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Appendix A. Supplemental Tables 

Sample and Data 
Our analyses focus on the American Teacher Panel (ATP). One set of analyses focuses on 

questions asked solely of teachers in Massachusetts and compares results from teachers across 
school contexts. Another set of analyses compares responses of Massachusetts teachers with 
those of teachers from the remainder of the nation. 

The ATP is a large, nationally representative samples of teachers. Participants were recruited 
by probabilistic sampling methods; these samples are of sufficient size to allow for analyses of 
prevalent subgroups, such as elementary school, secondary school, urban school, and nonurban 
school teachers (see Table A.1 for descriptive statistics from the ATP). The ATP was 
administered to 28,954 teachers; 15,719 teachers completed at least 10 percent of the survey and 
were included in the analytical sample (for a 54-percent response rate).1 The ATP also 
oversampled teachers from the state of Massachusetts. This oversampling resulted in a statewide 
representative sample of 463 teachers, allowing analysis of statewide responses by teacher and 
facilitating the analysis of the same prevalent subgroups as the nationwide analyses.  

Table A.1. American Teacher Panel Descriptive Statistics 

 Full Sample Elementary Secondary Urban Nonurban 
Panel A: Massachusetts n = 463 n = 210 n = 253 n = 63 n = 400 
Teacher characteristics 

     

Years of teaching 13.93 14.06 13.82 12.23 14.29 

Female 72 82 62 62 74 

White 88 90 7 74 91 

Black 4 3 4 13 2 

Hispanic 2 3 2 5 2 

Asian 2 2 3 6 1 

Has masters or higher 75 75 76 77 75 

School characteristics 
     

Percentage white 63.52 57.96 68.42 27.10 71.22 

Percentage black 8.70 8.50 8.88 27.08 4.82 

Percentage Hispanic 17.92 23.20 13.26 35.44 14.22 

Percentage Asian 6.19 6.09 6.28 6.47 6.13 

Enrollment 734.44 490.33 949.75 643.39 753.68 

 
1 For the ATP, 15,258 teachers completed the entire survey (a completion rate of 53 percent). 
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 Full Sample Elementary Secondary Urban Nonurban 
Panel B: Other 49 States and 
Washington, D.C. 

n = 15,256 n = 7,555 n = 7,701 n = 3,883 n = 11,373 

Teacher characteristics 
     

Years of teaching 14.05 13.90 14.18 13.62 14.22 

Female 74 85 63 73 75 

White 80 79 81 71 84 

Black 7 8 7 12 5 

Hispanic 8 8 7 12 6 

Asian 3 3 3 4 2 

Has master’s degree or higher 55 52 58 54 56 

School characteristics 
     

Percentage white 50.19 47.44 52.81 30.68 58.06 

Percentage black 15.39 15.79 15.02 23.24 12.23 

Percentage Hispanic 24.42 26.03 22.89 33.99 20.56 

Percentage Asian 4.82 4.83 4.82 6.92 3.98 

Enrollment 841.99 561.75 1110.21 914.69 812.66 

NOTES: School background characteristics were obtained from the Common Core of Data from the 2015–
2016 school year. Means were calculated using survey weights. The definition of urban schools comes from 
the National Center for Education Statistics Common Core of Data files. Teacher characteristics are self-
reported by the respondent. The rate of missingness in characteristics is at most 3.1 percent of the sample. 
Missing indicator characteristics were imputed with a zero. Missing continuous characteristics were imputed 
with the sample mean.  

 
A total of 81 sampling weights were used in the analysis of the data. One main weight was 

given to respondents who completed at least 10 percent of the survey. This weight retains the 
national representativeness of the sample and mitigates bias from nonresponse. To create the 
main weight, the following variables were used to model the probability that a teacher was 
selected to participate in the panel and that the teacher responded to the request: school level, 
logged full-time equivalents in school, charter school status, magnet school status, minority 
percentage at schools, percentage free or reduced-price lunch, urbanicity, logged school 
enrollments, student to teacher ratio, and gender of respondent. The weight was then calibrated 
so that the analytic sample matched the known national teacher and principal populations across 
these characteristics. Characteristics include the above individual teacher and school variables, as 
well as the total number of teachers, the education level of teachers, and teaching experience. An 
additional 80 replicate weights were calculated for use in estimating jackknife standard errors.2 

 
2 The ATP used a replication method to produce weights that control for the study’s sample design, which allows for 
accurate variance calculation. If we did not take into account the ATP’s complex sampling design, the standard 
errors of the estimate could underreport the variance. The ATP is a “complex sample” in that it did not recruit 
teachers to participate at random. Rather, disproportionate sampling methods were used to oversample teachers in 
about half of the nation’s states and to oversample less-experienced teachers (who would otherwise be 
underrepresented in the panels). Also, some unmeasured variables can impact the final sampling. The use of a 
jackknife also accounts for the additional variability that can be caused by such unmeasured variables.  
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Each replicate weight was calculated by removing 1/80th of the sample and repeating the 
calculation of the main weights with the remainder of the sample. 

Estimation Strategy 

Primary Analyses 

Our primary estimation strategy consisted of weighted averages of the relevant survey 
responses. In all models, we included the main weight and the 80 replicate weights used in 
calculating jackknife standard errors. When looking at questions fielded specifically to 
Massachusetts teachers, we compare teacher responses across school contexts (elementary versus 
secondary schools and urban versus nonurban schools). In these analyses, we use the following 
model: 
 

𝑌𝑌" = 	𝛽𝛽& + 𝛽𝛽(𝑋𝑋" + 𝜀𝜀"  (1) 
 
in which Yi is the survey response of a teacher i, Xi represents an indicator for school context of 
interest (elementary school or urban school), and ei represents an individual stochastic error term. 
In these models, b0 represents the average response for the reference group (secondary schools or 
nonurban schools), b1 represents how much teachers in the school context of interest differ in 
their responses, and b0 + b1 represents the average teacher response in the school context of 
interest. As all outcomes are dichotomous variables, the above model is a linear probability 
model.  

