑﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ.
ﻓﻲ ﺭﺑﻴﻊ ﻋﺎﻡ  ،٢٠٠٤ﻗﺎﻡ ﺍﻟﻤﻌﻬﺪ ﺑﺈﺟﺮﺍء ﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء ﻫﺬﻩ ﻋﻠﻰ ﺍﻟﻌﺪﻳﺪ ﻣﻦ
ﺍﻟﻤﻌﻨﻴﻴﻦ ﺑﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻦ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ،ﻣﺜﻞ ﺍﻟﻬﻴﺌﺔ ﺍﻹﺩﺍﺭﻳﺔ
ﻭﺍﻟﻤﺪﻳﺮﻳﻦ ﻭﺍﻟﻤﻌﻠﻤﻴﻦ ﻭﺍﻷﺧﺼﺎﺋﻴﻴﻦ ﺍﻻﺟﺘﻤﺎﻋﻴﻴﻦ ﻭﺍﻟﻄﻼﺏ ﻭﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ .ﻭﺗﻤﺜﻞ ﺗﻠﻚ
ﺍﻟﻌﻤﻠﻴﺎﺕ ﺍﻟﻤﺤﺎﻭﻟﺔ ﺍﻟﻤﻨﻈﻤﺔ ﺍﻷﻭﻟﻰ ﻟﺘﻮﺛﻴﻖ ﺍﻟﻤﻼﻣﺢ ﺍﻟﺮﺋﻴﺴﻴﺔ ﻟﻠﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﻓﻲ ﻗﻄﺮ،
ﺑﻤﺎ ﻓﻲ ﺫﻟﻚ ﻣﻤﺎﺭﺳﺎﺕ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻄﻠﻌﺎﺕ ﺍﻟﺨﺎﺻﺔ ﺑﺄﺩﺍء ﺍﻟﻄﻼﺏ ﻭﺍﻵﺭﺍء ﺣﻮﻝ ﺍﻟﺘﻌﻠﻴﻢ
ﺍﻟﻤﺪﺭﺳﻲ .ﻭﻗﺪ ﺗﻢ ﺍﺳﺘﻼﻡ ﺇﺟﺎﺑﺎﺕ ﻣﻦ  ٢٣٢ﻣﺪﺭﺳﺔ ﻭﺃﻛﺜﺮ ﻣﻦ  ٨٫٦٠٠ﻣﺪﺭﺱ ﻭﻣﺎ ﻳﺰﻳﺪ
ﻋﻦ  ٦٨٫٠٠٠ﻃﺎﻟﺐ ﻓﻲ ﺍﻟﺼﻔﻮﻑ ﻣﻦ ﺍﻟﺜﺎﻟﺚ ﺣﺘﻰ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ،ﻭﻗﺮﺍﺑﺔ  ٤٠٫٠٠٠ﻣﻦ
ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ.
ﻭﻓﻲ ﻣﺎﺭﺱ  ،٢٠٠٥ﺃﻱ ﺑﻌﺪ ﺃﻗﻞ ﻣﻦ  ٣ﺳﻨﻮﺍﺕ ﻣﻦ ﺍﻹﻃﻼﻕ ﺍﻟﺮﺳﻤﻲ ﻟﻌﻤﻠﻴﺔ
ﺍﻟﺘﻄﻮﻳﺮ ،ﻗﺎﻡ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻭﻫﻴﺌﺔ ﺍﻟﺘﻘﻴﻴﻢ ﺑﺎﻹﻋﻼﻥ ﻋﻦ ﺍﻟﻨﺘﺎﺋﺞ ﺍﻷﻭﻟﻰ ﻟﻌﻤﻠﻴﺎﺕ
ﻭﺗﻜﺮﺍﺭﺍ ﻓﻲ ﻋﺎﻣﻲ
ﺗﻄﻮﻳﺮﺍ
ﺍﻻﺳﺘﻘﺼﺎء ﻭﺍﻟﺘﻘﻴﻴﻢ .ﻭﻗﺪ ﺷﻬﺪﺕ ﻋﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء
ً
ً
 ٢٠٠٥ﻭ .٢٠٠٦ﻭﺟﺎءﺕ ﺍﺳﺘﺠﺎﺑﺔ ﺍﻟﻤﻌﻨﻴﻴﻦ ﺑﺎﻟﺘﻌﻠﻴﻢ ﺑﺄﻋﺪﺍﺩ ﻛﺒﻴﺮﺓ ﻟﻌﻤﻠﻴﺎﺕ ﺍﻻﺳﺘﻘﺼﺎء
ﺍﻟﻤﺘﻌﺎﻗﺒﺔ ،ﻭﻫﻮ ﻣﺎ ﺃﺗﺎﺡ ﺑﺪء ﺳﻠﺴﻠﺔ ﺯﻣﻨﻴﺔ ﻗﻴﻤﺔ ﻣﻦ ﺍﻟﺒﻴﺎﻧﺎﺕ ﺣﻮﻝ ﺍﻟﺠﻮﺍﻧﺐ ﺫﺍﺕ ﺍﻷﻫﻤﻴﺔ
ﻓﻲ ﻧﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻘﻄﺮﻱ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

١١

ﻭﺿﻊ ﻧﻈﺎﻡ ﻟﻠﺘﻘﻴﻴﻢ

ﺗﺘﻤﺜﻞ ﺇﺣﺪﻯ ﻣﺴﺆﻭﻟﻴﺎﺕ ﻫﻴﺌﺔ ﺍﻟﺘﻘﻴﻴﻢ ﻓﻲ ﻭﺿﻊ ﻧﻈﺎﻡ ﺗﻘﻴﻴﻢ ﻭﺍﺳﻊ ﺍﻟﻨﻄﺎﻕ ﻓﻲ ﻗﻄﺮ ﻳﺴﻤﺢ
ﻷﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﺑﻘﻴﺎﺱ ﺃﺩﺍء ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺨﺘﻠﻔﺔ ،ﻭﻓﻲ ﺍﻟﻮﻗﺖ ﻧﻔﺴﻪ ﻳﺘﻴﺢ ﻟﻮﺍﺿﻌﻲ ﺍﻟﺴﻴﺎﺳﺎﺕ
ﺇﻣﻜﺎﻧﻴﺔ ﻣﺮﺍﻗﺒﺔ ﺟﻮﺩﺓ ﺍﻟﺨﺪﻣﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﺘﻲ ﺗﻘﺪﻣﻬﺎ ﺍﻟﻤﺪﺍﺭﺱ .ﻭﻗﺪ ﺗﻢ ﻭﺿﻊ ﻧﻈﺎﻡ ﺍﻟﺘﻘﻴﻴﻢ ﻫﺬﺍ،
ﻭﺍﻟﺬﻱ ﻋﺮﻑ ﻓﻴﻤﺎ ﺑﻌﺪ ﺑﺎﻟﻨﻈﺎﻡ ﺍﻟﻘﻄﺮﻱ ﻟﺘﻘﻴﻴﻢ ﺍﻟﻄﺎﻟﺐ ﻟﺨﺪﻣﺔ ﺛﻼﺛﺔ ﺃﻏﺮﺍﺽ ﺭﺋﻴﺴﻴﺔ ﻭﻫﻲ:
 .١ﺗﻮﻓﻴﺮ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﻟﻠﺠﻤﺎﻫﻴﺮ ﺣﻮﻝ ﺃﺩﺍء ﺍﻟﻤﺪﺍﺭﺱ ﻟﺘﺤﻔﻴﺰ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﺤﺴﻴﻦ ﺑﻬﺎ
ﻭﺗﺸﺠﻴﻊ ﺍﻻﺧﺘﻴﺎﺭ ﺍﻟﻮﺍﻋﻲ ﻟﻠﻤﺪﺭﺳﺔ ﻣﻦ ﻗﺒﻞ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ.
 .٢ﺗﺰﻭﻳﺪ ﺍﻟﻤﺪﺭﺳﻴﻦ ﺑﻤﻼﺣﻈﺎﺕ ﻟﻤﺴﺎﻋﺪﺗﻬﻢ ﻓﻲ ﺗﻌﺪﻳﻞ ﻋﻤﻠﻴﺔ ﺍﻟﺘﺪﺭﻳﺲ ﺑﻤﺎ ﻳﻠﺒﻲ
ﺍﺣﺘﻴﺎﺟﺎﺕ ﺍﻟﻄﻼﺏ.
 .٣ﺗﺰﻭﻳﺪ ﻭﺍﺿﻌﻲ ﺍﻟﺴﻴﺎﺳﺎﺕ ﺑﺎﻟﺼﻮﺭﺓ ﺍﻟﻌﺎﻣﺔ ﻋﻠﻰ ﺍﻟﻤﺴﺘﻮﻯ ﺍﻟﻮﻃﻨﻲ ﻷﺩﺍء ﺍﻟﻄﻼﺏ
ﻣﻘﺎﺭﻧﺔ ﺑﻤﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ.
ﻭﻳﺘﺄﻟﻒ ﺍﻟﺘﻘﻴﻴﻢ ﻣﻦ ﻣﻜﻮﻧﻴﻦ ﺭﺋﻴﺴﻴﻴﻦ ﻫﻤﺎ ﺍﻻﺧﺘﺒﺎﺭ ﺍﻟﻘﻴﺎﺳﻲ ﻭﻋﻤﻠﻴﺎﺕ ﺍﻟﻤﺴﺢ.
ﺍﻻﺧﺘﺒﺎﺭ ﺍﻟﻘﻴﺎﺳﻲ .ﺗﺪﻋﻮ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻹﺟﺮﺍء ﺍﺧﺘﺒﺎﺭ ﻗﻴﺎﺳﻲ ﻓﻲ ﻧﻬﺎﻳﺔ
ﺍﻟﻌﺎﻡ ﺍﻟﺪﺭﺍﺳﻲ ﺑﺼﻔﺔ ﺳﻨﻮﻳﺔ ﻟﻠﻄﻼﺏ ﻓﻲ ﺍﻟﺼﻔﻮﻑ ﻣﻦ ﺍﻷﻭﻝ ﺣﺘﻰ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ .ﻭﺗﻌﺪ
ﻋﻤﻠﻴﺔ ﻭﺿﻊ ﺍﺧﺘﺒﺎﺭﺍﺕ ﻭﻃﻨﻴﺔ ﻟﻤﺴﺘﻮﻳﺎﺕ ﺍﻟﺼﻔﻮﻑ ﺍﻟﻤﺨﺘﻠﻔﺔ ﻣﻬﻤﺔ ﻫﺎﺋﻠﺔ ﻭﻏﻴﺮ ﻣﺴﺒﻮﻗﺔ
ﻓﻲ ﺗﺎﺭﻳﺦ ﻗﻄﺮ.
ﻭﻗﺪ ﺑﺪﺃ ﺗﻄﻮﻳﺮ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ،ﻓﻴﻤﺎ ﻳﻌﺮﻑ ﺑﺎﻟﺘﻘﻴﻴﻢ ﺍﻟﺘﺮﺑﻮﻱ ﺍﻟﺸﺎﻣﻞ
ﻟﺪﻭﻟﺔ ﻗﻄﺮ ) (QCEAﻓﻲ ﻋﺎﻡ  ٢٠٠٣ﺑﺎﺳﺘﻘﺪﺍﻡ ﻭﺍﺿﻌﻲ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ .ﻭﻗﺪ ﻭﻗﻊ ﺍﻻﺧﺘﻴﺎﺭ
ﻋﻠﻰ ﻣﺆﺳﺴﺔ ) Educational Testing Serviceﺧﺪﻣﺔ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ(
ﻟﻮﺿﻊ ﺍﺧﺘﺒﺎﺭﺍﺕ ﺍﻟﻠﻐﺘﻴﻦ ﺍﻟﻌﺮﺑﻴﺔ ﻭﺍﻹﻧﺠﻠﻴﺰﻳﺔ ،ﻓﻴﻤﺎ ﺗﻢ ﺍﺧﺘﻴﺎﺭ  CTBﻟﻮﺿﻊ ﺍﺧﺘﺒﺎﺭﺍﺕ
ﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ.
ﻭﻗﺪ ﺗﻢ ﺍﻟﺒﺖ ﻓﻲ ﻋﺪﺩ ﻣﻦ ﺍﻟﻤﻮﺿﻮﻋﺎﺕ ﺍﻟﻤﺮﺗﺒﻄﺔ ﺑﻮﺿﻊ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﻓﻲ ﻣﺮﺣﻠﺔ
ﺳﺎﺑﻘﺔ .ﻭﻗﺪ ﻗﺮﺭﺕ ﻫﻴﺌﺔ ﺍﻟﺘﻘﻴﻴﻢ ﻋﻠﻰ ﺿﻮء ﺩﺭﺍﺳﺔ ﺗﺤﻠﻴﻠﻴﺔ ﺃﺟﺮﺗﻬﺎ ﺭﺍﻧﺪ ﺃﻥ ﺍﻟﺘﻘﺮﻳﺮ ﺳﻴﺸﻤﻞ
ﻛﺎﻓﺔ ﺍﻟﻄﻼﺏ ﻓﻲ ﺍﻟﺼﻔﻮﻑ ﻣﻦ ﺍﻷﻭﻝ ﺣﺘﻰ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ .ﻛﻤﺎ ﺗﻘﺮﺭ ﺃﻥ ﺗﺘﻢ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ
ﺑﺎﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ﻓﻘﻂ ﻓﻲ ﺍﻷﻋﻮﺍﻡ ﺍﻷﻭﻟﻰ ﻣﻦ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ،ﻋﻠﻰ ﺃﻧﻪ ﻣﻊ ﺑﺪء ﺍﻟﺘﻘﻴﻴﻢ
ﺍﻟﺘﺮﺑﻮﻱ ﺍﻟﺸﺎﻣﻞ ﻟﺪﻭﻟﺔ ﻗﻄﺮ ﻟﻌﺎﻡ  ،٢٠٠٦ﺳﺘﻜﻮﻥ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ ﻟﻤﺎﺩﺗﻲ ﺍﻟﺮﻳﺎﺿﻴﺎﺕ
ﻭﻧﻈﺮﺍ
ﻭﺍﻟﻌﻠﻮﻡ ﺇﻣﺎ ﺑﺎﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ﺃﻭ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ،ﻭﺫﻟﻚ ﻭﻓﻘﺎً ﻟﻠﻐﺔ ﺍﻟﻤﺴﺘﺨﺪﻣﺔ ﻓﻲ ﺍﻟﺘﺪﺭﻳﺲ.
ً
ﻷﻥ ﻣﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ ﻟﻦ ﺗﻜﻮﻥ ﻣﺘﻮﻓﺮﺓ ﻋﻨﺪ ﺇﺟﺮﺍء ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﺍﻷﻭﻟﻰ ،ﻓﻘﺪ ﺗﻢ ﺗﺒﻨﻲ ﺧﻄﺔ
ﻣﺆﻟﻔﺔ ﻣﻦ ﻣﺮﺣﻠﺘﻴﻦ ﻟﻮﺿﻊ ﺍﻟﺘﻘﻴﻴﻤﺎﺕ ﻭﻫﻤﺎ :ﺍﻷﺩﻭﺍﺕ ﺍﻷﻭﻟﻴﺔ ﻭﺍﻷﺩﻭﺍﺕ ﻛﺎﻣﻠﺔ ﺍﻟﺘﻮﺍﻓﻖ.