When comparing teacher responses in Massachusetts to teacher responses in the rest of the 
nation, we use the following model: 
 

𝑌𝑌"+ = 	𝛽𝛽& + 𝛽𝛽(𝑀𝑀𝐴𝐴+ + 𝜀𝜀"+  (2) 
 
in which Yis is the survey response of teacher i in state s, MAs represents an indicator for being a 
teacher in Massachusetts, and eis represents an individual stochastic error term. bo represents the 
average response for teachers outside of Massachusetts, b1 represents how much teachers in 
Massachusetts differed in their responses, and bo + b1 represents the average responses of 
teachers in Massachusetts. As all outcomes are dichotomous variables, the above model is a 
linear probability model.  

We are also interested in how the responses of Massachusetts teachers differ from their 
counterparts in the rest of the nation in certain school contexts. In these analyses, we run the 
same models in relevant subsamples of the data (elementary schools, secondary schools, urban 
schools, and nonurban schools). 
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For ease of interpretation, we presented weighted averages from these models in tables found 
in the main report and in this appendix. However, we noted differences in averages as 
statistically significant if the differences remained significant to the secondary analyses 
described below. 

Secondary Analyses 

As indicated in the main report, we carried out supplemental analyses to ensure that 
comparisons are not confounded by basic school and teacher characteristics. When analyzing the 
set of questions asked solely of Massachusetts teachers, we controlled for the following teacher 
and school characteristics: level of school taught (elementary or secondary school); urbanicity of 
school (urban or nonurban); total enrollment of school; percentage of enrollment by ethnicity 
(white, black, Hispanic, Asian, other race); Title I school status; percentage of enrollment in 
special programs (English-language learner or special education); charter school status; teacher’s 
years in position; gender of teacher; teacher race/ethnicity (white, black, Hispanic, Asian, 
American Indian, Hawaiian/Pacific Islander, other race); and having a master’s degree or above. 
In this approach, we estimated equation 1 and included the aforementioned vector of 
characteristics, as well as survey weights and the 80 replicate weights used to estimate jackknife 
standard errors. 

When analyzing teacher responses in Massachusetts compared with teacher responses from 
the remainder of the nation, we use a propensity score weighting technique. Propensity score 
weighting occurs in two steps. First, the probability of being a teacher in Massachusetts is 
predicted from observable characteristics. This probability is known as the propensity score. 
Second, the propensity score is used to weight the comparison observations (teachers in the rest 
of the nation) so that the distribution of their observable characteristics matches the distribution 
of the observable characteristics of Massachusetts teachers. 

Researchers have debated how sampling weights ought to be used when using propensity 
score weighting to analyze survey data. Recent research suggests that sampling weights should 
be included in all stages of the analysis when attempting to infer population-level effects. 
Eliminating sampling weights may also bias results in cases where sampling weights contain 
variables that are not included in the model used to estimate the propensity score (Ridgeway et 
al., 2015). As we are attempting to infer population-level responses, we followed the suggestion 
of Ridgway et al., 2015, and included sampling weights when calculating the propensity score 
and the product of the propensity score and sampling weights in the outcome equation. 

In calculating the propensity score, we used the Toolkit for Weighting and Analysis of 
Nonequivalent Groups. This toolkit uses Generalized Boosted Models, which use nonparametric 
machine-learning techniques to estimate the propensity score. This approach is preferable to the 
traditional approach in which the researcher specifies a parametric binary choice model (e.g., 
logistic or probit specification); the former is more flexible and does not impose a functional 
form (Griffin et al., 2014).  
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We estimated the propensity scores using the same aforementioned vector of student and 
school characteristics and used the resulting propensity scores to create weights. We specified 
5,000 iterations of the Generalized Boosted Models, allowed two-way interactions of the 
covariates, and specified a stopping rule that minimized the maximum Kolmogorov-Smirnov 
statistic when comparing covariates in Massachusetts and the rest of the nation. After creating 
the propensity score, we ensured the appropriateness of the model in two ways. First, we looked 
to ensure that a local minimum in the Kolmogorov-Smirnov statistic was reached within the 
specified number of iterations. A local minimum was found after 1,861 iterations. Second, we 
then explored whether characteristics were well balanced between Massachusetts teachers and 
their colleagues in the rest of the nation by estimating the following model: 
 

𝑋𝑋"+ = 𝛽𝛽& + 𝛽𝛽(𝑀𝑀𝐴𝐴+ + 𝜀𝜀"+  (3) 
 
in which Xis is a characteristic of teacher i in state s (used in the creation of the propensity 
scores), MAs is an indicator for being a teacher in Massachusetts, and eis is an individual-level 
error term. These models are weighted by the propensity score, and robust standard errors were 
used. If the propensity score weighting technique was successful in matching on that 
characteristic, b1 should be quantitatively close to zero and statistically insignificant. Table A.2 
shows that covariate balance was largely achieved in the ATP. One covariate is statistically 
significantly different between Massachusetts teachers and their comparison teachers at the 1 
percent level, and one is statistically different at the 10 percent level. With tests performed on 22 
covariates, the imbalance is slightly higher than what would occur by chance. 

Having calculated the propensity score–based weights, we used the following model in our 
secondary analyses: 

𝑌𝑌"+ = 	𝛽𝛽& + 𝛽𝛽(𝑀𝑀𝐴𝐴+ + 𝑿𝑿𝒊𝒊𝒊𝒊𝜷𝜷𝟐𝟐 + 𝜀𝜀"+  (4) 
 
Equation 4 is the same as equation 2, except we add the vector of school and teacher 
characteristics used to predict the propensity score. We also weight these models with the 
product of the propensity score and the main survey weight and use the 80 replicate weights to 
calculate jackknife standard errors. Including the weights and the vector of characteristics used in 
creating the propensity score will help eliminate any bias stemming from those characteristics 
that is not fully accounted for by the propensity score weight. For ease of interpretation, tables in 
this appendix present averages from equation 4 that are weighted by the product of the survey 
weights and the propensity score but do not include the vector Xis as controls. However, 
differences in averages are noted as significant only if they are robust to including those controls 
and estimating the full model in equation 4. 

As noted in the main report, the goal of the analyses is to provide descriptive evidence on 
how Massachusetts teachers view social and emotional learning (SEL) and how they differ from 
their colleagues in the rest of the nation. Throughout the report, we also posit ways in which the 
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unique policy context of Massachusetts could inform the differences in views we observe. We 
use the propensity score approach to ensure that the differences are not confounded by a set of 
prominent teacher and school characteristics. However, data limitations prevent us from 
accounting for many student, school, and family characteristics that could affect the policy 
context and how teachers view aspects of their jobs. For example, we cannot include measures of 
socioeconomic status, prior achievement, or such family characteristics as home environment or 
parental characteristics in our models. In light of these limitations, we do not see these 
relationships as causal. Rather, we view them as suggestive relationships that can spur research 
into how the policy context can affect teacher views on SEL. 

Table A.2. Covariate Balance in American Teacher Panel and American School Leader Panel 

Demographic Variables American Teacher Panel 
School characteristics  

Elementary –0.019 
  (0.034) 
Urban  –0.010 
  (0.031) 
Enrollment –25.079 
  (34.389) 
Percentage white –0.844 
  (2.115) 
Percentage black 0.650 
  (1.034) 
Percentage Hispanic 0.880 
  (1.608) 
Percentage Asian 0.367 
  (0.539) 
Percentage other race –0.256 
  (0.180) 
Title I 0.064† 
  (0.033) 
Percentage English-language learner 1.243 
  (0.806) 
Percentage special education 0.318 
  (0.223) 
Charter school 0.005 

  (0.011) 
Teacher characteristics  

Years in position –0.524 
  (0.580) 
Female –0.009 
  (0.032) 
White –0.011 
  (0.022) 
Black 0.015 
  (0.014) 
Hispanic –0.012 
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Demographic Variables American Teacher Panel 
  (0.011) 
Asian 0.005 
  (0.011) 
American Indian –0.012** 
  (0.004) 
Hawaiian/Pacific Islander –0.005 
  (0.003) 
Other race  0.003 
  (0.006) 
Has master’s degree or higher 0.055 
  (0.033) 

Observations 15,719 
NOTES: Missing indicator characteristics were imputed with a zero. Missing continuous characteristics 
were imputed with the sample mean. Robust standard errors reported. †  p < 0.10; ** p < 0.01. 
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The following tables (Tables A.3–A.33) show the results of the responses to the ATP questions as answered by Massachusetts 
teachers and teachers elsewhere in the United States. 

Table A.3. Percentage of Teachers That Report Various SEL Skills as Fairly or Very Important, Full Sample 

  Survey Weights  Propensity Score x Survey Weights 
  Fairly Important  Very Important  Fairly Important  Very Important 

SEL Skill  MA 
Rest of 
Nation 

 
MA 

Rest of 
Nation  MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

Understanding and managing emotions  13% 14%  86% 84% 
 

11% 13%  87% 86% 

Setting and achieving positive goals  19% 17%  79% 82% 
 

18% 18%  81% 80% 

Making responsible decisions  9% 8%  91% 91% 
 

9% 8%  91% 91% 

Establishing and maintaining positive 
relationships  

12% 13%  87% 86% 
 

11% 14%  88% 85% 

Feeling and showing empathy for others  13% 16%  86% 83% 
 

11% 16%*  88% 83%* 

Learning mindsets, including growth 
mindset, sense of belonging, grit, and 
sense of purpose 

18% 17%  80% 81% 
 

17% 15%  82% 82% 

Developing a sense of identity  25% 24%  71% 72% 
 

23% 24%  74% 73% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between 
Massachusetts teachers and teachers in the rest of the nation. Row headers indicate SEL skill, and column headers indicate whether models were 
weighted by the survey weights or propensity score x survey weights, level of agreement, and location of educator. All standard errors are 
jackknife standard errors. n = 15,463. * p < 0.05. Statistical significances are robust to propensity score weighting and covariate adjustment.  
Survey question text: “How important do you feel it is for the students you teach to acquire and apply each of the following social and emotional 
skills at school?” 
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Table A.4. Percentage of Teachers That Report Various SEL Skills as Fairly or Very Important, Secondary Schools 

  Survey Weights  Propensity Score x Survey Weights 
  Fairly Important  Very Important  Fairly Important  Very Important 

SEL Skill  MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Understanding and managing emotions  18% 18%  79% 79% 
 

14% 18%  82% 80% 

Setting and achieving positive goals  18% 17%  80% 81% 
 

16% 18%  84% 81% 

Making responsible decisions  10% 9%  89% 90% 
 

11% 11%  89% 88% 

Establishing and maintaining positive 
relationships  

14% 16%  85% 83% 
 

12% 16%  87% 83% 

Feeling and showing empathy for others  18% 20%  81% 78% 
 

14% 20%  85% 79% 

Learning mindsets, including growth 
mindset, sense of belonging, grit, and 
sense of purpose 