١٠

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﺗﻄﻮﻳﺮ ﻣﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ ﻭﺩﻋﻢ ﺗﻄﺒﻴﻘﻬﺎ

ﻛﺎﻥ ﻭﺿﻊ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﺨﺎﺻﺔ ﺑﺎﻟﻤﻨﺎﻫﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﺍﻟﺘﻲ ﺗﺘﺴﻢ ﺑﺸﺤﺬﻫﺎ ﻟﻘﺪﺭﺍﺕ ﺍﻟﻄﻼﺏ
ﻋﻨﺼﺮﺍ ﺃﺳﺎﺳﻴًﺎ ﻓﻲ ﺍﻟﺘﺨﻄﻴﻂ ﻟﻌﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ .ﻓﺘﻠﻚ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻟﻢ ﺗﻜﻦ ﺗﻤﺜﻞ
ً
ﺍﻷﺳﺎﺱ ﻟﻨﻈﺎﻡ ﺗﻌﻠﻴﻤﻲ ﻳﺴﺘﻨﺪ ﺇﻟﻰ ﻣﻌﺎﻳﻴﺮ ﻗﻴﺎﺳﻴﺔ ﻓﺤﺴﺐ ،ﺑﻞ ﻛﺎﻥ ﻋﻠﻴﻬﺎ ً
ﺃﻳﻀﺎ ﺃﻥ ﺗﺮﺳﻢ
ً
ﺃﻓﻘﺎ ﻟﻠﺘﻮﻗﻌﺎﺕ ﺍﻟﻤﺮﺟﻮﺓ ﺑﺨﺼﻮﺹ ﺗﻌﻠﻴﻢ ﺍﻟﻄﻼﺏ ﻭﺃﺩﺍﺋﻬﻢ.
ﻭﺗﻮﺻﻲ ﺍﻟﺨﻄﺔ ﺑﻮﺿﻊ ﻣﻌﺎﻳﻴﺮ ﺍﻟﻤﺤﺘﻮﻯ ﻭﺍﻷﺩﺍء ﻓﻲ ﺃﺭﺑﻊ ﻣﻮﺍﺩ ﻭﻫﻲ :ﺍﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ
ﺍﺧﺘﻴﺎﺭﺍ
ﻭﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻭﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ .ﻭﻟﻜﻮﻧﻬﺎ ﺍﻟﻠﻐﺔ ﺍﻟﻮﻃﻨﻴﺔ ،ﻛﺎﻧﺖ ﺍﻟﻌﺮﺑﻴﺔ
ً
ﻭﺍﺿﺤﺎ ،ﺑﻴﻨﻤﺎ ﺍُﻋﺘﺒﺮﺕ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻫﺎﻣﺔ ﻟﻼﺳﺘﺨﺪﺍﻡ ﻓﻲ ﺳﻮﻕ ﺍﻟﻌﻤﻞ ﻭﻹﻋﺪﺍﺩ ﺍﻟﻄﻼﺏ
ً
ﻟﻠﺘﻌﻠﻴﻢ ﺑﻌﺪ ﺍﻟﺜﺎﻧﻮﻱ ﻓﻲ ﺍﻟﺨﺎﺭﺝ .ﻭﺗﺮﺟﻊ ﺃﻫﻤﻴﺔ ﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ ﻟﺘﺄﻛﻴﺪ ﺍﻟﻌﺎﻟﻢ ﺍﻟﺤﺪﻳﺚ
ﻋﻠﻰ ﺃﻫﻤﻴﺔ ﺍﻟﻌﻠﻢ ﻭﺍﻟﺘﻜﻨﻮﻟﻮﺟﻴﺎ ﻭﻛﺬﻟﻚ ﻟﺤﺎﺟﺔ ﺩﻭﻟﺔ ﻗﻄﺮ ﺇﻟﻰ ﺍﻟﻤﻬﻨﺪﺳﻴﻦ ﻓﻲ ﺻﻨﺎﻋﺎﺕ
ﺍﻟﺒﺘﺮﻭﻝ ﻭﺍﻟﻐﺎﺯ.
ﻭﻓﻲ ﻣﺎﻳﻮ  ،٢٠٠٣ﺍﺧﺘﺎﺭ ﻓﺮﻳﻖ ﺍﻟﻌﻤﻞ ﺑﻬﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻊ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻣﺮﻛﺰ CfBT
)ﻛﺎﻥ ﺍﺳﻤﻪ ﻓﻲ ﺫﻟﻚ ﺍﻟﻮﻗﺖ  ،Centre for British Teachersﻭﺃﺻﺒﺢ CfBT
 Education Trustﺍﻵﻥ( .ﻭﺑﻌﺪ ﻭﺿﻊ ﻓﺮﻕ ﻋﻤﻞ  CfBTﻟﻠﻤﺴﻮﺩﺍﺕ ،ﺗﻢ ﺇﺳﻨﺎﺩ
ﻣﺮﺍﺟﻌﺘﻬﺎ ﺇﻟﻰ ﺧﺒﺮﺍء ﻣﺴﺘﻘﻠﻴﻦ ﺣﻴﺚ ﻗﺪﻣﻮﺍ ﻣﺎ ﻟﺪﻳﻬﻢ ﻣﻦ ﺁﺭﺍء ﺑﺸﺄﻥ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻨﻬﺎﺋﻴﺔ.
ﺗﻤﺘﻠﻚ ﻗﻄﺮ ﺍﻟﻴﻮﻡ ﻣﻌﺎﻳﻴﺮ ﻟﻠﻤﻨﺎﻫﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻟﻤﻮﺍﺩ ﺍﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ﻭﺍﻹﻧﺠﻠﻴﺰﻳﺔ
ﻭﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ ﻟﻼﺛﻨﻲ ﻋﺸﺮ ً
ﺻﻔﺎ ﺑﺄﻛﻤﻠﻬﺎ .ﻭﻫﻲ ﺗﻀﺎﻫﻲ ﺃﻋﻠﻰ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻌﺎﻟﻤﻴﺔ،
ﻭﻗﺪ ﺗﻢ ﻧﺸﺮ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﺨﺎﺻﺔ ﺑﻤﺎﺩﺗﻲ ﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ ﺑﺎﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ﻭﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﺑﻤﺎ
ﻳﺠﻌﻠﻬﺎ ﻣﺘﺎﺣﺔ ﻟﻠﻘﺎﺋﻤﻴﻦ ﻋﻠﻰ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ .ﻭﺗﺠﺪﺭ ﺍﻹﺷﺎﺭﺓ ﺇﻟﻰ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﺠﺪﻳﺪﺓ ﻟﻤﻨﻬﺞ
ﺍﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ،ﻭﺍﻟﺘﻲ ﺗﺮﻛﺰ ﻋﻠﻰ ﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﻌﻤﻠﻴﺔ ﻹﺗﻘﺎﻥ ﺍﻟﻠﻐﺔ ﺑﺎﺳﺘﺨﺪﺍﻡ ﻧﺼﻮﺹ ﻣﻦ
ﻣﺠﻤﻮﻋﺔ ﻣﺘﻨﻮﻋﺔ ﻣﻦ ﺍﻟﻤﺼﺎﺩﺭ.
ﻭﻻ ﺗﺤﺪﺩ ﻫﺬﻩ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﻬﺞ ﺍﻟﺬﻱ ﻳﻨﺒﻐﻲ ﻋﻠﻰ ﻣﺪﺭﺳﺔ ﻣﺴﺘﻘﻠﺔ ﺍﻻﻟﺘﺰﺍﻡ ﺑﻪ ﻟﻠﻮﻓﺎء
ﺑﺎﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻮﻃﻨﻴﺔ ﺍﻟﻌﺎﻟﻴﺔ .ﻭﺗﻌﺪ ﻗﺪﺭﺓ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻋﻠﻰ ﺍﺧﺘﻴﺎﺭ ﺍﻟﻤﻨﻬﺞ ﺍﻟﺪﺭﺍﺳﻲ
ﺍﻟﺬﻱ ﻳﻨﺎﺳﺒﻬﺎ ﻭﺍﺣﺪﺓ ﻣﻦ ﺍﻟﻄﺮﻕ ﺍﻟﺘﻲ ﺗﻌﻤﻞ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻣﻦ ﺧﻼﻟﻬﺎ ﻋﻠﻰ ﺩﻋﻢ ﺍﺛﻨﻴﻦ ﻣﻦ
ﺍﻟﻤﺒﺎﺩﺉ ﺍﻟﺮﺋﻴﺴﻴﺔ ﻟﻠﺘﻄﻮﻳﺮ ﻭﻫﻤﺎ ﺍﻻﺳﺘﻘﻼﻟﻴﺔ ﻭﺍﻟﺘﻨﻮﻉ .ﻛﻤﺎ ﺗﺪﻋﻢ ﻣﻌﺎﻳﻴﺮ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ
ﻫﺬﻩ ﻣﺒﺪﺃ ﺃﺳﺎﺳﻴًﺎ ً
ﺛﺎﻟﺜﺎ ﻭﻫﻮ ﺍﻟﻤﺤﺎﺳﺒﻴﺔ ،ﺣﻴﺚ ﺇﻥ ﺍﻟﻜﺜﻴﺮ ﻣﻦ ﺍﻷﻫﺪﺍﻑ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﻤﺤﺪﺩﺓ
ﺑﻮﺍﺳﻄﺔ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻟﻤﺨﺘﻠﻒ ﺍﻟﻤﻮﺍﺩ ﺍﻟﺪﺭﺍﺳﻴﺔ ﻳﺘﻢ ﻗﻴﺎﺳﻬﺎ ﻋﻦ ﻃﺮﻳﻖ ﻋﻤﻠﻴﺎﺕ ﺗﻘﻴﻴﻢ ﺗﻌﺘﺒﺮ
ﺟﺰءًﺍ ﻻ ﻳﺘﺠﺰﺃ ﻣﻦ ﻧﻈﺎﻡ ﺍﻟﻤﺤﺎﺳﺒﻴﺔ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

٩

ﺑﻨﺎء ﺍﻟﻬﻴﻜﻞ ﺍﻟﺘﻨﻈﻴﻤﻲ

ﺗﻤﺜﻠﺖ ﺍﻟﺨﻄﻮﺓ ﺍﻷﻭﻟﻰ ﺍﻟﻀﺮﻭﺭﻳﺔ ﻟﺘﻄﺒﻴﻖ ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﺇﻧﺸﺎء ﺇﻃﺎﺭ ﻋﻤﻞ
ﻣﺆﺳﺴﻲ ﻟﻠﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ )ﺍﻧﻈﺮ ﺍﻟﺸﻜﻞ  ١ﺃﻋﻼﻩ( .ﻭﻟﻜﻦ ﻳﺘﻮﺟﺐ ﻗﺒﻞ ﺗﺄﺳﻴﺲ ﺍﻟﻬﻴﻜﻞ ﺍﻟﺘﻨﻈﻴﻤﻲ
ﺇﻳﺠﺎﺩ ﻛﻴﺎﻥ ﻗﺎﻧﻮﻧﻲ ﻣﻌﻨﻲ ﺑﺎﻟﺘﻌﺮﻳﻒ ﺍﻟﺮﺳﻤﻲ ﻭﺗﻔﻮﻳﺾ ﺍﻟﺼﻼﺣﻴﺎﺕ ﻟﻠﻬﻴﺌﺎﺕ ﺍﻟﻤﺴﺆﻭﻟﺔ ﻋﻦ
ﺻﻴﺎﻏﺔ ﺍﻟﺴﻴﺎﺳﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﺑﺪء ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻭﻣﺮﺍﻗﺒﺔ ﻣﺴﻴﺮﺓ ﺍﻟﻌﻤﻞ ﻓﻴﻬﺎ.
ً
ﻭﻓﻘﺎ ﻟﻠﻘﺎﻧﻮﻥ ﺍﻟﻘﻄﺮﻱ ،ﻳﺘﻢ ﺳﻦ ﺍﻟﺘﺸﺮﻳﻌﺎﺕ ﺑﻤﻮﺟﺐ ﻣﺮﺳﻮﻡ ﺃﻣﻴﺮﻱ .ﻭﻓﻲ ﻧﻮﻓﻤﺒﺮ
 ،٢٠٠٢ﺗﻢ ﺇﺻﺪﺍﺭ "ﻣﺮﺳﻮﻡ ﺑﻘﺎﻧﻮﻥ ﺭﻗﻢ ) (٣٧ﻟﺴﻨﺔ  ٢٠٠٢ﺑﺈﻧﺸﺎء ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ
ﻭﺗﻌﻴﻴﻦ ﺍﺧﺘﺼﺎﺻﺎﺗﻪ" ،ﻣﻤﺎ ﻣﻬﺪ ﺍﻟﻄﺮﻳﻖ ﻟﺒﺪء ﺃﻧﺸﻄﺔ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ .ﻭﺑﻤﻮﺟﺐ ﻫﺬﺍ ﺍﻟﻤﺮﺳﻮﻡ،
ﻳﻘﻮﻡ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﺑﺎﻹﺷﺮﺍﻑ ﻋﻠﻰ ﻫﻴﺌﺘﻲ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻘﻴﻴﻢ ،ﻭﺑﺎﻟﺘﺎﻟﻲ ﺍﻹﺷﺮﺍﻑ ﻋﻠﻰ
ﺳﻴﺮ ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺑﺄﺳﺮﻫﺎ .ﻛﺬﻟﻚ ﺳﻴﻜﻮﻥ ﻣﻦ ﺍﺧﺘﺼﺎﺹ ﺍﻟﻤﺠﻠﺲ ﺍﻹﺷﺮﺍﻑ
ﻋﻠﻰ ﻛﺎﻓﺔ ﺍﻟﻤﺆﺳﺴﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻲ ﻗﻄﺮ ،ﺑﻤﺎ ﻓﻲ ﺫﻟﻚ ﻭﺯﺍﺭﺓ ﺍﻟﺘﺮﺑﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻢ .ﻭﻓﻲ ﻣﺎﺭﺱ
ﻣﻦ ﻋﺎﻡ  ،٢٠٠٣ﺗﻢ ﺍﻹﻋﻼﻥ ﺍﻟﻌﺎﻡ ﻋﻦ ﺇﻃﻼﻕ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺗﺤﺖ ﻣﺴﻤﻰ " ﺗﻌﻠﻴﻢ
ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ "؛ ﻭﺍﺟﺘﻤﻊ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻟﻠﻤﺮﺓ ﺍﻷﻭﻟﻰ ﻓﻲ  ٣ﻣﺎﺭﺱ ﻋﺎﻡ .٢٠٠٣
ﻭﻗﺪ ﺍﺿﻄﻠﻊ ﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ ﺑﻮﻇﻴﻔﺔ ﺍﻟﺘﻨﺴﻴﻖ ﺍﻟﻤﺒﻜﺮ ﺑﻤﺎ ﻟﻬﺎ ﻣﻦ ﺃﻫﻤﻴﺔ .ﻏﻴﺮ ﺃﻥ
ﺍﻟﻮﺗﻴﺮﺓ ﺍﻟﻤﺘﺴﺎﺭﻋﺔ ﻟﺘﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻭﻧﻄﺎﻗﻪ ﺍﻟﻮﺍﺳﻊ ﺟﻌﻼ ﻣﻬﻤﺔ ﺍﻟﺘﻌﺎﻣﻞ ﻣﻊ ﺍﻟﺠﻮﺍﻧﺐ ﺍﻟﻌﺪﻳﺪﺓ
ﻟﻠﺘﻨﺴﻴﻖ ﻣﻬﻤﺔ ﺻﻌﺒﺔ ﻭﺗﺴﺘﻐﺮﻕ ﺍﻟﻜﺜﻴﺮ ﻣﻦ ﺍﻟﻮﻗﺖ .ﻟﺬﺍ ،ﻓﻘﺪ ﻟﻮﺣﻆ ﻓﻲ ﺃﺑﺮﻳﻞ  ،٢٠٠٣ﻭﺑﻌﺪ
ﻣﻀﻲ ﺳﺘﺔ ﺃﺷﻬﺮ ﻣﻦ ﻋﻤﻞ ﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ ،ﺃﻥ ﺍﺟﺘﻤﺎﻉ ﺍﻟﻔﺮﻳﻖ ﺃﺻﺒﺢ ﻋﻤﻠﻴﺔ ﻣﺮﻫﻘﺔ ﻟﻠﻐﺎﻳﺔ
ﻭﻭﺍﻓﻖ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻋﻠﻰ ﺣﻞ ﺍﻟﻔﺮﻳﻖ .ﻭﻋﻘﺐ ﺫﻟﻚ ،ﻛﺎﻥ ﻋﻠﻰ ﻣﺪﻳﺮﻱ ﺍﻟﻬﻴﺌﺘﻴﻦ
ﺍﻟﻌﻤﻞ ﻣﻊ ﺍﻟﻤﺘﻌﺎﻗﺪﻳﻦ ﻭﻃﺮﺡ ﺍﻟﻘﻀﺎﻳﺎ ﺍﻟﻜﺒﺮﻯ ﺍﻟﺘﻲ ﺗﻌﺘﺮﺽ ﻣﺴﺎﺭ ﺍﻟﺘﻄﻮﻳﺮ ﻋﻠﻰ ﺍﻟﻤﺠﻠﺲ
ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ.
ﻭﺗﺠﺪﺭ ﺍﻹﺷﺎﺭﺓ ﺇﻟﻰ ﺃﻥ ﺇﻧﺸﺎء ﻫﻴﺌﺘﻲ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻘﻴﻴﻢ ﻗﺪ ﺗﻄﻠﺐ ﺍﻟﻘﻴﺎﻡ ﺑﺄﻧﺸﻄﺔ ﻣﺘﻌﺪﺩﺓ.
ﺣﻴﺚ ﻛﺎﻥ ﻣﻦ ﺍﻟﻀﺮﻭﺭﻱ ﺇﻳﺠﺎﺩ ﺃﺷﺨﺎﺹ ﻣﺆﻫﻠﻴﻦ ﻭﺟﺪﻳﺮﻳﻦ ﺑﺎﻟﺜﻘﺔ ﻟﺘﻮﻟﻲ ﺍﻟﻮﻇﺎﺋﻒ ﺍﻟﻘﻴﺎﺩﻳﺔ
ﺍﻟﺮﺋﻴﺴﻴﺔ ،ﺛﻢ ﺗﻮﻇﻴﻒ ﺃﻓﺮﺍﺩ ﻃﺎﻗﻢ ﺍﻟﻌﻤﻞ ﺑﺎﻟﻬﻴﺌﺘﻴﻦ ﻭﺇﻳﺠﺎﺩ ﺍﻟﺘﺠﻬﻴﺰﺍﺕ ﺍﻟﻤﻄﻠﻮﺑﺔ .ﻛﺬﻟﻚ ﻛﺎﻥ
ﻋﻠﻰ ﻃﺎﻗﻢ ﺍﻟﻌﻤﻞ ﻓﻲ ﺍﻟﻬﻴﺌﺘﻴﻦ ﺑﻤﺠﺮﺩ ﺗﻮﻟﻴﻬﻢ ﻟﻮﻇﺎﺋﻔﻬﻢ ﺃﻥ ﻳﺘﻌﺎﻭﻧﻮﺍ ﻣﻊ ﺭﺍﻧﺪ ﻹﻛﻤﺎﻝ ﺍﻟﻤﻬﺎﻡ
ﺍﻟﺮﺋﻴﺴﻴﺔ ﻭﻭﺿﻊ ﻋﻤﻠﻴﺎﺕ ﻟﻠﻤﻬﺎﻡ ﺍﻷﺧﺮﻯ ،ﻣﺜﻞ ﺍﻻﺳﺘﻌﺎﻧﺔ ﺑﻤﺘﻌﺎﻗﺪﻳﻦ ﺧﺎﺭﺟﻴﻴﻦ.
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ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﺍﻟﺸﻜﻞ ٢
ﺍﻟﺠﺪﻭﻝ ﺍﻟﺰﻣﻨﻲ ﻟﻤﺮﺍﺣﻞ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻤﺪﺭﺳﻲ

ﺍﻟﺘﺼﻤﻴﻢ

ﺍﻟـﺘـﻨـﻔـﻴـﺬ
ﺍﻟﻤﺮﺣﻠﺔ ﺍﻟﺜﺎﻟﺜﺔ

ﺍﻟﻤﺮﺣﻠﺔ ﺍﻷﻭﻟﻰ

ﺍﻟﻤﺮﺣﻠﺔ ﺍﻟﺜﺎﻧﻴﺔ

ﻭﺿﻊ ﺍﻟﺒﻨﻴﺔ
ﺍﻷﺳﺎﺳﻴﺔ
ﺍﺧﺘﺒﺎﺭ
ﺍﻟﻄﻼﺏ
ﻓﺘﺢ ﻣﺪﺍﺭﺱ ﺟﺪﻳﺪﺓ
ﺗﻜﺎﻣﻞ
ﺍﻟﻨﻈﺎﻡ
ﻣﺎ ﺑﻌﺪ ﺫﻟﻚ

2007

2006

2005

2004

2003

2002

2001
RAND MG548/1-2

ﻭﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺫﻟﻚ ،ﺳﻴﺘﻢ ﺗﻄﻮﻳﺮ ﺍﻟﻤﻘﻮﻣﺎﺕ ﺍﻟﺮﺋﻴﺴﻴﺔ ﻟﺪﻋﻢ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻭﻫﻲ :ﻣﻌﺎﻳﻴﺮ
ﺍﻟﻤﻨﺎﻫﺞ ﻭﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﺍﻟﻮﻃﻨﻴﺔ ﺍﻟﻘﻴﺎﺳﻴﺔ ﻭﻧﻈﺎﻡ ﻭﻃﻨﻲ ﻟﻠﺒﻴﺎﻧﺎﺕ ﺍﻟﺘﺮﺑﻮﻳﺔ.
ﻛﺎﻥ ﻣﻦ ﺍﻟﻤﻘﺮﺭ ﺃﻥ ﺗﺒﺪﺃ ﺍﻟﻤﺮﺣﻠﺔ ﺍﻟﺜﺎﻧﻴﺔ ﻓﻲ ﻣﺴﺘﻬﻞ ﻋﺎﻡ  ٢٠٠٤ﻣﻊ ﺃﻭﻝ ﺇﺩﺍﺭﺓ
ﻭﻃﻨﻴﺔ ﻻﺧﺘﺒﺎﺭﺍﺕ ﺍﻟﻄﻼﺏ ﻭﻋﻤﻠﻴﺎﺕ ﺍﺳﺘﻘﺼﺎءﺍﺕ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻤﺪﺭﺳﻲ .ﻭﻣﻦ ﺍﻟﻤﻘﺮﺭ ﺃﻥ
ﻳﻔﺘﺢ ﺍﻟﺠﻴﻞ ﺍﻷﻭﻝ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﺃﺑﻮﺍﺑﻪ ﻓﻲ ﺳﺒﺘﻤﺒﺮ  ،٢٠٠٤ﻟﻴﻜﻮﻥ ﺷﻬﺮ ﺳﺒﺘﻤﺒﺮ
ﻣﻦ ﻛﻞ ﻋﺎﻡ ﻣﻮﻋﺪﺍً ﻻﻓﺘﺘﺎﺡ ﺟﻴﻞ ﺟﺪﻳﺪ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ .ﻭﻳﻤﻜﻦ ﺃﻥ ﺗﺴﺘﻐﺮﻕ ﻫﺬﻩ
ﺍﻟﻤﺮﺣﻠﺔ ﻣﻦ ﺛﻼﺛﺔ ﺇﻟﻰ ﺳﺒﻌﺔ ﺃﻋﻮﺍﻡ.
ﻭﺑﺎﻟﻨﺴﺒﺔ ﻟﻠﻤﺮﺣﻠﺔ ﺍﻟﺜﺎﻟﺜﺔ ،ﻓﻘﺪ ﻛﺎﻧﺖ ﺗﺘﻀﻤﻦ ﺗﻜﺎﻣﻞ ﻋﻨﺎﺻﺮ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ .ﻭﻓﻲ
ﻫﺬﻩ ﺍﻟﻤﺮﺣﻠﺔ ،ﺳﻴﺘﻌﻴﻦ ﻋﻠﻰ ﺍﻟﻘﻴﺎﺩﺓ ﺍﻟﻘﻄﺮﻳﺔ ﺃﻥ ﺗﺤﺪﺩ ﻣﺎ ﺇﺫﺍ ﻛﺎﻥ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﺑﺄﻛﻤﻠﻪ
ﺳﻴﺤﺎﻓﻆ ﻋﻠﻰ ﺑﻨﻴﺘﻪ ﺍﻟﻤﺘﻮﺍﺯﻳﺔ .ﻭﻻﺷﻚ ﺃﻥ ﻫﺬﺍ ﺍﻟﻘﺮﺍﺭ ﺳﻴﺘﻮﻗﻒ ﻋﻠﻰ ﻣﺴﺎﺭ ﺍﻟﺘﻄﻮﻳﺮ
ﻭﺍﺳﺘﺠﺎﺑﺔ ﺍﻟﻮﺯﺍﺭﺓ ﻟﻪ.

ﺗﻄﺒﻴﻖ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ
ﻓﻲ ﻋﺎﻡ  ،٢٠٠٢ﺑﺪﺃ ﺍﻟﻘﻄﺮﻳﻮﻥ ﻓﻲ ﺗﻄﺒﻴﻖ ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ .ﻭﻳﻤﻜﻦ ﻭﺻﻒ ﻣﺎ
ﺗﻢ ﻣﻦ ﺇﻧﺠﺎﺯﺍﺕ ﺑﺸﻜﻞ ﻣﻮﺟﺰ ﻣﻦ ﺧﻼﻝ ﺃﺭﺑﻌﺔ ﺟﻮﺍﻧﺐ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

٧

ﻭﻗﺪ ﺗﻢ ﺗﺼﻤﻴﻢ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ ﺑﻤﺎ ﻳﻤﻜﻨﻪ ﻣﻦ ﺍﻟﻌﻤﻞ ﺑﺎﻟﺘﻮﺍﺯﻱ ﻣﻊ ﻧﻈﺎﻡ ﺍﻟﻮﺯﺍﺭﺓ ﺍﻟﻘﺎﺋﻢ
)ﺍﻧﻈﺮ ﺍﻟﺸﻜﻞ  .(١ﻭﻟﻦ ﻳﻠﺤﻖ ﻛﺜﻴﺮ ﻣﻦ ﺍﻟﺘﻐﻴﻴﺮ ﺑﺎﻟﻌﺎﻣﻠﻴﻦ ﺑﺎﻟﻮﺯﺍﺭﺓ ﻭﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺘﻲ ﺗﺪﻳﺮﻫﺎ
ﺧﻼﻝ ﺍﻟﺴﻨﻮﺍﺕ ﺍﻷﻭﻟﻰ ﻣﻦ ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ .ﻭﻫﻜﺬﺍ ،ﻳﻜﻮﻥ ﻷﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ
ﻗﺪﺭﺓ ﺣﻘﻴﻘﻴﺔ ﻋﻠﻰ ﺍﻻﺧﺘﻴﺎﺭ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ ﺑﺈﺭﺳﺎﻝ ﺃﺑﻨﺎﺋﻬﻢ ﺇﻟﻰ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ ﺃﻭ ﺇﺑﻘﺎﺋﻬﻢ ﻓﻲ
ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ ﺃﻭ ﺍﻟﺘﺎﺑﻌﺔ ﻟﻠﻮﺯﺍﺭﺓ .ﻭﺩﻋﻤًﺎ ﻟﻠﻤﺮﻭﻧﺔ ﺍﻹﺩﺍﺭﻳﺔ ،ﺗﻤﺖ ﻣﺮﺍﻋﺎﺓ ﺃﻥ ﺗﻜﻮﻥ
ﺍﻟﻬﻴﺌﺘﺎﻥ ﺍﻟﺠﺪﻳﺪﺗﺎﻥ ﺃﻗﻞ ﺍﻋﺘﻤﺎ ًﺩﺍ ﻋﻠﻰ ﺍﻟﻘﻮﺍﻋﺪ ﻭﺍﻟﺘﺴﻠﺴﻞ ﺍﻟﻬﺮﻣﻲ ﻣﻘﺎﺭﻧﺔ ﺑﺎﻟﻮﺯﺍﺭﺓ ،ﻭﺃﻥ
ﺻﻐﻴﺮﺍ ﻧﺴﺒﻴﺎً .ﻭﻳﻨﺒﻐﻲ ﺃﻥ ﻳﺤﺮﺹ ﺍﻟﻌﺎﻣﻠﻮﻥ ﻓﻲ ﺍﻟﻬﻴﺌﺎﺕ ﺍﻟﺠﺪﻳﺪﺓ
ﻳﻜﻮﻥ ﻃﺎﻗﻢ ﺍﻟﻌﻤﻞ ﺑﻬﻤﺎ
ً
ﻋﻠﻰ ﺩﻋﻢ ﺍﻟﺘﻌﺎﻭﻥ ﻭﺍﻟﻌﻤﻞ ﺍﻟﺠﻤﺎﻋﻲ ﻭﺍﻹﺑﺪﺍﻉ ﺍﻟﻔﺮﺩﻱ ﻭﺭﻭﺡ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻭﺍﻟﻤﺴﺎءﻟﺔ ﺍﻟﺸﺨﺼﻴﺔ.
ﻭﻳﺘﺄﻟﻒ ﺍﻟﺠﺪﻭﻝ ﺍﻟﺰﻣﻨﻲ ﻟﺘﻨﻔﻴﺬ ﻋﻤﻠﻴﺔ ﺍﻟﺘﻄﻮﻳﺮ ﻣﻦ ﺛﻼﺙ ﻣﺮﺍﺣﻞ ﻣﺨﺘﻠﻔﺔ ﻟﻜﻨﻬﺎ
ﻣﺘﺪﺍﺧﻠﺔ )ﺍﻧﻈﺮ ﺍﻟﺸﻜﻞ  .(٢ﻓﻔﻲ ﺍﻟﻤﺮﺣﻠﺔ ﺍﻷﻭﻟﻰ ،ﻭﺍﻟﺘﻲ ﻛﺎﻥ ﻣﻘﺮﺭ ﻟﻬﺎ ﺃﻥ ﺗﺒﺪﺃ ﻓﻲ
ﺧﺮﻳﻒ ﻋﺎﻡ  ،٢٠٠٢ﺳﻴﻘﻮﻡ ﻓﺮﻳﻖ ﺍﻟﺘﻨﻔﻴﺬ ﺑﺈﻧﺸﺎء ﻫﻴﺌﺘﻲ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺍﻟﺘﻘﻴﻴﻢ ﻭﺗﻌﻴﻴﻦ ﺍﻟﻤﻮﻇﻔﻴﻦ
ﺍﻟﺮﺋﻴﺴﻴﻴﻦ ﺑﻬﻤﺎ .ﻭﺗﺒﺪﺃ ﺍﻟﻬﻴﺌﺘﺎﻥ ﻭﺍﻟﻤﻜﺎﺗﺐ ﺍﻟﺘﺎﺑﻌﺔ ﻟﻬﻤﺎ ﺑﻌﺪ ﺫﻟﻚ ﻓﻲ ﻭﺿﻊ ﺍﻟﺒﻨﻴﺔ ﺍﻟﺘﺤﺘﻴﺔ
ﺍﻟﺘﻨﻈﻴﻤﻴﺔ ﻭﺍﻟﺴﻴﺎﺳﻴﺔ ﺍﻟﻼﺯﻣﺔ ﻟﺪﻋﻢ ﺍﻓﺘﺘﺎﺡ ﺍﻟﻤﺠﻤﻮﻋﺔ ﺍﻷﻭﻟﻰ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ،ﻛﻤﺎ
ﺳﻴﺘﻢ ﺇﻧﺸﺎء ﺍﻟﻜﻴﺎﻥ ﺍﻟﻘﺎﻧﻮﻧﻲ ﻟﻠﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻭﺍﻟﻬﻴﺌﺎﺕ.
ﺍﻟﺸﻜﻞ ١
ﺑﻨﻴﺔ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﺑﺪﻭﻟﺔ ﻗﻄﺮ

ﻟﻤﺠﻠﺲ
ﻷﻋﻠﻰ
ﻟﻠﺘﻌﻠﻴﻢ

ﻟﻨﻈﺎ#
ﻟﺤﺎﻟﻲ

ﻟﺘﺮﺑﻴﺔ
ﻟﺘﻌﻠﻴﻢ

ﻣﺪﺳﺔ
ﻋﺮﺑﻴﺔ
ﺧﺎﺻﺔ
ﻣﺪﺳﺔ
ﻋﺮﺑﻴﺔ
ﺧﺎﺻﺔ

ﻫﻴﺌﺔ
ﻟﺘﻘﻴﻴﻢ

ﻣﺪﺳﺔ
ﺣﻜﻮﻣﻴﺔ
ﻣﺪﺳﺔ
ﺣﻜﻮﻣﻴﺔ
ﻣﺪﺳﺔ
ﺣﻜﻮﻣﻴﺔ

ﻫﻴﺌﺔ
ﻟﺘﻌﻠﻴﻢ

ﻣﺪﺳﺔ
ﻣﺴﺘﻘﻠﺔ

ﻣﺪﺳﺔ
ﻣﺴﺘﻘﻠﺔ
ﻣﺪﺳﺔ
ﻣﺴﺘﻘﻠﺔ
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ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

 .٤ﺣﺮﻳﺔ ﺍﻻﺧﺘﻴﺎﺭ .ﻳﺘﻤﺘﻊ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﺑﺤﺮﻳﺔ ﺍﺧﺘﻴﺎﺭ ﺍﻟﻤﺪﺭﺳﺔ ﺍﻷﻛﺜﺮ ﻣﻼءﻣﺔ
ﻻﺣﺘﻴﺎﺟﺎﺕ ﺃﺑﻨﺎﺋﻬﻢ.
ﺃﻣﺮﺍ ً
ﻻﻓﺘﺎ ،ﺣﻴﺚ ﻳﻨﺪﺭ ﺃﻥ ﺗﺘﻮﻓﺮ ﻣﺜﻞ ﻫﺬﻩ ﺍﻟﻤﺒﺎﺩﺉ ﻓﻲ ﺍﻷﻧﻈﻤﺔ
ﻭﻳﻌﺪ ﺗﺒﻨﻲ ﻫﺬﻩ ﺍﻟﻤﺒﺎﺩﺉ ً
ً
ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﺤﻜﻮﻣﻴﺔ ﺑﺎﻟﻤﻨﻄﻘﺔ .ﻭﺑﺘﻄﺒﻴﻘﻬﺎ ﻣﻌًﺎ ،ﺗﻤﺜﻞ ﻫﺬﻩ ﺍﻟﻤﺒﺎﺩﺉ ﺃﺳﻠﻮﺑًﺎ ﻣﺨﺘﻠﻔﺎ ﺑﺸﻜﻞ
ﺟﻮﻫﺮﻱ ﻓﻲ ﺗﻘﺪﻳﻢ ﺍﻟﺘﻌﻠﻴﻢ.
ﺧﻄﺔ ﺍﻟﺘﻄﺒﻴﻖ

ﺃﻋﺪﺕ ﺭﺍﻧﺪ ﺧﻄﺔ ﻣﻔﺼﻠﺔ ﻟﺘﻨﻔﻴﺬ ﻧﻤﻮﺫﺝ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﺨﺘﺎﺭ .ﻭﺗﻘﺮﺭ ﺧﻄﺔ ﺍﻟﺘﻄﺒﻴﻖ ﻫﺬﻩ
ﺿﺮﻭﺭﺓ ﺇﻧﺸﺎء ﺃﺭﺑﻊ ﻫﻴﺌﺎﺕ ﺣﻜﻮﻣﻴﺔ ﺟﺪﻳﺪﺓ ،ﺛﻼﺙ ﻣﻨﻬﺎ ﻫﻴﺌﺎﺕ ﺩﺍﺋﻤﺔ ﻭﻭﺍﺣﺪﺓ ﻣﺆﻗﺘﺔ
ﺑﻬﺪﻑ ﺍﻟﻤﺴﺎﻋﺪﺓ ﻋﻠﻰ ﺗﻐﻴﻴﺮ ﺍﻻﺧﺘﺼﺎﺻﺎﺕ ﻭﺍﻟﺴﻠﻄﺎﺕ ﺩﺍﺧﻞ ﺍﻟﻨﻈﺎﻡ ﻭﻫﻲ:
•
•