21% 19%  77% 78% 
 

18% 14%  81% 83% 

Developing a sense of identity  28% 25%  68% 70% 
 

22% 23%  75% 72% 

NOTES: Results are from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate SEL skill, and column headers indicate whether models were weighted by the survey 
weights or propensity score x survey weights, level of agreement, and location of educator. All standard errors are jackknife standard errors.  
n = 7,815.  
Survey question text: “How important do you feel it is for the students you teach to acquire and apply each of the following social and emotional 
skills at school?” 
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Table A.5. Percentage of Teachers That Report Various SEL Skills as Fairly or Very Important, Elementary Schools 

  Survey Weights  Propensity Score x Survey Weights 
  Fairly Important  Very Important  Fairly Important  Very Important 

SEL Skill   MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Understanding and managing 
emotions  

7% 10%  93% 89% 
 

7% 6%  93% 93% 

Setting and achieving positive goals  20% 16%  78% 83% 
 

21% 19%  78% 80% 

Making responsible decisions  8% 7%  92% 93% 
 

7% 5%  93% 94% 

Establishing and maintaining positive 
relationships  

10% 10%  89% 89% 
 

10% 11%  89% 88% 

Feeling and showing empathy for 
others  

9% 11%  91% 88% 
 

8% 12%  91% 87% 

Learning mindsets, including growth 
mindset, sense of belonging, grit, 
and sense of purpose 

15% 15%  84% 84% 
 

15% 17%  84% 82% 

Developing a sense of identity  22% 23%  75% 74% 
 

25% 24%  74% 74% 

NOTES: Results are from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate SEL skill, and column headers indicate whether models were weighted by the survey 
weights or propensity score x survey weights, level of agreement, and location of educator. All standard errors are jackknife standard errors. 
n = 7,648.  
Survey question text: “How important do you feel it is for the students you teach to acquire and apply each of the following social and 
emotional skills at school?” 
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Table A.6. Percentage of Teachers That Report Various SEL Skills as Fairly or Very Important, Nonurban Schools 

  Survey Weights  Propensity Score x Survey Weights 
  Fairly Important  Very Important  Fairly Important  Very Important 

SEL Skill    MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Understanding and managing 
emotions  

14% 14%  85% 84% 
 

12% 12%  88% 86% 

Setting and achieving positive 
goals  

20% 17%  78% 82% 
 

19% 16%  80% 83% 

Making responsible decisions  9% 8%  91% 91% 
 

7% 8%  93% 91% 

Establishing and maintaining 
positive relationships  

11% 13%  87% 86% 
 

10% 11%  89% 88% 

Feeling and showing empathy 
for others  

12% 15%  87% 83% 
 

9% 14%  90% 85% 

Learning mindsets, including 
growth mindset, sense of 
belonging, grit, and sense of 
purpose 

18% 17%  80% 81% 
 

15% 13%  84% 85% 

Developing a sense of identity  23% 24%  73% 72% 
 

19% 22%  78% 74% 

NOTES: Results are from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate SEL skill, and column headers indicate whether models were weighted by the survey 
weights or propensity score x survey weights, level of agreement, and location of educator. All standard errors are jackknife standard errors.  
n = 11,584.  
Survey question text: “How important do you feel it is for the students you teach to acquire and apply each of the following social and 
emotional skills at school?” 
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Table A.7. Percentage of Teachers That Report Various SEL Skills as Fairly or Very Important, Urban Schools 

  Survey Weights  Propensity Score x Survey Weights 
  Fairly Important  Very Important  Fairly Important  Very Important 

SEL Skill     MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Understanding and managing 
emotions  

8% 14%  86% 85% 
 

8% 15%  86% 84% 

Setting and achieving positive 
goals  

16% 16%  83% 82% 
 

16% 31%*  84% 68%* 

Making responsible decisions  10% 8%  89% 91% 
 

16% 8%  84% 92% 

Establishing and maintaining 
positive relationships  

15% 14%  84% 85% 
 

15% 27%  84% 71% 

Feeling and showing empathy for 
others  

18% 17%  81% 81% 
 

20% 29%  80% 70% 

Learning mindsets, including 
growth mindset, sense of 
belonging, grit, and sense of 
purpose 

17% 18%  81% 80% 
 

22% 28%  77% 67% 

Developing a sense of identity  35% 25%  63% 71% 
 

39% 30%  60% 62% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between 
Massachusetts teachers and teachers in the rest of the nation. Row headers indicate SEL skill, and column headers indicate whether 
models were weighted by the survey weights or propensity score x survey weights, level of agreement, and location of educator. All 
standard errors are jackknife standard errors. n = 3,879. * p < 0.05. Statistical significances are robust to propensity score weighting and 
covariate adjustment.  
Survey question text: “How important do you feel it is for the students you teach to acquire and apply each of the following social and 
emotional skills at school?” 
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Table A.8. Percentage of Teachers Somewhat or Strongly Agreeing That SEL Affects Domains of Student Development, Full Sample 

Survey Weights Propensity Score x Survey Weights 

Somewhat Agree Strongly Agree Somewhat Agree Strongly Agree 

Domains MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

Student achievement 30% 32% 64% 63% 26% 32% 69% 63% 
Student engagement 32% 30% 62% 64% 30% 28% 63% 66% 
School climate 25% 25% 70% 71% 23% 24% 72% 72% 
Student behavior 26% 25% 69% 70% 24% 25% 71% 70% 

NOTES: Results are from a linear probability model used to estimate the differences in responses between Massachusetts teachers and teachers in the 
rest of the nation. Row headers indicate domain, and column headers indicate whether models were weighted by the survey weights or propensity score 
x survey weights, level of agreement, and location of educator. All standard errors are jackknife standard errors. n = 15,450.  
Survey question text: “Indicate your agreement that programs or interventions to support students’ social and emotional learning have the potential to 
improve the following.” 
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Table A.9. Percentage of Teachers Somewhat or Strongly Agreeing That SEL Affects Domains of Student Development, Secondary 
School Sample 

Survey Weights Propensity Score x Survey Weights 

Somewhat Agree Strongly Agree Somewhat Agree Strongly Agree 

Domains MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

Student achievement 28% 35%* 68% 60%* 20% 36%** 77% 57%**
Student engagement 30% 33% 63% 61% 27% 30% 67% 63% 
School climate 23% 26% 73% 68% 21% 25% 76% 68% 
Student behavior 24% 27% 70% 66% 20% 27% 76% 67% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between 
Massachusetts teachers and teachers in the rest of the nation. Row headers indicate domain, and column headers indicate whether 
models were weighted by the survey weights or propensity score x survey weights, level of agreement, and location of educator. All 
standard errors are jackknife standard errors. n = 7,807. * p < 0.05; ** p < 0.01. Statistical significances are robust to propensity score 
weighting and covariate adjustment.
Survey question text: “Indicate your agreement that programs or interventions to support students’ social and emotional learning have the 
potential to improve the following.” 
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Table A.10. Percentage of Teachers Somewhat or Strongly Agreeing That SEL Affects Domains of Student Development, Elementary 
School Sample 

Survey Weights Propensity Score x Survey Weights 

Somewhat Agree Strongly Agree Somewhat Agree Strongly Agree 

Domains MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

Student achievement 33% 28% 59% 68% 33% 27% 58% 69%* 
Student engagement 33% 28% 60% 67% 33% 26% 58% 70%* 
School climate 27% 23% 68% 73% 26% 21% 67% 76%* 
Student behavior 28% 22% 67% 73% 28% 23% 66% 74% 
NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between 
Massachusetts teachers and teachers in the rest of the nation. Row headers indicate domain, and column headers indicate whether models 
were weighted by the survey weights or propensity score x survey weights, level of agreement, and location of educator. All standard errors 
are jackknife standard errors. n = 7,643. * p < 0.05. Statistical significances are robust to propensity score weighting and covariate 
adjustment.  
Survey question text: “Indicate your agreement that programs or interventions to support students’ social and emotional learning have the 
potential to improve the following.” 
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Table A.11. Percentage of Teachers Somewhat or Strongly Agreeing That SEL Affects Domains of Student Development, Nonurban 
School Sample 

Survey Weights Propensity Score x Survey Weights 

Somewhat Agree Strongly Agree Somewhat Agree Strongly Agree 

Domains MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

Student achievement 31% 32% 64% 63% 27% 30% 69% 64% 
Student engagement 33% 31% 62% 64% 31% 26% 65% 67% 
School climate 25% 25% 72% 70% 20% 21% 76% 74% 
Student behavior 27% 25% 69% 69% 24% 23% 73% 72% 

NOTES: Results are from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate domain, and column headers indicate whether models were weighted by the survey 
weights or propensity score x survey weights, level of agreement, and location of educator. All standard errors are jackknife standard errors. 
n = 11,576.  
Survey question text: “Indicate your agreement that programs or interventions to support students’ social and emotional learning have the 
potential to improve the following.” 
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Table A.12. Percentage of Teachers Somewhat or Strongly Agreeing That SEL Affects Domains of Student Development, Urban School 
Sample 

Survey Weights Propensity Score x Survey Weights 

Somewhat Agree Strongly Agree Somewhat Agree Strongly Agree 

Domains MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

Student achievement 23% 32% 66% 64% 22% 42% 66% 56%
Student engagement 26% 30% 60% 65% 27% 39% 55% 58% 
School climate 26% 24% 64% 71% 31% 36% 58% 62% 
Student behavior 20% 24% 70% 70% 23% 36% 66% 61% 

NOTES: Results are from a linear probability model used to estimate the differences in responses between Massachusetts teachers and teachers 
in the rest of the nation. Row headers indicate domain, and column headers indicate whether models were weighted by the survey weights or 
propensity score x survey weights, level of agreement, and location of educator. All standard errors are jackknife standard errors. n = 3,874.  
Survey question text: “Indicate your agreement that programs or interventions to support students’ social and emotional learning have the 
potential to improve the following.” 
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Table A.13. Percentage of Massachusetts Teachers Agreeing with Statements Comparing the 
Importance of Academic Achievement and SEL 

Statement  
All 

Schools   
Secondary 

Schools 
Elementary 

Schools    
Nonurban 
Schools  

Urban 
Schools  

I think students’ academic success is 
more important than students’ social 
and emotional well-being. 

16% 
 

21% 11% 
 

16% 18% 

Most teachers in my school think 
students’ academic success is more 
important that students’ social and 
emotional well-being. 

44% 
 

54% 34%** 
 

45% 40% 

My school administration thinks 
students’ academic success is more 
important that students’ social and 
emotional well-being. 

44% 
 

39% 45% 
 

41% 47% 

My district thinks students’ academic 
success is more important that 
students’ social and emotional 
wellbeing. 

59% 
 

57% 62% 
 

58% 65% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate overall responses 
and the differences in responses between Massachusetts teachers in secondary versus elementary schools and 
nonurban versus urban schools. Row headers indicate the statement, and column headers indicate school context. 
All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 446. ** p < 0.01. 
Statistical significances are robust to covariate adjustment.  
Survey question text: “Please indicate your agreement with the following statements related to social and emotional 
learning.” 
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Table A.14. Percentage of Teachers Reporting Using Select Practices, Programs, and Strategies to Improve Student SEL, Weighted by 
Survey Weights 

  All Schools 
 Secondary 

Schools 
 Elementary 

Schools 
 Nonurban 

Schools 
 

Urban Schools 
Practice, Program, or 
Strategy  MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