•

•

ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ) .(SECﻫﻮ ﻫﻴﺌﺔ ﺩﺍﺋﻤﺔ ﺗﻬﺘﻢ ﺑﻤﺴﺆﻭﻟﻴﺔ ﻭﺿﻊ ﺍﻟﺴﻴﺎﺳﺔ
ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﻮﻃﻨﻴﺔ.
ﻫﻴﺌﺔ ﺍﻟﺘﻌﻠﻴﻢ .ﻫﻲ ﻫﻴﺌﺔ ﺩﺍﺋﻤﺔ ﺗﻬﺘﻢ ﺑﻤﺴﺆﻭﻟﻴﺔ ﺍﻹﺷﺮﺍﻑ ﻋﻠﻰ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ
ﺍﻟﻤﺴﺘﻘﻠﺔ ﻭﺗﺨﺼﻴﺺ ﺍﻟﻤﻮﺍﺭﺩ ﻟﻬﺬﻩ ﺍﻟﻤﺪﺍﺭﺱ ،ﻭﻛﺬﻟﻚ ﺗﻄﻮﻳﺮ ﻣﻌﺎﻳﻴﺮ ﻟﻠﻤﻨﺎﻫﺞ ﺍﻟﺪﺭﺍﺳﻴﺔ
ﺍﻟﻮﻃﻨﻴﺔ ﻓﻲ ﺍﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ﻭﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ ﻭﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ،ﻋﻼﻭﺓ ﻋﻠﻰ ﻭﺿﻊ
ﺑﺮﺍﻣﺞ ﺗﺪﺭﻳﺒﻴﺔ ﻟﻠﻤﻌﻠﻤﻴﻦ ﻟﻀﻤﺎﻥ ﺇﻳﺠﺎﺩ ﻣﻌﻠﻤﻴﻦ ﻣﺆﻫﻠﻴﻦ ﻟﻠﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ.
ﻫﻴﺌﺔ ﺍﻟﺘﻘﻴﻴﻢ .ﻫﻲ ﻫﻴﺌﺔ ﺩﺍﺋﻤﺔ ﺗﻬﺘﻢ ﺑﻤﺴﺆﻭﻟﻴﺔ ﻣﺮﺍﻗﺒﺔ ﺃﺩﺍء ﺍﻟﻄﻼﺏ ﻭﺍﻟﻤﺪﺍﺭﺱ ﻓﻲ
ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺘﺎﺑﻌﺔ ﻟﻠﻮﺯﺍﺭﺓ ﻭﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻣﻊ ﻭﺿﻊ ﻭﺇﺩﺍﺭﺓ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﺍﻟﻮﻃﻨﻴﺔ
ﻓﻲ ﺍﻟﻤﻮﺍﺩ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻷﺭﺑﻊ ﺍﻟﻤﺬﻛﻮﺭﺓ ﺁﻧﻔﺎ ،ﻫﺬﺍ ﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﻭﺿﻊ ﻭﺇﺟﺮﺍء ﻋﻤﻠﻴﺎﺕ
ﺍﻻﺳﺘﻘﺼﺎء ﻟﻠﻄﻼﺏ ﻭﺍﻟﻤﺪﺭﺳﻴﻦ ﻭﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﻭﻣﺪﻳﺮﻱ ﺍﻟﻤﺪﺍﺭﺱ ،ﻭﺇﻋﺪﺍﺩ " ﺑﻄﺎﻗﺎﺕ
ﺗﻘﺮﻳﺮ ﺍﻷﺩﺍء ﺍﻟﻤﺪﺭﺳﻲ" ﺍﻟﺴﻨﻮﻳﺔ ،ﻭﺇﺟﺮﺍء ﺩﺭﺍﺳﺎﺕ ﺧﺎﺻﺔ ﺣﻮﻝ ﺍﻟﻤﺪﺍﺭﺱ ﻭﻣﺪﻯ ﺗﻘﺪﻡ
ﻋﻤﻠﻴﺔ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻣﻊ ﺇﺩﺍﺭﺓ ﺍﻟﻨﻈﺎﻡ ﺍﻟﻮﻃﻨﻲ ﻟﻠﺒﻴﺎﻧﺎﺕ ﺍﻟﺘﺮﺑﻮﻳﺔ.
ﻓﺮﻳﻖ ﺍﻟﺘﻄﺒﻴﻖ .ﻫﻮ ﻫﻴﺌﺔ ﻣﺆﻗﺘﺔ ﺗﻬﺘﻢ ﺑﻤﺴﺆﻭﻟﻴﺔ ﺍﻟﻤﺴﺎﻋﺪﺓ ﻓﻲ ﺇﻧﺸﺎء ﺍﻟﻤﺆﺳﺴﺎﺕ
ﺍﻷﺧﺮﻯ ،ﻛﻤﺎ ﺗﻘﻮﻡ ﺑﻮﻇﺎﺋﻒ ﺍﻹﺷﺮﺍﻑ ﻭﺍﻟﺘﻨﺴﻴﻖ ﻭﺗﻘﺪﻳﻢ ﺍﻻﺳﺘﺸﺎﺭﺍﺕ ﺃﺛﻨﺎء ﺍﻟﺘﺤﻮﻝ
ﺇﻟﻰ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

٥

ﻋﻠﻰ ﺃﻥ ﺗﻠﻚ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻟﻴﺲ ﺍﻟﻐﺮﺽ ﻣﻨﻬﺎ ﻓﺮﺽ ﺃﻭ ﺍﻗﺘﺮﺍﺡ ﻣﻨﻬﺞ ﺩﺭﺍﺳﻲ ﺑﻌﻴﻨﻪ ،ﻛﻤﺎ ﺃﻧﻬﺎ
ﻭﺣﺮﺻﺎ ﻋﻠﻰ ﺩﻋﻢ ﺍﻟﺘﺤﺴﻴﻦ
ﻻ ﺗﺤﺪﺩ ﻛﻴﻔﻴﺔ ﻧﻘﻞ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ﺇﻟﻰ ﺍﻟﻄﻼﺏ.
ً
ﺍﻟﻤﺴﺘﻤﺮ ﻓﻲ ﺍﻟﻨﻈﺎﻡ ﺍﻟﻤﺴﺘﻨﺪ ﺇﻟﻰ ﻣﻌﺎﻳﻴﺮ ﻗﻴﺎﺳﻴﺔ ،ﻓﻘﺪ ﺗﻀﻤﻨﺖ ﺧﻄﺔ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﺪﻋﻮﺓ ﻟﺠﻤﻊ
ﺍﻟﺒﻴﺎﻧﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﺗﺤﻠﻴﻠﻬﺎ ﻭﺗﻘﺪﻳﻤﻬﺎ ﻟﻠﺠﻤﻬﻮﺭ.
ﻫﻴﻜﻞ ﺍﻹﺩﺍﺭﺓ ﺍﻟﺠﺪﻳﺪ

ﻳﻤﻜﻦ ﺇﺩﺍﺭﺓ ﻫﺬﻩ ﺍﻟﻌﻨﺎﺻﺮ ﺍﻷﺳﺎﺳﻴﺔ ﻟﻨﻈﺎﻡ ﻳﺴﺘﻨﺪ ﺇﻟﻰ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻘﻴﺎﺳﻴﺔ ،ﻭﻫﻲ ﺍﻟﻤﻌﺎﻳﻴﺮ
ﻭﺍﻟﻤﻨﻬﺞ ﺍﻟﺪﺭﺍﺳﻲ ﻭﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ ﻭﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ ﻭﺍﺳﺘﺨﺪﺍﻡ ﺍﻟﺒﻴﺎﻧﺎﺕ ،ﻣﻦ ﺧﻼﻝ ﺃﻧﻈﻤﺔ
ﺇﺩﺍﺭﺓ ﻣﺨﺘﻠﻔﺔ ،ﺗﺘﻨﻮﻉ ﺑﻴﻦ ﺍﻷﻧﻈﻤﺔ ﺍﻟﻤﺮﻛﺰﻳﺔ ﻭﺍﻷﻧﻈﻤﺔ ﻏﻴﺮ ﺍﻟﻤﺮﻛﺰﻳﺔ ،ﻭﻣﻦ ﺍﻟﺨﻴﺎﺭﺍﺕ
ﺍﻟﻤﺤﺪﻭﺩﺓ ﺇﻟﻰ ﻣﺠﻤﻮﻋﺔ ﻣﺘﻨﻮﻋﺔ ﻣﻦ ﺍﻟﺨﻴﺎﺭﺍﺕ ﻭﺍﻟﺒﺪﺍﺋﻞ .ﻭﻗﺪ ﻗﺪﻣﺖ ﺭﺍﻧﺪ ﺛﻼﺛﺔ ﺧﻴﺎﺭﺍﺕ
ﻟﻺﺩﺍﺭﺓ ﺇﻟﻰ ﺍﻟﻘﻴﺎﺩﺓ ﺍﻟﻘﻄﺮﻳﺔ ﻟﻤﻨﺎﻗﺸﺘﻬﺎ ﻭﻫﻲ :ﻧﻤﻮﺫﺝ ﻣﺮﻛﺰﻱ ﻣﻌﺪﻝ ،ﻳﻌﻤﻞ ﻋﻠﻰ ﺍﻻﺭﺗﻘﺎء
ﺑﺎﻟﻨﻈﺎﻡ ﺍﻟﺤﺎﻟﻲ ﻭﺍﻟﺬﻱ ﻳﺪﺍﺭ ﺑﺼﻮﺭﺓ ﻣﺮﻛﺰﻳﺔ ﻭﺫﻟﻚ ﺑﺎﻟﺴﻤﺎﺡ ﺑﺒﻌﺾ ﺍﻟﻤﺮﻭﻧﺔ ﺍﻹﺩﺍﺭﻳﺔ ﻋﻠﻰ
ﻣﺴﺘﻮﻯ ﺍﻟﻤﺪﺍﺭﺱ ﻣﻊ ﺇﻣﻜﺎﻧﻴﺔ ﺍﺧﺘﻴﺎﺭ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﻟﻠﻤﺪﺍﺭﺱ ﺃﻭ ﺑﺪﻭﻥ ﻫﺬﻩ ﺍﻹﻣﻜﺎﻧﻴﺔ؛
ﻭﻧﻤﻮﺫﺝ ﺍﻟﻤﺪﺭﺳﺔ ﺍﻟﻤﺮﺧﺼﺔ ،ﻭﺍﻟﺬﻱ ﻳﺸﺠﻊ ﻋﻠﻰ ﺍﻟﺘﻨﻮﻉ ﻣﻦ ﺧﻼﻝ ﺇﻧﺸﺎء ﻣﺠﻤﻮﻋﺔ ﻣﻦ
ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻋﻦ ﺍﻟﻮﺯﺍﺭﺓ ﺣﻴﺚ ﻳﺘﻴﺢ ﻷﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﺍﺧﺘﻴﺎﺭ ﻣﺎ ﺇﺫﺍ ﻛﺎﻧﻮﺍ ﻳﺮﻏﺒﻮﻥ
ﻓﻲ ﺇﺭﺳﺎﻝ ﺃﺑﻨﺎﺋﻬﻢ ﺇﻟﻰ ﻫﺬﻩ ﺍﻟﻤﺪﺍﺭﺱ؛ ﻭﻧﻤﻮﺫﺝ ﺍﻟﻜﻮﺑﻮﻧﺎﺕ ،ﻭﺍﻟﺬﻱ ﻳﻮﻓﺮ ﻷﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ
ﻛﻮﺑﻮﻧﺎﺕ ﺧﺎﺻﺔ ﺑﺎﻟﻤﺪﺍﺭﺱ ﺣﺘﻰ ﻳﺘﺴﻨﻰ ﻟﻬﻢ ﺇﺭﺳﺎﻝ ﺃﺑﻨﺎﺋﻬﻢ ﻟﻠﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ ،ﺣﻴﺚ
ﻳﺴﻌﻰ ﻫﺬﺍ ﺍﻟﻨﻤﻮﺫﺝ ﺇﻟﻰ ﺯﻳﺎﺩﺓ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺨﺎﺹ ﻋﺎﻟﻲ ﺍﻟﺠﻮﺩﺓ ﻓﻲ ﻗﻄﺮ .ﻭﻗﺪ ﻗﺮﺭﺕ ﺍﻟﻘﻴﺎﺩﺓ
ﺍﻟﻘﻄﺮﻳﺔ ﺗﺒﻨﻲ ﺍﻟﺨﻴﺎﺭ ﺍﻟﺜﺎﻧﻲ ﻭﺍﻟﺬﻱ ﺗﻢ ﺗﻌﺪﻳﻠﻪ ﻓﻴﻤﺎ ﺑﻌﺪ ﻭﻣﻨﺤﻪ ﺍﺳﻤًﺎ ﺟﺪﻳ ًﺪﺍ ﻭﻫﻮ " ﻧﻤﻮﺫﺝ
ﺍﻟﻤﺪﺭﺳﺔ ﺍﻟﻤﺴﺘﻘﻠﺔ".
ﻭﻳﺮﻛﺰ ﻧﻈﺎﻡ ﺍﻟﻤﺪﺭﺳﺔ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻋﻠﻰ ﺍﻟﻤﻌﺎﻳﻴﺮ ﻭﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺪﺭﺍﺳﻴﺔ ﻭﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ
ﻭﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ ﺍﻟﻤﻨﻀﺒﻄﺔ ،ﻣﻊ ﺗﺸﺠﻴﻊ ﺃﺭﺑﻌﺔ ﻣﺒﺎﺩﺉ ﻭﻫﻲ:
 .١ﺍﻻﺳﺘﻘﻼﻟﻴﺔ .ﺗﻌﻤﻞ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﺑﺼﻮﺭﺓ ﺫﺍﺗﻴﺔ ﻣﻊ ﻣﺮﺍﻋﺎﺓ ﺍﻟﺸﺮﻭﻁ
ﺍﻟﻤﻨﺼﻮﺹ ﻋﻠﻴﻬﺎ ﻓﻲ ﻋﻘﺪ ﻣﺤﺪﺩ ﺯﻣﻨﻴﺎً.
 .٢ﺍﻟﻤﺤﺎﺳﺒﻴﺔ .ﺗﻜﻮﻥ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻣﺴﺆﻭﻟﺔ ﺃﻣﺎﻡ ﺍﻟﺤﻜﻮﻣﺔ ،ﻭﻫﻲ ﺧﺎﺿﻌﺔ
ﻟﻠﻤﺴﺎءﻟﺔ ﻣﻦ ﺧﻼﻝ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﺪﻗﻴﻖ ﺍﻟﺪﻭﺭﻳﺔ ﻭﺁﻟﻴﺎﺕ ﺗﻘﺪﻳﻢ ﺍﻟﺘﻘﺎﺭﻳﺮ ﻭﻛﺬﻟﻚ ﻋﻤﻠﻴﺎﺕ
ﺗﻘﻴﻴﻢ ﺍﻟﻄﻼﺏ ﻭﻣﻼﺣﻈﺎﺕ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﻭﻏﻴﺮ ﺫﻟﻚ ﻣﻦ ﺍﻹﺟﺮﺍءﺍﺕ.
 .٣ﺍﻟﺘﻨﻮﻉ .ﻳﻤﻜﻦ ﻟﻸﻃﺮﺍﻑ ﺍﻟﻤﻬﺘﻤﺔ ﺍﻟﺘﻘﺪﻡ ﺑﻄﻠﺐ ﻟﻠﻤﺸﺎﺭﻛﺔ ﻓﻲ ﺇﺩﺍﺭﺓ ﺍﻟﻤﺪﺍﺭﺱ ،ﻭﻫﻨﺎﻙ
ﺧﻴﺎﺭﺍﺕ ﻋﺪﻳﺪﺓ ﻓﻲ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻟﻼﻧﺘﻘﺎء ﻣﻦ ﺑﻴﻨﻬﺎ ،ﺣﻴﺚ ﺗﺘﻤﺘﻊ ﻛﻞ ﻣﺪﺭﺳﺔ
ﻣﺴﺘﻘﻠﺔ ﺑﺤﺮﻳﺔ ﺗﺤﺪﻳﺪ ﺍﻟﻔﻠﺴﻔﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﺍﻟﺨﻄﺔ ﺍﻟﻌﻤﻠﻴﺔ ﺍﻟﺨﺎﺻﺔ ﺑﻬﺎ.