Integrate social and emotional 
learning into curriculum and 
school activities  

63% 52%**  59% 46%**  67% 58%  61% 51%**  74% 54%* 

Build community and 
relationships with students and 
parents  

79% 77%  77% 73%  83% 82%  79% 77%  81% 78% 

Implement social and emotional 
learning programs  

35% 27%*  23% 20%  47% 34%**  35% 25%*  34% 31% 

Employ schoolwide behavior 
management programs  

34% 46%**  21% 39%**  48% 53%  32% 44%**  45% 50% 

Model appropriate behaviors  91% 91%  92% 90%  90% 92%  91% 91%  89% 91% 

Draw on school counselors or 
mental health professionals  

80% 72%  82% 72%  78% 71%  80% 72%  82% 71% 

Use point systems or rewards  48% 58%  30% 41%  67% 76%  44% 57%  64% 62% 

Use restorative practices (e.g., 
restorative circles for conflict 
resolution, restorative justice) 

22% 25%  24% 22%  21% 27%  19% 21%  36% 34% 

Use targeted behavioral 
interventions (e.g., Good 
Behavior Game)  

30% 37%  26% 28%  36% 47%  29% 36%  36% 39% 

Use mindfulness practices (e.g., 
yoga, meditation)  

43% 28%**  33% 20%  54% 36%  45% 27%  35% 31% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts 
teachers and teachers in the rest of the nation. Row headers indicate approach to improving SEL, and column headers indicate subsample and location of 
educator. All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 14,880 for the full sample, 7,443 for the 
secondary school sample, 7,447 for the elementary school sample, 11,153 for the nonurban school sample, and 3,727 for the urban school sample.  
* p < 0.05; ** p < 0.01. Statistical significances are robust to propensity score weighting and covariate adjustment.  
Survey question text: “Please select the practices, programs, or strategies you personally used during the current school year (2017–2018) to improve 
your students’ social and emotional learning.” 
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Table A.15. Percentage of Teachers Reporting Using Select Practices, Programs, and Strategies to Improve Student SEL, Weighted by 
Propensity Score Weights x Survey Weights 

  All Schools 
 

Secondary Schools 
 Elementary 

Schools 
 Nonurban 

Schools 
 

Urban Schools 

Practice, Program, or Strategy   MA 
Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

Integrate social and emotional 
learning into curriculum and 
school activities  

66% 54%**  65% 48%**  67% 61%  63% 55%*  77% 49%** 

Build community and relationships 
with students and parents  

82% 79%  78% 77%  86% 82%  83% 79%  80% 78% 

Implement social and emotional 
learning programs  

35% 28%*  24% 21%  47% 36%*  37% 27%**  26% 34% 

Employ schoolwide behavior 
management programs  

35% 43%*  22% 38%**  50% 48%  32% 42%**  46% 47% 

Model appropriate behaviors  91% 93%  94% 93%  89% 93%  92% 93%  88% 93% 

Draw on school counselors or 
mental health professionals  

78% 76%  80% 81%  76% 70%  75% 78%  91% 64%** 

Use point systems or rewards  49% 52%  33% 34%  67% 72%  47% 50%  57% 61% 

Use restorative practices (e.g., 
restorative circles for conflict 
resolution, restorative justice) 

28% 23%  33% 23%  23% 25%  24% 20%  43% 40% 

Use targeted behavioral 
interventions (e.g., Good Behavior 
Game)  

32% 39%  31% 35%  34% 44%  31% 39%  37% 40% 

Use mindfulness practices (e.g., 
yoga, meditation)  

40% 34%*  30% 25%  53% 45%  43% 35%  31% 29% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers 
and teachers in the rest of the nation. Row headers indicate approach to improving SEL, and column headers indicate subsample and location of educator. All 
models are weighted with propensity score x survey weights. All standard errors are jackknife standard errors. n = 14,880 for the full sample, 7,443 for the 
secondary school sample, 7,447 for the elementary school sample, 11,153 for the nonurban school sample, and 3,727 for the urban school sample. * p < 0.05;  
** p < 0.01. Statistical significances are robust to covariate adjustment.  
Survey question text: “Please select the practices, programs, or strategies you personally used during the current school year (2017–2018) to improve your 
students’ social and emotional learning.” 
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Table A.16. Percentage of Massachusetts Teachers Reporting That Their School Emphasizes 
Instructional Goals to a Moderate or Large Extent 

Instructional Goal 
All 

Schools   
Secondary 

Schools 
Elementary 

Schools   
Nonurban 
Schools 

Urban 
Schools 

Developing students’ ability to 
apply knowledge and skills to 
real-world situations 

84% 
 

90% 77%** 
 

82% 93% 

Developing students’ social and 
emotional skills 

73% 
 

68% 79% 
 

71% 79% 

Developing critical thinking and 
reasoning abilities in students 

90% 
 

91% 88% 
 

88% 97% 

Developing students’ knowledge 
and skills in key content and 
subject areas 

93% 
 

94% 93% 
 

92% 97% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate overall 
probabilities of agreeing to a moderate or large extent and the differences in those probabilities between 
Massachusetts teachers in secondary versus elementary schools and nonurban versus urban schools. Row 
headers indicate the instructional goal, and column headers indicate school context. All models are weighted with 
survey weights. All standard errors are jackknife standard errors. n = 449. ** p < 0.01. Statistical significances are 
robust to covariate adjustment.  
Survey question text: “To what extent does your school emphasize the following instructional goals?” 