٤

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﻛﻤﺎ ﺍﻓﺘﻘﺮﺕ ﺍﻟﻤﺪﺍﺭﺱ ﺇﻟﻰ ﺍﻷﺟﻬﺰﺓ ﺍﻟﺤﺪﻳﺜﺔ ،ﻣﺜﻞ ﺃﺟﻬﺰﺓ ﺍﻟﻜﻤﺒﻴﻮﺗﺮ ﻭﺗﻘﻨﻴﺎﺕ ﺍﻟﺘﺪﺭﻳﺲ
ﺍﻷﺧﺮﻯ ﻭﻛﺬﻟﻚ ﺍﻟﺘﺠﻬﻴﺰﺍﺕ ﺍﻟﺮﺋﻴﺴﻴﺔ.
ﻭﻓﺮﺻﺎ ﺿﻌﻴﻔﺔ ﻣﻦ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ.
ﻳﺤﺼﻞ ﺍﻟﻤﻌﻠﻤﻮﻥ ﻋﻠﻰ ﻣﺮﺗﺒﺎﺕ ﻣﻨﺨﻔﻀﺔ
ً
ﻛﺎﻧﺖ ﺍﻟﻐﺎﻟﺒﻴﺔ ﻣﻦ ﺍﻟﻤﻌﻠﻤﻴﻦ ﺍﻟﺮﺟﺎﻝ ﻣﻦ ﺍﻷﺟﺎﻧﺐ ،ﻭﺭﻏﻢ ﺃﻥ ﻣﺘﻮﺳﻂ ﻣﺮﺗﺒﺎﺗﻬﻢ ﻛﺎﻥ ﺃﻋﻠﻰ
ﻣﻦ ﻣﺮﺗﺒﺎﺕ ﻧﻈﺮﺍﺋﻬﻢ ﻓﻲ ﺍﻟﻤﻤﻠﻜﺔ ﺍﻟﻌﺮﺑﻴﺔ ﺍﻟﺴﻌﻮﺩﻳﺔ ،ﻓﺈﻧﻬﺎ ﻛﺎﻧﺖ ﺗﻘﻞ ﺑﻨﺴﺒﺔ  ٢٠ﻓﻲ ﺍﻟﻤﺎﺋﺔ
ﻣﻘﺎﺭﻧﺔ ﺑﻤﺮﺗﺒﺎﺕ ﺍﻟﻤﺪﺭﺳﻴﻦ ﻓﻲ ﺩﻭﻝ ﻣﺠﻠﺲ ﺍﻟﺘﻌﺎﻭﻥ ﺍﻟﺨﻠﻴﺠﻲ .ﻭﻛﺎﻥ ﻣﻦ ﺍﻟﻤﻤﻜﻦ ﻧﻘﻞ
ﺍﻟﻤﺪﺭﺳﻴﻦ ﻣﻦ ﻣﺪﺭﺳﺔ ﻷﺧﺮﻯ ﺩﻭﻥ ﺇﺧﻄﺎﺭ ﻣﺴﺒﻖ ﺑﻮﻗﺖ ﻛﺎﻑ ﻭﺩﻭﻥ ﺃﻳﺔ ﻣﺸﺎﻭﺭﺍﺕ ،ﻛﻤﺎ
ﺃﻧﻬﻢ ﻟﻢ ﻳﺤﺼﻠﻮﺍ ﻋﻠﻰ ﺍﻟﺘﺪﺭﻳﺐ ﺍﻟﻼﺯﻡ.

ﺗﺼﻤﻴﻢ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ
ﻛﺎﻧﺖ ﻣﻌﻈﻢ ﻧﻘﺎﻁ ﺍﻟﻀﻌﻒ ﺍﻟﺘﻲ ﻳﻌﺎﻧﻲ ﻣﻨﻬﺎ ﺍﻟﻨﻈﺎﻡ ﻣﻌﺮﻭﻓﺔ ﺑﺎﻟﻔﻌﻞ ﺩﺍﺧﻞ ﺍﻟﺪﻭﻟﺔ ،ﻛﻤﺎ ﺃﻥ
ﻣﺤﺎﻭﻻﺕ ﺍﻟﺘﺤﺪﻳﺚ ﺍﻟﺴﺎﺑﻘﺔ ،ﻭﺍﻟﺘﻲ ﻧﺠﺤﺖ ﻓﻲ ﺇﺩﺧﺎﻝ ﺑﻌﺾ ﺍﻟﺘﺠﺪﻳﺪﺍﺕ ﺍﻟﻤﺤﺪﺩﺓ ﻛﺎﻧﺖ
ﺗﻔﺘﻘﺮ ﺇﻟﻰ ﺍﻟﺮﺅﻳﺔ ﺍﻟﺜﺎﻗﺒﺔ ﻭﺇﻟﻰ ﺇﺳﺘﺮﺍﺗﻴﺠﻴﺔ ﺗﻄﺒﻴﻖ ﻭﺍﺿﺤﺔ ﻟﺘﺤﺴﻴﻦ ﺍﻟﻨﻈﺎﻡ ﺑﺄﻛﻤﻠﻪ.
ﻛﺎﻥ ﻣﻦ ﺷﺄﻥ ﺑﻮﺍﻋﺚ ﺍﻻﻫﺘﻤﺎﻡ ﺍﻟﻜﺜﻴﺮﺓ ﺍﻟﻤﺘﻌﻠﻘﺔ ﺑﺎﻟﻨﻈﺎﻡ ﻛﻜﻞ ﻣﻊ ﻣﺎ ﺳﺒﻖ ﻣﻦ
ﺇﺧﻔﺎﻗﺎﺕ ﻓﻲ ﺍﻟﻤﺎﺿﻲ ﻓﻲ ﺇﻳﺠﺎﺩ ﺇﺻﻼﺡ ﻣﺴﺘﺪﺍﻡ ﺃﻥ ﺩﻓﻌﺖ ﻧﺤﻮ ﺣﻠﻮﻝ ﻟﺘﻐﻴﻴﺮ ﺍﻟﻨﻈﺎﻡ ﺇﻟﻰ
ﺟﺎﻧﺐ ﺧﻄﺔ ﺗﻄﺒﻴﻖ ﻭﺍﺿﺤﺔ ﺍﻟﻤﻌﺎﻟﻢ .ﻭﻛﺎﻧﺖ ﺣﻠﻮﻝ ﺗﻐﻴﻴﺮ ﺍﻟﻨﻈﺎﻡ ﻣﻨﺎﺳﺒﺔ ﻟﻜﻮﻧﻬﺎ ﺗﺴﺘﺘﺒﻊ
ﺇﻧﺸﺎء ﻫﻴﺌﺎﺕ ﺟﺪﻳﺪﺓ ﻟﺘﻮﺳﻴﻊ ﻧﻄﺎﻕ ﺍﻟﺨﺪﻣﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﻤﻘﺪﻣﺔ .ﻭﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺫﻟﻚ ،ﻓﺈﻥ
ً
ﺍﻓﺘﺮﺍﺿﺎ ﺃﺳﺎﺳﻴًﺎ ﺑﺸﺄﻥ ﺧﻄﻂ ﺗﻐﻴﻴﺮ ﺍﻟﻨﻈﺎﻡ ﻭﻫﻮ ﺃﻥ ﺍﻟﻬﻴﺌﺎﺕ ﺍﻟﺠﺪﻳﺪﺓ ﺳﺘﺤﻘﻖ ﺍﻟﻨﺘﺎﺋﺞ
ﻫﻨﺎﻙ
ﺍﻟﻤﺮﺟﻮﺓ ﻭﺗﻌﻤﻞ ﻓﻲ ﺍﻟﻮﻗﺖ ﻧﻔﺴﻪ ﻛﺤﺎﻓﺰ ﻟﻠﻬﻴﺌﺎﺕ ﺍﻟﻘﺎﺋﻤﺔ ﻟﺪﻓﻌﻬﺎ ﻟﺘﺤﺴﻴﻦ ﺃﺩﺍﺋﻬﺎ.
ﻧﻈﺎﻡ ﻳﺴﺘﻨﺪ ﺇﻟﻰ ﻣﻌﺎﻳﻴﺮ ﻗﻴﺎﺳﻴﺔ

ﺃﻭﺻﺖ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﺑﺄﻧﻪ ﻭﺑﻐﺾ ﺍﻟﻨﻈﺮ ﻋﻦ ﺃﻱ ﺷﻲء ﺁﺧﺮ ،ﻻﺑﺪ ﻣﻦ ﺍﺗﺨﺎﺫ ﺍﻟﻌﻨﺎﺻﺮ
ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻷﺳﺎﺳﻴﺔ ﻟﻤﻜﺎﻧﻬﺎ ﺍﻟﻤﻨﺎﺳﺐ ﺑﺎﻟﻨﻈﺎﻡ ﺍﻟﻤﺴﺘﻨﺪ ﺇﻟﻰ ﻣﻌﺎﻳﻴﺮ ﻗﻴﺎﺳﻴﺔ .ﻭﻗﺪ ﺗﻤﺜﻞ
ﺍﻻﺣﺘﻴﺎﺝ ﺍﻷﺳﺎﺳﻲ ﺍﻷﻛﺜﺮ ﺇﻟﺤﺎﺣﺎً ﻓﻲ ﺗﺒﻨﻲ ﻣﻌﺎﻳﻴﺮ ﻭﺍﺿﺤﺔ ﻟﻠﻤﻨﺎﻫﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺗﻨﺼﺐ ﻋﻠﻰ
ﺍﻟﻨﺘﺎﺋﺞ ﺍﻟﻤﺮﺟﻮﺓ ﻣﻦ ﺍﻟﺘﻌﻠﻴﻢ .ﻭﻻﺑﺪ ﻟﻠﻤﻨﺎﻫﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ ﻭﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻤﻬﻨﻲ
ﺑﺎﻟﻨﻈﺎﻡ ﺍﻟﺠﺪﻳﺪ ﺃﻥ ﺗﺘﻤﺎﺷﻰ ﺟﻤﻴﻌﻬﺎ ﻣﻊ ﻫﺬﻩ ﺍﻟﻤﻌﺎﻳﻴﺮ ﺍﻟﻮﺍﺿﺤﺔ ،ﻭﺍﻟﺘﻲ ﺳﻮﻑ ﺗﻐﻄﻲ ﻛﻼً
ﻣﻦ ﺍﻟﻤﺤﺘﻮﻯ )ﻣﺎ ﻳﺘﻌﻴﻦ ﺃﻥ ﻳﺪﺭﺳﻪ ﻛﻞ ﻃﺎﻟﺐ ﻓﻲ ﻛﻞ ﻣﺮﺣﻠﺔ ﺩﺭﺍﺳﻴﺔ( ﻭﺍﻷﺩﺍء )ﻣﺎ ﺍﻟﺬﻱ
ﻳﻨﺒﻐﻲ ﺃﻥ ﻳﻌﺮﻓﻪ ﺍﻟﻄﺎﻟﺐ ﺑﺤﻠﻮﻝ ﻧﻬﺎﻳﺔ ﺍﻟﻌﺎﻡ ﺍﻟﺪﺭﺍﺳﻲ(.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

٣

ﻭﻗﺪ ﺗﻤﺖ ﺇﺿﺎﻓﺔ ﺇﺩﺍﺭﺍﺕ ﻭﺇﺟﺮﺍءﺍﺕ ﻭﻗﻮﺍﻋﺪ ﻭﻋﻤﻠﻴﺎﺕ ﻟﻠﻨﻈﺎﻡ ﻓﻲ ﺇﻳﻘﺎﻉ ﻣﺘﺒﺎﻃﺊ ﺩﻭﻥ
ﺩﺭﺍﺳﺔ ﺍﻟﻨﻈﺎﻡ ﻛﻜﻞ .ﻛﻤﺎ ﺍﻓﺘﻘﺮﺕ ﺍﻟﻮﺯﺍﺭﺓ ﺇﻟﻰ ﺍﻟﻤﺒﺎﺩﺉ ﺍﻟﺘﻨﻈﻴﻤﻴﺔ ﺍﻟﻤﺴﺘﻨﺪﺓ ﺇﻟﻰ ﺃﻏﺮﺍﺽ
ﻭﺍﺿﺤﺔ ،ﻛﻤﺎ ﺃﻥ ﺍﻟﻬﻴﻜﻞ ﺍﻟﻬﺮﻣﻲ ﻟﻺﺩﺍﺭﺓ ﻟﻢ ﻳﻜﻦ ﻳﺪﻋﻢ ﻋﻤﻠﻴﺎﺕ ﺍﻟﺘﺤﺴﻴﻦ.
ﻣﻨﻬﺞ ﺩﺭﺍﺳﻲ ﻋﺘﻴﻖ ﻻ ﻳﺸﺤﺬ ﺍﻟﻘﺪﺭﺍﺕ

ﺗﻘﻮﻡ ﺍﻟﻮﺯﺍﺭﺓ ﺑﺘﺤﺪﻳﺪ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻤﺪﺭﺳﻲ ﻭﺗﻮﻓﻴﺮ ﻛﺎﻓﺔ ﺍﻟﻜﺘﺐ ﺍﻟﺪﺭﺍﺳﻴﺔ .ﻛﻤﺎ ﺗﺰﻭﺩ ﺍﻟﻤﻌﻠﻤﻴﻦ
ﺑﺪﻟﻴﻞ ﻟﻠﻤﻨﻬﺞ ﻳﻨﺒﻐﻲ ﻋﻠﻴﻬﻢ ﺍﻻﻟﺘﺰﺍﻡ ﺑﻪ ﻭﺍﺳﺘﺨﺪﺍﻣﻪ ﻓﻲ ﺗﺴﺠﻴﻞ ﺗﻔﺎﺻﻴﻞ ﺩﻗﻴﻘﺔ ﻋﻦ ﻛﺎﻓﺔ
ﺍﻟﺪﺭﻭﺱ ﺍﻟﺘﻲ ﻳﺘﻠﻘﻮﻧﻬﺎ ﺑﺸﻜﻞ ﻳﻮﻣﻲ .ﻭﻗﺪ ﺍﺗﺴﻤﺖ ﺍﻟﻤﻨﺎﻫﺞ ﺍﻟﺪﺭﺍﺳﻴﺔ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺤﻜﻮﻣﻴﺔ
)ﻭﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺨﺎﺻﺔ( ﺑﺎﻟﻘﺪﻡ ﻭﺍﻟﺘﺮﻛﻴﺰ ﻋﻠﻰ ﺍﻻﺳﺘﻈﻬﺎﺭ ﺩﻭﻥ ﻓﻬﻢ ،ﻣﻤﺎ ﺃﺩﻯ
ﺇﻟﻰ ﺇﺻﺎﺑﺔ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺍﻟﻄﻼﺏ ﺑﺎﻟﻤﻠﻞ ﻭﺗﺮﺍﺟﻊ ﺇﻣﻜﺎﻧﻴﺔ ﺍﻟﺘﻔﺎﻋﻞ ﺑﻴﻦ ﺍﻟﻤﻌﻠﻤﻴﻦ ﻭﺍﻟﻄﻼﺏ
ﺃﻭ ﺍﻟﻄﻼﺏ ﻣﻊ ﺑﻌﻀﻬﻢ ﺍﻟﺒﻌﺾ .ﻭﻗﺪ ﻋﻤﻠﺖ ﺍﻟﻮﺯﺍﺭﺓ ﻋﻠﻰ ﺗﺤﺪﻳﺚ ﺍﻟﻤﻨﻬﺞ ﺑﺸﻜﻞ ﺗﺮﺍﻛﻤﻲ
ً
ﻭﻭﻓﻘﺎ ﻟﺠﺪﻭﻝ ﻳﺘﺴﻢ ﺑﺎﻟﺠﻤﻮﺩ ،ﺣﻴﺚ ﺗﺘﻢ ﺩﺭﺍﺳﺔ ﻭﻣﺮﺍﺟﻌﺔ ﻛﻞ ﻣﺎﺩﺓ ﺩﺭﺍﺳﻴﺔ ﻋﻠﻰ ﻣﺴﺘﻮﻯ
ﻧﺼﺎ ﻋﻠﻤﻴًﺎ
ﻣﺮﺣﻠﺔ ﺩﺭﺍﺳﻴﺔ ﻭﺍﺣﺪﺓ ﻓﻘﻂ ﻛﻞ ﻋﺎﻡ .ﻭﻣﻦ ﻫﻨﺎ ﻧﺠﺪ ﻋﻠﻰ ﺳﺒﻴﻞ ﺍﻟﻤﺜﺎﻝ ،ﺃﻥ ً
ﻳُﺪﺭﺱ ﻟﻠﺼﻒ ﺍﻟﺨﺎﻣﺲ ﺗﺘﻢ ﻣﺮﺍﺟﻌﺘﻪ ﻛﻞ  ١٢ﻋﺎﻣًﺎ ﺗﻘﺮﻳﺒﺎً .ﻭﻳﻜﻮﻥ ﻋﻠﻰ ﺍﻟﻤﻌﻠﻤﻴﻦ ﺍﻟﺬﻳﻦ
ﻳﺮﻏﺒﻮﻥ ﻓﻲ ﺗﻘﺪﻳﻢ ﺃﻣﺜﻠﺔ ﺃﻭ ﺗﺪﺭﻳﺒﺎﺕ ﻣﺨﺘﻠﻔﺔ ﺍﻹﻧﻔﺎﻕ ﻣﻦ ﻣﺎﻟﻬﻢ ﺍﻟﺨﺎﺹ ﻟﺘﻮﻓﻴﺮ ﺃﻳﺔ ﻣﻮﺍﺩ
ﺇﺿﺎﻓﻴﺔ ،ﻭﻳﻈﻞ ﺍﻟﻤﻌﻠﻢ ﺑﻌﺪﻫﺎ ﻣﻘﻴ ًﺪﺍ ﺑﺎﻟﺨﻄﺔ ﺍﻟﻤﻮﺿﻮﻋﺔ ً
ﺳﻠﻔﺎ ﻹﻟﻘﺎء ﺍﻟﺪﺭﻭﺱ .ﻭﺍﻧﻄﻮﻯ
ﺫﻟﻚ ﻓﻌﻠﻴًﺎ ﻋﻠﻰ ﺇﺣﺒﺎﻁ ﺍﻟﻘﺪﺭﺓ ﻋﻠﻰ ﺍﻹﺑﺪﺍﻉ.
ﻏﻴﺎﺏ ﻣﺆﺷﺮﺍﺕ ﺍﻷﺩﺍء

ﺭﻏﻢ ﺃﻥ ﻣﺴﺆﻭﻟﻴﺔ ﺗﺪﺭﻳﺲ ﺍﻟﻤﻨﻬﺞ ﺍﻟﻤﻘﺮﺭ ﻣﺮﻛﺰﻳًﺎ ﻛﺎﻧﺖ ﻣﻨﻮﻃﺔ ﺑﺎﻟﻤﻌﻠﻤﻴﻦ ،ﻓﻠﻢ ﻳﻜﻦ
ﻫﻨﺎﻙ ﻣﺴﺆﻭﻝ ﻋﻦ ﺃﺩﺍء ﺍﻟﻄﻼﺏ ،ﻭﻟﻢ ﺗﺘﻢ ﺃﻳﺔ ﻣﺤﺎﻭﻟﺔ ﻟﺮﺑﻂ ﺃﺩﺍء ﺍﻟﻄﻼﺏ ﺑﺄﺩﺍء ﺍﻟﻤﺪﺭﺳﺔ
ﻧﻔﺴﻬﺎ .ﻭﻋﻼﻭﺓ ﻋﻠﻰ ﺫﻟﻚ ،ﻟﻢ ﺗﻜﻦ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﺍﻟﻀﺌﻴﻠﺔ ﺍﻟﻤﻘﺪﻣﺔ ﻟﻠﻤﻌﻠﻤﻴﻦ ﻭﺍﻟﻤﺪﻳﺮﻳﻦ
ﺣﻮﻝ ﺃﺩﺍء ﺍﻟﻄﻼﺏ ﺗﻌﻨﻲ ﺍﻟﻜﺜﻴﺮ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻬﻢ ﺣﻴﺚ ﻟﻢ ﺗﻜﻦ ﻟﺪﻳﻬﻢ ﺻﻼﺣﻴﺔ ﺍﻟﻘﻴﺎﻡ ﺑﺄﻳﺔ
ﺗﻌﺪﻳﻼﺕ ﻓﻲ ﺍﻟﻤﺪﺍﺭﺱ.
ﻗﻠﺔ ﺍﻻﺳﺘﺜﻤﺎﺭﺍﺕ

ﻭﺃﺧﻴﺮﺍً ،ﻓﺒﺎﻟﺮﻏﻢ ﻣﻦ ﺃﻥ ﺩﻭﻟﺔ ﻗﻄﺮ ﺗﺘﻤﺘﻊ ﺑﺪﺧﻞ ﻣﺮﺗﻔﻊ ﻟﻠﻔﺮﺩ ،ﺇﻻ ﺃﻥ ﺣﺠﻢ ﺍﻻﺳﺘﺜﻤﺎﺭ ﺍﻟﻮﻃﻨﻲ
ﻓﻲ ﻣﺠﺎﻝ ﺍﻟﺘﻌﻠﻴﻢ ﻛﺎﻥ ﻣﺤﺪﻭ ًﺩﺍ .ﻓﻜﺜﻴﺮ ﻣﻦ ﺍﻟﻤﺒﺎﻧﻲ ﺍﻟﻤﺪﺭﺳﻴﺔ ﻛﺎﻧﺖ ﻓﻲ ﺣﺎﻟﺔ ﺳﻴﺌﺔ ،ﻭﺍﻟﻔﺼﻮﻝ
ﻣﻜﺪﺳﺔ ﺑﺄﻛﺜﺮ ﻣﻦ  ٤٠ﺇﻟﻰ  ٥٠ﻃﺎﻟﺒﺎ ﻭﻫﺬﺍ ﺍﻟﻌﺪﺩ ﻳﺰﻳﺪ ﻋﻠﻰ ﺿﻌﻒ ﻃﺎﻗﺘﻬﺎ ﺍﻻﺳﺘﻴﻌﺎﺑﻴﺔ.

٢

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

ﻭﻗﺪ ﺃﺷﺎﺭﺕ ﺍﻟﺘﺤﻠﻴﻼﺕ ﺍﻟﺘﻲ ﻗﺎﻣﺖ ﺑﻬﺎ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﺇﻟﻰ ﺳﺒﻴﻠﻴﻦ ﺃﺳﺎﺳﻴﻴﻦ ﻟﻠﺘﻄﻮﻳﺮ
ﻭﻫﻤﺎ :ﺗﺤﺴﻴﻦ ﺍﻟﻌﻨﺎﺻﺮ ﺍﻷﺳﺎﺳﻴﺔ ﺍﻟﻤﻜﻮﻧﺔ ﻟﻠﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﻋﻦ ﻃﺮﻳﻖ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ
ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺬﻱ ﻳﻌﺘﻤﺪ ﻋﻠﻰ ﻣﻌﺎﻳﻴﺮ ﻗﻴﺎﺳﻴﺔ ﻟﺘﺤﻘﻴﻖ ﻫﺬﺍ ﺍﻟﻤﺴﻌﻰ ،ﻣﻊ ﻭﺿﻊ ﺧﻄﺔ ﻟﻠﺘﻌﺎﻣﻞ
ﻣﻊ ﺃﻭﺟﻪ ﺍﻟﻘﺼﻮﺭ ﻓﻲ ﺍﻟﻨﻈﺎﻡ ﻋﻠﻰ ﻭﺟﻪ ﺍﻟﻌﻤﻮﻡ .ﻛﺎﻥ ﺍﻟﻘﺎﺩﺓ ﻓﻲ ﺩﻭﻟﺔ ﻗﻄﺮ ﻋﻠﻰ ﺍﺳﺘﻌﺪﺍﺩ
ﻟﺘﺠﺮﺑﺔ ﺣﻠﻮﻝ ﺟﺬﺭﻳﺔ ﻭﻣﺒﺘﻜﺮﺓ ،ﻭﺃﺗﺎﺣﻮﺍ ﻟﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻓﺮﺻﺔ ﻓﺮﻳﺪﺓ ﻭﻣﺜﻴﺮﺓ ﻟﻠﻤﺴﺎﻋﺪﺓ
ﻋﻠﻰ ﺗﺼﻤﻴﻢ ﻭﺇﻗﺎﻣﺔ ﻧﻈﺎﻡ ﺗﻌﻠﻴﻤﻲ ﺟﺪﻳﺪ .ﻭﺑﻌﺪ ﺩﺭﺍﺳﺔ ﻣﺠﻤﻮﻋﺔ ﻣﺘﻨﻮﻋﺔ ﻣﻦ ﺧﻴﺎﺭﺍﺕ
ﺍﻟﺘﻄﻮﻳﺮ ،ﺍﺧﺘﺎﺭ ﺍﻟﻤﺴﺆﻭﻟﻮﻥ ﻓﻲ ﻗﻄﺮ ﻧﻤﻮﺫﺝ ﺍﻟﻤﺪﺭﺳﺔ ﺍﻟﻤﺮﺧﺼﺔ ،ﻭﺍﻟﺬﻱ ﻳﻌﺮﻑ ﺑﻨﻤﻮﺫﺝ
ﺍﻟﻤﺪﺭﺳﺔ ﺍﻟﻤﺴﺘﻘﻠﺔ ،ﻭﻳﻬﺪﻑ ﺇﻟﻰ ﺗﺤﺴﻴﻦ ﻣﺴﺘﻮﻯ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﺍﻟﺪﻭﻟﺔ ﻋﻦ ﻃﺮﻳﻖ ﻭﺿﻊ
ﻣﺠﻤﻮﻋﺔ ﻣﺘﻨﻮﻋﺔ ﻣﻦ ﺍﻟﺒﺪﺍﺋﻞ ﻟﻠﺘﻌﻠﻴﻢ ﻓﻲ ﻣﺪﺍﺭﺱ ﺗﺘﺒﺎﻳﻦ ﺭﺳﺎﻻﺗﻬﺎ ﻭﻣﻨﺎﻫﺠﻬﺎ ﻭﺍﻟﻤﻤﺎﺭﺳﺎﺕ
ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻴﻬﺎ ﻭﻧﻤﺎﺫﺝ ﺗﻮﺯﻳﻊ ﺍﻟﻤﻮﺍﺭﺩ ﺑﻬﺎ.
ﻭﻳﺼﻒ ﻫﺬﺍ ﺍﻟﻤﻠﺨﺺ ﺍﻟﺘﻨﻔﻴﺬﻱ ﻋﻤﻠﻴﺔ ﺍﻟﺘﺨﻄﻴﻂ ﻟﺘﻄﻮﻳﺮ ﻧﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻣﺪﺍﺭﺱ
ﻗﻄﺮ ﻣﻊ ﺍﻟﺘﺮﻛﻴﺰ ﻋﻠﻰ ﺍﻟﺴﻨﻮﺍﺕ ﺍﻷﻭﻟﻰ ﻟﺘﻄﺒﻴﻖ ﺧﻄﺔ ﺍﻟﺘﻄﻮﻳﺮ.

ﺗﻘﻴﻴﻢ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺤﺎﻟﻲ
ﻳﻘﺪﻡ ﻧﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ ﺧﺪﻣﺎﺗﻪ ﻟﻨﺤﻮ  ١٠٠٫٠٠٠ﻃﺎﻟﺐ ﻣﻦ ﻣﺮﺣﻠﺔ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﻭﺣﺘﻰ
ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻓﻲ ﻭﻗﺖ ﻗﻴﺎﻡ ﺭﺍﻧﺪ ﺑﻬﺬﻩ ﺍﻟﺪﺭﺍﺳﺔ ،ﺣﻴﺚ ﻳﻨﺘﻈﻢ ﺛﻠﺜﺎ ﻫﺬﺍ ﺍﻟﻌﺪﺩ ﻓﻲ ﻣﺪﺍﺭﺱ
ﺗﻤﻮﻟﻬﺎ ﺍﻟﺤﻜﻮﻣﺔ ﻭﺗﺪﻳﺮﻫﺎ .ﻭﻣﻦ ﺧﻼﻝ ﺍﻟﻨﻈﺎﻡ ﺷﺪﻳﺪ ﺍﻟﻤﺮﻛﺰﻳﺔ ﻟﻮﺯﺍﺭﺓ ﺍﻟﺘﺮﺑﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻢ ،ﻳﺘﻢ
ﺍﻹﺷﺮﺍﻑ ﻋﻠﻰ ﻛﺎﻓﺔ ﺟﻮﺍﻧﺐ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻌﺎﻡ ﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺟﻮﺍﻧﺐ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺨﺎﺹ.
ﻭﻗﺪ ﺗﻢ ﺗﺴﺠﻴﻞ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﻧﻘﺎﻁ ﺍﻟﻘﻮﺓ ﻓﻲ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺤﺎﻟﻲ .ﺣﻴﺚ ﻟﻮﺣﻆ ﺃﻥ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺍﻟﻤﻌﻠﻤﻴﻦ
ﻳﺘﻤﻴﺰﻭﻥ ﺑﺎﻟﺤﻤﺎﺱ ﻭﺍﻟﺮﻏﺒﺔ ﻓﻲ ﺗﻘﺪﻳﻢ ﺗﻌﻠﻴﻢ ﻋﺎﻟﻲ ﺍﻟﺠﻮﺩﺓ ،ﻛﻤﺎ ﺃﻇﻬﺮ ﺍﻟﺒﻌﺾ ﺭﻏﺒﺔ ﺣﻘﻴﻘﻴﺔ
ﻓﻲ ﺍﻟﺘﻐﻴﻴﺮ ﻭﺗﺤﻘﻴﻖ ﻣﺰﻳﺪ ﻣﻦ ﺍﻻﺳﺘﻘﻼﻝ .ﻭﻋﻼﻭﺓ ﻋﻠﻰ ﺫﻟﻚ ،ﺃﻇﻬﺮ ﺃﻭﻟﻴﺎء ﺍﻷﻣﻮﺭ ﺍﻧﻔﺘﺎﺣﺎً ﻓﻲ
ﺗﻠﻘﻲ ﻓﻜﺮﺓ ﺧﻴﺎﺭﺍﺕ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺠﺪﻳﺪﺓ .ﻏﻴﺮ ﺃﻥ ﻧﻘﺎﻁ ﺍﻟﻀﻌﻒ ﻓﻲ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺤﺎﻟﻲ ﻛﺎﻧﺖ ﻛﺜﻴﺮﺓ.
ﻏﻴﺎﺏ ﺍﻟﺮﺅﻳﺔ ﺃﻭ ﺍﻷﻫﺪﺍﻑ ﻟﻠﻌﻤﻠﻴﺔ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ

ﻋﻨﺪ ﺗﺄﺳﻴﺲ ﻭﺯﺍﺭﺓ ﺍﻟﺘﺮﺑﻴﺔ ﻭﺍﻟﺘﻌﻠﻴﻢ ﻋﺎﻡ  ،١٩٥٠ﻛﺎﻥ ﺍﻻﻫﺘﻤﺎﻡ ﺍﻷﻭﻝ ﻳﻨﺼﺐ ﻋﻠﻰ ﺇﻗﺎﻣﺔ
ﻧﻈﺎﻡ ﺗﻌﻠﻴﻤﻲ ﻳﻮﻓﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻤﺠﺎﻧﻲ ﻟﻠﺴﻜﺎﻥ ﺍﻟﺬﻳﻦ ﺗﺮﺗﻔﻊ ﺑﻴﻨﻬﻢ ﻧﺴﺒﺔ ﺍﻷﻣﻴﺔ .ﻭﻟﺬﺍ ،ﻛﺎﻥ
ﺗﺼﻤﻴﻢ ﺍﻟﻨﻈﺎﻡ ﻳﺘﺴﻢ ﺑﺎﻟﻤﺮﻛﺰﻳﺔ ﺍﻟﺸﺪﻳﺪﺓ ،ﺍﻗﺘﺪﺍء ً ﺑﺎﻟﻨﻤﻮﺫﺝ ﺍﻟﻤﺼﺮﻱ ،ﻭﻗﺪ ﺣﻘﻖ ﻫﺬﺍ ﺍﻟﻨﻈﺎﻡ
ﻛﺒﻴﺮﺍ ﻓﻲ ﺗﻮﻓﻴﺮ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻷﺳﺎﺳﻲ ﺍﻟﻀﺮﻭﺭﻱ ﻟﻠﺴﻜﺎﻥ ﻭﺳﺎﻫﻢ ﻓﻲ ﺗﺤﺴﻴﻦ ﻣﻌﺪﻻﺕ
ﻧﺠﺎﺣﺎ ً
ً
ﻣﺤﻮ ﺍﻷﻣﻴﺔ .ﻏﻴﺮ ﺃﻧﻪ ﺑﻤﺮﻭﺭ ﺍﻟﻮﻗﺖ ،ﻗﺎﻣﺖ ﺍﻟﻮﺯﺍﺭﺓ ﺑﺘﻮﺳﻴﻊ ﺍﻟﻨﻈﺎﻡ ﺩﻭﻥ ﺍﻟﻨﻈﺮ ﻓﻲ ﺑﻨﻴﺘﻪ
ﺃﻭ ﻭﺿﻊ ﻣﺒﺎﺩﺉ ﺇﺭﺷﺎﺩﻳﺔ ﻹﺩﺍﺭﺗﻪ.

ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

ﺗﻨﻈﺮ ﻗﻴﺎﺩﺓ ﺩﻭﻟﺔ ﻗﻄﺮ ﺑﻤﻨﻄﻘﺔ ﺍﻟﺨﻠﻴﺞ ﺍﻟﻌﺮﺑﻲ ﺇﻟﻰ ﻗﻀﻴﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻋﻠﻰ ﺃﻧﻪ ﺍﻟﻤﻌﺒﺮ ﺇﻟﻰ
ﺍﻟﺘﻘﺪﻡ ﺍﻻﻗﺘﺼﺎﺩﻱ ﻭﺍﻟﺴﻴﺎﺳﻲ ﻭﺍﻻﺟﺘﻤﺎﻋﻲ ﻧﺤﻮ ﺍﻟﻤﺴﺘﻘﺒﻞ ،ﺷﺄﻧﻬﺎ ﻓﻲ ﺫﻟﻚ ﺷﺄﻥ ﺍﻟﻌﺪﻳﺪ ﻣﻦ
ﺍﻟﺪﻭﻝ ﺍﻷﺧﺮﻯ .ﻭﻓﻲ ﻋﺎﻡ  ،٢٠٠١ﺃﺩﺭﻙ ﻗﺎﺩﺓ ﻗﻄﺮ ﺍﻟﺤﺎﺟﺔ ﺇﻟﻰ ﺗﻄﻮﻳﺮ ﻳﺸﻤﻞ ﺍﻟﻨﻈﺎﻡ
ﺍﻟﺘﻌﻠﻴﻤﻲ ﺑﺄﻛﻤﻠﻪ ﻟﺘﻤﻜﻴﻦ ﻗﻄﺮ ﻣﻦ ﺍﻻﻧﻄﻼﻕ ﻧﺤﻮ ﺍﻟﻤﺴﺘﻘﺒﻞ .ﻭﺗﺠﺪﺭ ﺍﻹﺷﺎﺭﺓ ﺇﻟﻰ ﺃﻧﻪ ﺗﻤﺖ
ﺍﻟﻤﺤﺎﻭﻟﺔ ﻟﻠﻘﻴﺎﻡ ﺑﺎﻟﻜﺜﻴﺮ ﻣﻦ ﺍﻟﻤﺒﺎﺩﺭﺍﺕ ﺍﻟﻤﺒﺘﻜﺮﺓ ﻟﻠﻨﻬﻮﺽ ﺑﺎﻟﺘﻌﻠﻴﻢ ﺍﻟﻌﺎﻡ ﻓﻲ ﺍﻟﻤﺎﺿﻲ،
ﻭﻗﺪ ﺣﻘﻘﺖ ﺑﻌﺾ ﻫﺬﻩ ﺍﻟﻤﺒﺎﺩﺭﺍﺕ ﻧﺠﺎﺣﺎً ﻣﺤﺪﻭ ًﺩﺍ .ﻏﻴﺮ ﺃﻥ ﺍﻟﻘﻴﺎﺩﺓ ﺭﺃﺕ ﺃﻥ ﻧﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ
ﺍﻟﺤﺎﻟﻲ ﻓﻲ ﺍﻟﺪﻭﻟﺔ ﻻ ﻳﺪﻓﻊ ﺑﻜﻮﺍﺩﺭ ﻃﻼﺑﻴﺔ ﻣﺆﻫﻠﺔ ﺑﺎﻟﻘﺪﺭ ﺍﻟﻜﺎﻓﻲ ﻟﺘﺤﻘﻴﻖ ﺍﻹﻧﺠﺎﺯ ﺍﻷﻛﺎﺩﻳﻤﻲ
ﺍﻟﻤﺮﺟﻮ ﻭﺍﻻﻧﺘﻈﺎﻡ ﺍﻟﺪﺭﺍﺳﻲ ﺑﺎﻟﺠﺎﻣﻌﺎﺕ ﻭﺍﻟﻨﺠﺎﺡ ﻓﻲ ﺳﻮﻕ ﺍﻟﻌﻤﻞ .ﻛﻤﺎ ﺃﺭﺍﺩﺕ ﺍﻟﻘﻴﺎﺩﺓ ﺇﺩﺧﺎﻝ
ﺗﻐﻴﻴﺮﺍﺕ ﻋﻠﻰ ﺍﻟﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻤﻲ ﺗﺘﺴﻖ ﻣﻊ ﺍﻟﻤﺒﺎﺩﺭﺍﺕ ﺍﻷﺧﺮﻯ ﺍﻟﻤﻌﻨﻴﺔ ﺑﺎﻟﺘﻄﻮﺭﺍﺕ ﺍﻻﺟﺘﻤﺎﻋﻴﺔ
ﻭﺍﻟﺴﻴﺎﺳﻴﺔ ،ﻣﺜﻞ ﺍﻻﺗﺠﺎﻩ ﻧﺤﻮ ﺩﻋﻢ ﺍﻟﺤﻜﻢ ﺍﻟﺪﻳﻤﻘﺮﺍﻃﻲ ﻭﺇﺗﺎﺣﺔ ﻓﺮﺹ ﺃﻛﺒﺮ ﻟﻠﻤﺮﺃﺓ.
ﻭﻓﻲ ﺻﻴﻒ ﻋﺎﻡ  ،٢٠٠١ﻃﻠﺒﺖ ﻗﻴﺎﺩﺓ ﺩﻭﻟﺔ ﻗﻄﺮ ﻣﻦ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﺩﺭﺍﺳﺔ ﻧﻈﺎﻡ
ﺍﻟﺘﻌﻠﻴﻢ ﺑﺎﻟﺪﻭﻟﺔ ﻣﻦ ﻣﺮﺣﻠﺔ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻓﻲ ﻗﻄﺮ .ﻭﻛﺎﻧﺖ
ﻣﻬﻤﺔ ﺭﺍﻧﺪ ﺗﺘﻤﺜﻞ ﻓﻲ ﺍﻟﻔﺤﺺ ﺍﻟﺪﻗﻴﻖ ﻟﻨﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻤﺪﺭﺳﻲ ﺍﻟﻘﻄﺮﻱ ﺑﺮﻣﺘﻪ ،ﺳﻮﺍء ﻛﺎﻧﺖ
ﺍﻟﻤﺪﺍﺭﺱ ﺧﺎﺻﺔ ﺃﻭ ﺣﻜﻮﻣﻴﺔ ،ﻓﻲ ﺍﻟﻤﺴﺘﻮﻯ ﻗﺒﻞ ﺍﻟﺠﺎﻣﻌﻲ .ﻭﻛﺎﻥ ﻟﻤﺸﺮﻭﻉ ﺭﺍﻧﺪ ﺍﻷﻭﻟﻲ
ﺃﺭﺑﻌﺔ ﺃﻫﺪﺍﻑ:
.١
.٢
.٣
.٤

ﺍﺳﺘﻴﻌﺎﺏ ﺍﻟﻨﻈﺎﻡ ﺍﻟﻘﺎﺋﻢ ﻭﺗﻮﺻﻴﻔﻪ.
ً
ً
ﻭﺻﻔﺎ ﺩﻗﻴﻘﺎ.
ﺗﺤﺪﻳﺪ ﺍﻟﻤﺸﻜﻼﺕ ﻭﻭﺻﻔﻪ
ﺍﻟﺘﻮﺻﻴﺔ ﺑﺨﻴﺎﺭﺍﺕ ﺇﺻﻼﺡ ﺑﺪﻳﻠﺔ ﻟﺘﺤﺴﻴﻦ ﺍﻟﻨﻈﺎﻡ.
ﻭﺿﻊ ﺧﻄﺔ ﻟﺘﻄﺒﻴﻖ ﺍﻟﺨﻴﺎﺭ ﺍﻟﻤﺤﺪﺩ ﻟﻠﺘﻄﻮﻳﺮ.

١

ﻣﻘﺪﻣﺔ

v

ﺍﻟﻤﺘﺨﺼﺼﺔ ﺍﻟﺘﻲ ﺗﻮﻓﺮﻫﺎ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ .ﻭﻟﻤﺰﻳﺪ ﻣﻦ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﺣﻮﻝ ﻣﻌﻬﺪ ﺭﺍﻧﺪ  -ﻗﻄﺮ
ﻟﻠﺴﻴﺎﺳﺎﺕ ،ﺍﻟﺮﺍﺟﺎء ﺍﻻﺗﺼﺎﻝ ﺑﻤﺪﻳﺮﻩ ﺩ .ﺭﻳﺘﺸﺎﺭﺩ ﺩﺍﺭﻳﻠﻚ .ﻭﻳﻤﻜﻦ ﺍﻻﺗﺼﺎﻝ ﺑﻪ ﻣﻦ ﺧﻼﻝ
ﺍﻟﺒﺮﻳﺪ ﺍﻹﻟﻜﺘﺮﻭﻧﻲ ﻋﻠﻰ redar@rand.org؛ ﺃﻭ ﻋﺒﺮ ﺍﻟﻬﺎﺗﻒ ﻋﻠﻰ ﺍﻟﺮﻗﻢ
 :+٩٧٤-٤٩٢-٧٤٠٠ﺃﻭ ﻋﺒﺮ ﺍﻟﺒﺮﻳﺪ ﻋﻠﻰ ﺻﻨﺪﻭﻕ ﺑﺮﻳﺪ ﺭﻗﻢ  ،٢٣٦٤٤ﺍﻟﺪﻭﺣﺔ ،ﻗﻄﺮ.
ﺍﻟﻌﻤﻞ ﺍﻟﻤﺸﺎﺭ ﺇﻟﻴﻪ ﻫﻨﺎ ﺗﻢ ﺗﻨﻔﻴﺬﻩ ﺑﻮﺍﺳﻄﺔ ﻭﺣﺪﺓ  ،RAND Educationﻭﻫﻲ ﻭﺣﺪﺓ
ﺗﺎﺑﻌﺔ ﻟﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ ،ﺑﺘﻤﻮﻳﻞ ﻣﻦ ﺩﻭﻟﺔ ﻗﻄﺮ .ﻭﻟﻤﺰﻳﺪ ﻣﻦ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﺣﻮﻝ ﻫﺬﺍ ﺍﻟﺘﻘﺮﻳﺮ ﺍﻟﻌﻠﻤﻲ،
ﻳﻤﻜﻦ ﺍﻻﺗﺼﺎﻝ ﺑﺪﻛﺘﻮﺭ ﺗﺸﺎﺭﻟﺰ ﺁﻯ ﺟﻮﻟﺪﻣﺎﻥ ،ﺍﻟﻤﺪﻳﺮ ﺍﻟﻤﺴﺎﻋﺪ ﺑﻮﺣﺪﺓ .RAND Education
ﻭﻳﻤﻜﻦ ﺍﻻﺗﺼﺎﻝ ﺑﻪ ﻋﺒﺮ ﺍﻟﺒﺮﻳﺪ ﺍﻹﻟﻜﺘﺮﻭﻧﻲ ﻋﻠﻰ ﺍﻟﻌﻨﻮﺍﻥ ،charlesg@rand.orgﺃﻭ
ﻋﺒﺮ ﺍﻟﻬﺎﺗﻒ ﻋﻠﻰ ﺭﻗﻢ  ،+١-٣١٠-٣٩٣-٠٤١١ﺍﻟﺮﻗﻢ ﺍﻟﺪﺍﺧﻠﻲ ٦٧٤٨؛ ﺃﻭ ﻋﻦ ﻃﺮﻳﻖ ﺍﻟﺒﺮﻳﺪ
ﻋﻠﻰ RAND Corporation, 1776 Main Street, Santa Monica,
.California 90401, USA
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ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ

• ﻣﻮﺟﺰ ﺑﺤﺚ :ﻧﻈﺎﻡ ﺗﻌﻠﻴﻤﻲ ﺟﺪﻳﺪ ﻣﻦ ﻣﺮﺣﻠﺔ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ
ﻋﺸﺮ ﻓﻲ ﺩﻭﻟﺔ ﻗﻄﺮ ).(A New System for K–12 Education in Qatar
ﻫﺬﻩ ﺍﻟﻮﺛﻴﻘﺔ ﻣﺘﺎﺣﺔ ﺑﺎﻟﻠﻐﺔ ﺍﻻﻧﺠﻠﻴﺰﻳﺔ ﺗﺤﺖ ﻋﻨﻮﺍﻥ RAND RB-9248-QATAR
ﻭﺑﺎﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ ﺗﺤﺖ ﻋﻨﻮﺍﻥ .RAND RB-9248/1-QATAR
ﻭﻫﺬﻩ ﺍﻟﻮﺛﺎﺋﻖ ﺍﻟﺜﻼﺙ ﻣﺘﺎﺣﺔ ﻓﻲ ﺇﺻﺪﺍﺭﺍﺕ ﻧﺼﻴﺔ ﻛﺎﻣﻠﺔ ﻋﻠﻰ ﻣﻮﻗﻊ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ:
.www.rand.org
ﻭﺗﺘﻌﺮﺽ ﺍﻟﺪﺭﺍﺳﺔ ﺍﻟﻌﻠﻤﻴﺔ ﻟﻠﻮﺻﻒ ﺍﻟﺘﺤﻠﻴﻠﻲ ،ﺍﺳﺘﻨﺎﺩﺍ ﺇﻟﻰ ﺧﺒﺮﺓ ﺭﺍﻧﺪ ﻓﻲ ﻫﺬﺍ
ﺍﻟﻤﺠﺎﻝ ﻟﻠﻤﺮﺣﻠﺔ ﺍﻷﻭﻟﻰ ﻣﻦ ﻣﺒﺎﺩﺭﺓ ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ ﻣﻦ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﻭﺣﺘﻰ
ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻭﺍﻟﺘﻲ ﺗﺤﻤﻞ ﺍﺳﻢ Education for a New Era
)ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ( .ﻭﺗﺘﺒﻊ ﺍﻟﺪﺭﺍﺳﺔ ﺍﻟﻤﺒﺎﺩﺭﺓ ﻣﻨﺬ ﺑﺪﺋﻬﺎ ﻓﻲ ﻋﺎﻡ  ٢٠٠١ﺣﺘﻰ ﺍﻓﺘﺘﺎﺡ
ﺍﻟﺠﻴﻞ ﺍﻷﻭﻝ ﻣﻦ ﺍﻟﻤﺪﺍﺭﺱ ﺍﻟﺠﺪﻳﺪﺓ ﺍﻟﻤﺴﺘﻘﻠﺔ ﻓﻲ ﺧﺮﻳﻒ ﻋﺎﻡ  ،٢٠٠٤ﻛﻤﺎ ﺗﻘﺪﻡ ﺗﺤﺪﻳﺜﺎ
ً
ﻣﻮﺟﺰﺍ ﻟﻤﺎ ﺗﻢ ﻣﻦ ﺗﻄﻮﺭﺍﺕ ﺑﻌﺪ ﻫﺬﺍ ﺍﻟﺘﺎﺭﻳﺦ .ﻋﻠﻰ ﺃﻥ ﻫﺬﺍ ﺍﻟﻮﺻﻒ ﻟﻴﺲ ﻛﺎﻓﻴًﺎ ﻟﻺﺷﺎﺩﺓ
ﺑﻜﺎﻓﺔ ﺍﻹﺳﻬﺎﻣﺎﺕ ﺍﻟﺘﻲ ﻗﺪﻣﻬﺎ ﺍﻟﻌﺪﻳﺪ ﻣﻦ ﺍﻟﻘﻄﺮﻳﻴﻦ ﻭﺍﻟﻤﺆﺳﺴﺎﺕ ﺍﻟﻘﻄﺮﻳﺔ ﻭﺍﻟﻤﺴﺘﺸﺎﺭﻳﻦ
ﺍﻟﺪﻭﻟﻴﻴﻦ ﻭﺍﻟﻤﺘﻌﺎﻗﺪﻳﻦ ﻣﻤﻦ ﺷﺎﺭﻛﻮﺍ ﻓﻲ ﺟﻬﻮﺩ ﺍﻟﺘﻄﻮﻳﺮ ﺍﻟﻄﻤﻮﺣﺔ .ﻭﻟﺬﺍ ،ﺗﺮﻛﺰ ﻫﺬﻩ ﺍﻟﻮﺛﻴﻘﺔ
ﻭﺗﻠﺨﺺ ﺧﺒﺮﺍﺕ ﺟﻤﻴﻊ ﻫﺆﻻء ﺍﻟﻤﺸﺎﺭﻛﻴﻦ ﻓﻲ ﻣﺠﻤﻮﻋﺔ ﻣﻦ ﺍﻟﻤﻮﺿﻮﻋﺎﺕ ﺍﻟﻤﺨﺘﺎﺭﺓ
ﻟﻠﻤﻬﺘﻤﻴﻦ ﺑﺎﻟﺴﻴﺎﺳﺎﺕ.
ﻭﺗﻌﺪ ﻫﺬﻩ ﺍﻟﻤﺎﺩﺓ ﺫﺍﺕ ﺃﻫﻤﻴﺔ ﺧﺎﺻﺔ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻮﺍﺿﻌﻲ ﺍﻟﺴﻴﺎﺳﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻭﺍﻟﺒﺎﺣﺜﻴﻦ
ﻭﺍﻟﻌﻠﻤﺎء ﺍﻟﻤﻌﻨﻴﻴﻦ ﺑﺴﻴﺎﺳﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻭﺗﻄﻮﻳﺮﻩ ﻭﺗﺼﻤﻴﻢ ﺍﻟﻨﻈﺎﻡ ﻭﺗﻄﻮﻳﺮ ﺍﻟﻤﻨﺎﻫﺞ ﻭﺍﻟﺘﻘﻴﻴﻢ
ﻭﺍﻟﺘﻄﺒﻴﻖ .ﻋﻼﻭﺓ ﻋﻠﻰ ﺫﻟﻚ ،ﺳﺘﻜﻮﻥ ﻣﺼﺪﺭ ﺇﻓﺎﺩﺓ ﻟﻠﻤﻬﺘﻤﻴﻦ ﺑﺎﻟﺘﻌﻠﻴﻢ ﻭﺭﺃﺱ ﺍﻟﻤﺎﻝ ﺍﻟﺒﺸﺮﻱ
ﻭﺍﻟﺘﻨﻤﻴﺔ ﺍﻻﺟﺘﻤﺎﻋﻴﺔ ﻓﻲ ﺍﻟﺸﺮﻕ ﺍﻷﻭﺳﻂ .ﻭﻣﺮﺓ ﺃﺧﺮﻯ ،ﺗﺠﺪﺭ ﺍﻹﺷﺎﺭﺓ ﺇﻟﻰ ﺃﻧﻪ ﻟﻢ ﻳﻜﻦ
ﺑﺎﻹﻣﻜﺎﻥ ﺫﻛﺮ ﻛﺎﻓﺔ ﺍﻟﺘﻔﺎﺻﻴﻞ ﺍﻟﺘﻲ ﺗﻀﻤﻨﺘﻬﺎ ﺟﻬﻮﺩ ﺍﻟﺘﻄﻮﻳﺮ ،ﺃﻭ ﺍﻹﺷﺎﺭﺓ ﺇﻟﻰ ﺟﻤﻴﻊ
ﺍﻟﻤﺸﺎﺭﻛﻴﻦ ﻓﻴﻬﺎ.
ﻳﻤﻜﻦ ﺍﻟﺤﺼﻮﻝ ﻋﻠﻰ ﻣﻌﻠﻮﻣﺎﺕ ﺃﻛﺜﺮ ﺗﻔﺼﻴﻼ ﻣﻦ ﻣﻮﻗﻊ ﺍﻟﻮﻳﺐ ﺍﻟﺨﺎﺹ ﺑﺎﻟﻤﺠﻠﺲ
ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ) http://www.education.gov.qa :ﻧﺴﺨﺔ ﺑﺎﻟﻠﻐﺔ ﺍﻟﻌﺮﺑﻴﺔ
ﻣﻊ ﺭﺍﺑﻂ ﻟﻨﺴﺨﺔ ﺇﻧﺠﻠﻴﺰﻳﺔ( .ﻛﻤﺎ ﺗﺘﻮﻓﺮ ﻣﻌﻠﻮﻣﺎﺕ ﺇﺿﺎﻓﻴﺔ ﺣﻮﻝ ﻣﺸﺮﻭﻉ ﺭﺍﻧﺪ ﻟﺪﻋﻢ ﻣﺒﺎﺩﺭﺓ
ﺗﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻋﻠﻰ ﺍﻟﻤﻮﻗﻊ .www.rand.org/education
ﻳﻌﺪ ﻣﻌﻬﺪ ﺭﺍﻧﺪ  -ﻗﻄﺮ ﻟﻠﺴﻴﺎﺳﺎﺕ ) (RQPIﺛﻤﺮﺓ ﺍﻟﺸﺮﺍﻛﺔ ﺑﻴﻦ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻭﻣﺆﺳﺴﺔ
ﻗﻄﺮ ﻟﻠﺘﺮﺑﻴﺔ ﻭﺍﻟﻌﻠﻮﻡ ﻭﺗﻨﻤﻴﺔ ﺍﻟﻤﺠﺘﻤﻊ .ﻭﻳﻬﺪﻑ ﻣﻌﻬﺪ ﺭﺍﻧﺪ-ﻗﻄﺮ ﻟﻠﺴﻴﺎﺳﺎﺕ ﺇﻟﻰ ﺗﻘﺪﻳﻢ ﺃﺳﻠﻮﺏ
ﺭﺍﻧﺪ ﻓﻲ ﺍﻟﺘﺤﻠﻴﻞ ﺍﻟﺪﻗﻴﻖ ﻭﺍﻟﻤﻮﺿﻮﻋﻲ ﺇﻟﻰ ﺍﻟﺠﻬﺎﺕ ﺍﻟﻤﻌﻨﻴﺔ ﺑﻤﻨﻄﻘﺔ ﺍﻟﺸﺮﻕ ﺍﻷﻭﺳﻂ ﻛﻜﻞ.
ﻭﻳﻌﺘﻤﺪ ﺍﻟﻤﻌﻬﺪ ﻓﻲ ﺗﻘﺪﻳﻢ ﺧﺪﻣﺎﺗﻪ ﺍﻟﺠﻬﺎﺕ ﺍﻟﻤﻌﻨﻴﺔ ﻓﻲ ﻣﻨﻄﻘﺔ ﺍﻟﺸﺮﻕ ﺍﻷﻭﺳﻂ ﻋﻠﻰ ﺍﻟﻤﻮﺍﺭﺩ