Table A.17. Percentage of Massachusetts Teachers Reporting Their School’s Use of Approaches 
to Improving Student Behavior 

Approach 
All 

Teachers   

Secondary 
School 

Teachers 

Elementary 
School 

Teachers   

Nonurban 
School 

Teachers 

Urban 
School 

Teachers  
Mindfulness practices 52% 

 
47% 58%* 

 
54% 43% 

Schoolwide behavioral-
management programs 

51% 
 

39% 64% 
 

48% 63% 

Targeted behavioral 
interventions 

43% 
 

37% 49% 
 

42% 45% 

Schoolwide social and 
emotional learning curricula 

36% 
 

22% 52%** 
 

34% 46% 

School security practices 36% 
 

54% 15%** 
 

38% 23% 

Restorative practices 28% 
 

34% 21%* 
 

25% 40% 

None of the above 4% 
 

3% 4% 
 

3% 8% 

Other 6% 
 

7% 6% 
 

6% 7% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate overall 
responses and the differences in responses between Massachusetts teachers in secondary versus elementary 
schools and nonurban versus urban schools. Row headers indicate approach to improving student behavior, 
and column headers indicate school context. All models are weighted with survey weights. All standard errors 
are jackknife standard errors. n = 449. * p < 0.05; ** p < 0.01. Statistical significances are robust to covariate 
adjustment.  
Survey question text: “To the best of your knowledge, which of the following approaches to improving student 
behavior are being used in your school during this school year (2018–2019)?” 
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Table A.18. Percentage of Massachusetts Teachers Reporting That Their School Measures 
Student SEL 

All Schools  Secondary Schools Elementary Schools   Nonurban Schools Urban Schools 
17%  17% 17% 

 
14% 32% 

NOTES: Linear probability models were used to estimate overall responses and the differences in responses 
between Massachusetts teachers in secondary versus elementary schools and nonurban versus urban schools. 
Each cell contains an estimate of the proportion of teachers that indicated that their school measures SEL. Models 
are weighted by survey weights. All standard errors are jackknife standard errors. n = 447. No differences were 
robust to models that control for teacher and school characteristics.  
Survey question text: “Does your school measure students' social and emotional learning?” 

Table A.19. Massachusetts Teachers’ Reports of SEL Measurement Use in Schools, Conditional 
on Reporting School Measurement of SEL 

Measurement  All Schools 
Identification or assignment of students for specific interventions 38% 

Evaluation of classroom or schoolwide programs and approaches 47% 

Feedback provided to students regarding their social and emotional skills 46% 

Training and/or professional development for teachers/administrators 46% 

Teacher and/or administrator evaluations 34% 

Public reporting 9% 

School and/or district accountability decisions 19% 

My school doesn’t use measurement of students’ social and emotional learning 
for specific purposes 

9% 

Other 4% 

I don't know 9% 

NOTES: Linear probability models were used to estimate overall responses. Each cell contains an estimate of the 
proportion of teachers that indicated that their school uses measurements of SEL for the given purpose. Models 
are weighted by survey weights. All standard errors are jackknife standard errors. n = 75. Differences by school 
context were not explored due to the small sample size.   
Survey question text: “Are measurements of students’ social and emotional learning used for any of the following 
purposes at your school?” 
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Table A.20. Percentage of Teachers Reporting Receiving SEL Training, Weighted by Survey Weights 

All Schools Secondary Schools Elementary Schools Nonurban Schools Urban Schools 

MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

No, I have not received 
training 

28% 35% 31% 38% 25% 32% 29% 37% 26% 31% 

Yes, in in-service 
professional learning 

64% 53% 63% 50%** 64% 57% 63% 51%** 65% 58% 

Yes, in preservice 
learning 

16% 16% 13% 17% 19% 15% 15% 16% 21% 16% 

I don’t know 2% 4% 1% 4%* 3% 3% 2% 4%* 5% 3% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts 
teachers and teachers in the rest of the nation. Row headers indicate type of SEL training, and column headers indicate subsample and location of 
educator. All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 14,454 for the full sample, 7,810 for the 
secondary school sample, 7,644 for the elementary school sample, 11,579 for the nonurban school sample, and 3,875 for the urban school sample.  
* p < 0.05; ** p < 0.01. Statistical significances are robust to propensity score weighting and covariate adjustment.
Survey question text: “Have you received training on how to support students in acquiring and applying social and emotional skills?” 
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Table A.21. Percentage of Teachers Reporting Training on SEL, Weighted by Propensity Score Weights x Survey Weights 

All Schools Secondary Schools Elementary Schools Nonurban Schools Urban Schools 

MA 
Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation MA 

Rest of 
Nation 

No, I have not received 
training 

29% 33% 29% 32% 28% 33% 30% 34% 26% 26% 

Yes, in in-service 
professional learning 

62% 55% 66% 51%** 58% 59% 62% 53%** 65% 67% 

Yes, in preservice learning 18% 19% 17% 20% 20% 18% 17% 18% 24% 26% 

I don’t know 3% 3% 1% 5%** 6% 2% 2% 4%* 8% 1% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts 
teachers and teachers in the rest of the nation. Row headers indicate type of SEL training, and column headers indicate subsample and location of educator. 
All models are weighted with propensity score weights x survey weights. All standard errors are jackknife standard errors. n = 14,454 for the full sample, 7,810 
for the secondary school sample, 7,644 for the elementary school sample, 11,579 for the nonurban school sample, and 3,875 for the urban school sample.  
* p < 0.05; ** p < 0.01. Statistical significances are robust to covariate adjustment.
Survey question text: “Have you received training on how to support students in acquiring and applying social and emotional skills?” 
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Table A.22. Percentage of Teachers Reporting Use of Various Methods of Learning SEL in Schools, Weighted by Survey Weights 

 All Schools  Secondary Schools  Elementary Schools  Nonurban Schools  Urban Schools 

Method MA 
Rest of 
Nation 

 
MA  

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

Schoolwide program or 
curriculum  

45% 47%  37% 36%  53% 58%  47% 46%  37% 49% 

Program or curriculum 
in some teachers’ 
classrooms but not 
others’   