ﻣﻘﺪﻣﺔ

ﺗﻨﻈﺮ ﻗﻴﺎﺩﺓ ﺩﻭﻟﺔ ﻗﻄﺮ ﺑﻤﻨﻄﻘﺔ ﺍﻟﺨﻠﻴﺞ ﺍﻟﻌﺮﺑﻲ ﺇﻟﻰ ﻗﻀﻴﺔ ﺍﻟﺘﻌﻠﻴﻢ ﻋﻠﻰ ﺃﻧﻪ ﺍﻟﻤﻌﺒﺮ ﺇﻟﻰ
ً
ﻭﺍﻧﻄﻼﻗﺎ ﻣﻦ ﺷﻌﻮﺭﻫﺎ ﺍﻟﻤﺴﺘﻤﺮ ﺑﺎﻟﻘﻠﻖ ﺇﺯﺍء ﻧﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ
ﺍﻟﺘﻘﺪﻡ ﺍﻻﻗﺘﺼﺎﺩﻱ ﻭﺍﻻﺟﺘﻤﺎﻋﻲ.
ﻓﻲ ﺍﻟﺪﻭﻟﺔ ﺍﻟﺬﻱ ﻻ ﻳﺪﻓﻊ ﺑﻜﻮﺍﺩﺭ ﻃﻼﺑﻴﺔ ﻣﺆﻫﻠﺔ ﺑﺎﻟﻘﺪﺭ ﺍﻟﻜﺎﻓﻲ ،ﺑﺎﻹﺿﺎﻓﺔ ﺇﻟﻰ ﺃﻧﻪ ﻧﻈﺎﻣًﺎ
ﻳﻌﺎﻧﻲ ﻣﻦ ﺍﻟﺠﻤﻮﺩ ﻭﻋﺪﻡ ﻣﻮﺍﻛﺒﺔ ﺍﻟﺘﻄﻮﺭﺍﺕ ﻛﻤﺎ ﻳﻘﻒ ﺣﺠﺮ ﻋﺜﺮﺓ ﻓﻲ ﻃﺮﻳﻖ ﺗﺤﻘﻴﻖ
ﺍﻹﺻﻼﺡ ﺍﻟﻤﻨﺸﻮﺩ ،ﻗﺎﻣﺖ ﺍﻟﻘﻴﺎﺩﺓ ﺍﻟﻘﻄﺮﻳﺔ ﻓﻲ  ٢٠٠١ﺑﺎﻻﺳﺘﻌﺎﻧﺔ ﺑﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻟﺘﻘﻴﻴﻢ
ﻧﻈﺎﻡ ﺍﻟﺘﻌﻠﻴﻢ ﺑﺎﻟﺪﻭﻟﺔ ﻣﻦ ﻣﺮﺣﻠﺔ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻭﻭﺿﻊ
ﺗﻮﺻﻴﺎﺕ ﺑﺎﻟﺨﻴﺎﺭﺍﺕ ﺍﻟﻤﻘﺘﺮﺣﺔ ﻹﻗﺎﻣﺔ ﻧﻈﺎﻡ ﺗﻌﻠﻴﻢ ﻋﺎﻟﻤﻲ ﺍﻟﻤﺴﺘﻮﻯ ﻳﺘﺴﻖ ﻣﻊ ﺍﻟﻤﺒﺎﺩﺭﺍﺕ
ﺍﻟﻘﻄﺮﻳﺔ ﻟﻠﺘﻄﻮﺭﺍﺕ ﺍﻻﺟﺘﻤﺎﻋﻴﺔ ﻭﺍﻟﺴﻴﺎﺳﻴﺔ ،ﻣﺜﻞ ﺇﺗﺎﺣﺔ ﻓﺮﺹ ﺃﻛﺒﺮ ﺃﻣﺎﻡ ﺍﻟﻤﺮﺃﺓ .ﻭﺑﻌﺪ
ﻗﺒﻮﻝ ﺧﻴﺎﺭ ﻣﺤﺪﺩ ﻳﻘﻀﻲ ﺑﺈﺟﺮﺍء ﺗﻄﻮﻳﺮ ﻟﻠﻨﻈﺎﻡ ﺑﺄﺳﺮﻩ ،ﻃﻠﺒﺖ ﺍﻟﻘﻴﺎﺩﺓ ﻣﻦ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ
ﺍﻟﻘﻴﺎﻡ ﺑﻤﺰﻳﺪ ﻣﻦ ﺍﻟﺘﻄﻮﻳﺮ ﻟﻬﺬﺍ ﺍﻟﺨﻴﺎﺭ ﻭﺩﻋﻢ ﺗﻄﺒﻴﻘﻪ .ﻭﻫﺬﺍ ﺍﻟﻌﻤﻞ ﺍﻟﺬﻱ ﺗﻮﺍﺻﻞ ﻷﺭﺑﻌﺔ
ﺃﻋﻮﺍﻡ ،ﺃﺗﺎﺡ ﻟﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻓﺮﺻﺔ ﻓﺮﻳﺪﺓ ﻭﻣﺜﻴﺮﺓ ﻻ ﺗﻘﺘﺼﺮ ﻋﻠﻰ ﻣﺘﺎﺑﻌﺔ ﻋﻤﻠﻴﺔ ﺗﻄﻮﻳﺮ
ﻛﺒﺮﻯ ﺗﺒﺪﺃ ﻣﻦ ﻣﺴﺘﻮﻯ ﺍﻟﻘﺎﻋﺪﺓ ﻓﺤﺴﺐ ،ﻭﺇﻧﻤﺎ ﻣﻜﻨﻬﺎ ﻛﺬﻟﻚ ﻣﻦ ﺍﻟﻤﺸﺎﺭﻛﺔ ﻓﻲ ﻫﺬﻩ ﺍﻟﻌﻤﻠﻴﺔ.
ﻭﻹﺗﺎﺣﺔ ﻫﺬﺍ ﺍﻟﻌﻤﻞ ﻟﻘﻄﺎﻉ ﻋﺮﻳﺾ ﻣﻦ ﺍﻟﺠﻤﺎﻫﻴﺮ ،ﺗﻢ ﺇﻋﺪﺍﺩ ﺛﻼﺙ ﻭﺛﺎﺋﻖ
ﺫﺍﺕ ﺻﻠﺔ ﻭﻫﻲ:
• ﺗﻘﺮﻳﺮ ﻋﻠﻤﻲEducation for a New Era: Design and :
.Implementation of K–12 Education Reform in Qatar
ﻫﺬﻩ ﺍﻟﻮﺛﻴﻘﺔ ﻣﺘﺎﺣﺔ ﺑﺎﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﺗﺤﺖ ﻋﻨﻮﺍﻥ .RAND MG-548-QATAR
• ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ :ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ )،(Education for a New Era
ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ :ﻭﺿﻊ ﺧﻄﺔ ﻟﺘﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ ﻣﻦ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ
ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻭﺗﻄﺒﻴﻘﻬﺎ
).(Design and Implementation of K–12 Education Reform in Qatar
ﻭﻫﺬﻩ ﺍﻟﻮﺛﻴﻘﺔ ﻣﺘﺎﺣﺔ ﺑﺎﻟﻠﻐﺘﻴﻦ ﺍﻟﻌﺮﺑﻴﺔ ﻭﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻓﻲ ﻏﻼﻑ ﻭﺍﺣﺪ ﻭﺗﺤﻤﻞ ﻋﻨﻮﺍﻥ
.RAND MG-548/1-QATAR
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ﺗﻢ ﺇﻋﺪﺍﺩ ﺍﻟﺒﺤﺚ ﺍﻟﻤﻮﺿﺢ ﻓﻲ ﻫﺬﺍ ﺍﻟﺘﻘﺮﻳﺮ ﻟﻠﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻭﻗﺪ ﺗﻢ ﺇﺟﺮﺍﺅﻩ ﻓﻲ ﻭﺣﺪﺓ
ﺍﻟﺘﻌﻠﻴﻢ ﺑﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻭﻣﻌﻬﺪ ﺭﺍﻧﺪ  -ﻗﻄﺮ ﻟﻠﺴﻴﺎﺳﺎﺕ ،ﺑﺮﺍﻣﺞ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ.

ﺑﻴﺎﻧﺎﺕ ﻓﻬﺮﺳﺔ ﺍﻟﻤﻨﺸﻮﺭﺍﺕ ﺑﻤﻜﺘﺒﺔ ﺍﻟﻜﻮﻧﺠﺮﺱ
ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ :ﻭﺿﻊ ﺧﻄﺔ ﻟﺘﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ ﻣﻦ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻭﺗﻄﺒﻴﻘﻬﺎ /
ﺩﻭﻣﻴﻨﻴﻚ ﺟﻲ ﺑﺮﻭﻳﺮ ] ...ﻭﺁﺧﺮﻭﻥ[.
ﺣﺠﻢ ﺍﻟﺼﻔﺤﺔ
ﻳﺸﻤﻞ ﺍﻟﻤﺮﺍﺟﻊ ﺍﻟﺒﺒﻠﻴﻮﻏﺮﺍﻓﻴﺔ.
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ﺍﻟﺼﻮﺭ ﺍﻟﻔﻮﺗﻮﻏﺮﺍﻓﻴﺔ ﻋﻠﻰ ﺍﻟﻐﻼﻑ ﺇﻫﺪﺍء ﻣﻦ ﺍﻟﻤﺠﻠﺲ ﺍﻷﻋﻠﻰ ﻟﻠﺘﻌﻠﻴﻢ ﻭﻣﺪﺭﺳﺔ ﻋﻤﺮ ﺑﻦ ﺍﻟﺨﻄﺎﺏ ﺍﻟﻤﺴﺘﻘﻠﺔ ﺍﻟﺜﺎﻧﻮﻳﺔ
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ﺣﻘﻮﻕ ﺍﻟﻨﺸﺮ © ﻟﻌﺎﻡ  ٢٠٠٧ﻣﺤﻔﻮﻇﺔ ﻟﻤﺆﺳﺴﺔ ﺭﺍﻧﺪ

ﻛﺎﻓﺔ ﺍﻟﺤﻘﻮﻕ ﻣﺤﻔﻮﻇﺔ .ﻻ ﻳﺠﻮﺯ ﺇﻋﺎﺩﺓ ﻧﺸﺮ ﺃﻱ ﺟﺰء ﻣﻦ ﻫﺬﺍ ﺍﻟﻜﺘﺎﺏ ﺑﺄﻳﺔ ﺻﻮﺭﺓ ﺑﺎﺳﺘﺨﺪﺍﻡ
ﺃﻳﺔ ﻭﺳﺎﺋﻞ ﺇﻟﻜﺘﺮﻭﻧﻴﺔ ﺃﻭ ﻣﻴﻜﺎﻧﻴﻜﻴﺔ )ﺑﻤﺎ ﻓﻲ ﺫﻟﻚ ﺍﻟﺘﺼﻮﻳﺮ ﺍﻟﻔﻮﺗﻮﻏﺮﺍﻓﻲ( ﺃﻭ ﺍﻟﺘﺴﺠﻴﻞ ﺃﻭ
ﺗﺨﺰﻳﻦ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﻭﺍﺳﺘﻌﺎﺩﺗﻬﺎ( ﺩﻭﻥ ﺍﻟﺤﺼﻮﻝ ﻋﻠﻰ ﺇﺫﻥ ﻛﺘﺎﺑﻲ ﻣﻦ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ.

ﺗﻢ ﺍﻟﻨﺸﺮ ﻓﻲ  ٢٠٠٧ﺑﻮﺍﺳﻄﺔ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ
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ﻣﻮﻗﻊ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﻋﻠﻰ ﺍﻟﻮﻳﺐhttp://www.rand.org/ :
ﻟﻄﻠﺐ ﺍﻟﺤﺼﻮﻝ ﻋﻠﻰ ﻭﺛﺎﺋﻖ ﻣﻦ ﻣﺆﺳﺴﺔ ﺭﺍﻧﺪ ﺃﻭ ﻟﻠﺤﺼﻮﻝ ﻋﻠﻰ ﻣﻌﻠﻮﻣﺎﺕ ﺇﺿﺎﻓﻴﺔ ،ﺍﻟﺮﺟﺎء ﺍﻻﺗﺼﺎﻝ
ﺑﺨﺪﻣﺎﺕ ﺍﻟﺘﻮﺯﻳﻊ :ﻫﺎﺗﻒ،(٣١٠) ٤٥١-٧٠٠٢ :
ﻓﺎﻛﺲ(٣١٠) ٤٥١-٦٩١٥ :؛ ﺑﺮﻳﺪ ﺇﻟﻜﺘﺮﻭﻧﻲorder@rand.org :

ﺗﻌﻠﻴﻢ ﻟﻤﺮﺣﻠﺔ ﺟﺪﻳﺪﺓ
ﻭﺿﻊ ﺧﻄﺔ ﻟﺘﻄﻮﻳﺮ ﺍﻟﺘﻌﻠﻴﻢ ﻓﻲ ﻗﻄﺮ ﻣﻦ ﺭﻳﺎﺽ ﺍﻷﻃﻔﺎﻝ ﺣﺘﻰ
ﺍﻟﺼﻒ ﺍﻟﺜﺎﻧﻲ ﻋﺸﺮ ﻭﺗﻄﺒﻴﻘﻬﺎ
ﻣﻠﺨﺺ ﺗﻨﻔﻴﺬﻱ

ﺩﻭﻣﻴﻨﻴﻚ ﺟﻲ ﺑﺮﻭﻳﺮ • ﻛﺎﺛﺮﻳﻦ ﺇﺗﺶ ﺃﻭﺟﺴﺘﻴﻦ • ﺟﻴﻞ ﺇﻝ ﺯﻳﻠﻤﺎﻥ • ﺟﻴﺮﻱ ﺭﻳﺎﻥ
ﺗﺸﺎﺭﻟﺰ ﺁﻯ ﺟﻮﻟﺪﻣﺎﻥ • ﻛﺎﺛﻠﻴﻦ ﺳﺘﺎﺯ • ﻟﺆﻱ ﻛﻮﻧﺴﺘﺎﻧﺖ
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