47% 34%  45% 36%  49% 32%**  47% 35%  47% 32% 

Informal classroom 
practices  

66% 60%  73% 62%  58% 57%  67% 60%  61% 58% 

I don’t know   2% 4%  2% 5%  1% 2%  1% 4%**  6% 4% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts 
teachers and teachers in the rest of the nation. Row headers indicate method of learning SEL, and column headers indicate subsample and location of 
educator. All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 15,460 for the full sample, 7,813 for the 
secondary school sample, 7,647 for the elementary school sample, 11,582 for the nonurban school sample, and 3,878 for the urban school sample.  
** p < 0.01. Statistical significances are robust to propensity score weighting and covariate adjustment. 
Survey question text: “During the current school year (2017–2018), through which of the following methods are students learning social and emotional skills in 
your school?” 
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Table A.23. Percentage of Teachers Reporting Use of Various Methods of Learning SEL in Schools, Weighted by Propensity Score 
Weights x Survey Weights 

 All Schools 
 Secondary 

Schools 
 

Elementary Schools 
 

Nonurban Schools 
 

Urban Schools 

Method  MA 
Rest of 
Nation 

 
MA  

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

 
MA 

Rest of 
Nation 

Schoolwide program or 
curriculum  

43% 50%*  38% 38%  49% 63%**  45% 49%  37% 57%* 

Program or curriculum 
in some teachers’ 
classrooms but not 
others’   

46% 39%  43% 41%  50% 38%**  46% 41%  47% 30% 

Informal classroom 
practices  

66% 62%  73% 67%  57% 56%  68% 63%  57% 58% 

I don’t know   2% 2%  3% 3%  0% 2%  0% 3%**  8% 1% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts 
teachers and teachers in the rest of the nation. Row headers indicate method of learning SEL, and column headers indicate subsample and location of 
educator. All models are weighted with propensity score x survey weights. All standard errors are jackknife standard errors. n = 15,460 for the full sample, 
7,813 for the secondary school sample, 7,647 for the elementary school sample, 11,582 for the nonurban school sample, and 3,878 for the urban school 
sample. * p < 0.05; ** p < 0.01. Statistical significances are robust to covariate adjustment.  
Survey question text: “During the current school year (2017–2018), through which of the following methods are students learning social and emotional 
skills in your school?” 

 

  



 27 

Table A.24. Percentage of Teachers Reporting School Use of Initiatives to Address Student SEL and Behavior, Weighted by Survey 
Weights   

  All Schools   Secondary Schools   Elementary Schools   Nonurban Schools   Urban Schools 

Initiative  MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Responsive Classroom  34% 12%** 
 

21% 9%** 
 

48% 15%** 
 

33% 11%** 
 

39% 13% 

Second Step  17% 9%** 
 

5% 3% 
 

29% 15%** 
 

17% 8%** 
 

17% 12% 
Quiet Time  9% 9% 

 
5% 6% 

 
13% 12% 

 
10% 9% 

 
5% 10% 

Positive Action  4% 7% 
 

5% 7% 
 

3% 6% 
 

4% 7% 
 

5% 6% 
Promoting Alternative 
Thinking Strategies (PATHS)  

3% 3% 
 

5% 4% 
 

1% 2% 
 

3% 3% 
 

5% 3% 

4Rs  2% 4%** 
 

1% 4%* 
 

2% 4% 
 

2% 3% 
 

0% 5%** 
Caring School Community  3% 5% 

 
4% 6% 

 
3% 5% 

 
3% 5%* 

 
6% 6% 

Learning to BREATHE  5% 5% 
 

6% 3% 
 

5% 7% 
 

5% 5% 
 

7% 6% 

Facing History and 
Ourselves  

6% 1%** 
 

10% 2%** 
 

1% 0% 
 

6% 1%** 
 

6% 1% 

Expeditionary Learning  2% 1% 
 

1% 1% 
 

3% 1% 
 

1% 1% 
 

7% 2% 
“.b” [dot-be] from the 
Mindfulness in Schools 
Project  

2% 1% 
 

2% 1% 
 

3% 1% 
 

3% 1% 
 

0% 1%** 

RULER  1% 1% 
 

0% 1%** 
 

1% 1% 
 

1% 0% 
 

0% 2% 

MindUP  1% 2% 
 

1% 2% 
 

2% 3% 
 

1% 2% 
 

4% 3% 

Lions Quest  0% 0% 
 

0% 0% 
 

0% 0% 
 

0% 0% 
 

0% 0% 
The Leader in Me  0% 7%** 

 
0% 4%** 

 
1% 9%** 

 
0% 7%** 

 
0% 5%** 

Trauma-informed 
practices/Compassionate 
Schools Model  

9% 8% 
 

9% 7% 
 

9% 9% 
 

8% 7% 
 

13% 10% 

Positive Behavior Systems  36% 50% 
 

25% 43%** 
 

48% 57% 
 

32% 50%** 
 

53% 50% 
NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers 
and teachers in the rest of the nation. Row headers indicate initiatives used to address SEL, and student behavior and column headers indicate subsample and 
location of educator. All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 14,875 for the full sample, 7,428 for the 
secondary school sample, 7,447 for the elementary school sample, 11,149 for the nonurban school sample, and 3,726 for the urban school sample. * p < 0.05;  
** p < 0.01. Statistical significances are robust to propensity score weighting and covariate adjustment.  
Survey question text: “During the current school year (2017–2018), which of the following initiatives did your school use to address students’ social and emotional 
learning and student behavior?” 
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Table A.25. Percentage of Teachers Reporting School Use of Initiatives to Address Student SEL and Behavior, Weighted by Propensity 
Score x Survey Weights   

  All Schools   Secondary Schools   Elementary Schools   Nonurban Schools   Urban Schools 

Initiative   MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Responsive Classroom  34% 17%** 
 

23% 9%** 
 

48% 26%** 
 

34% 16%** 
 

36% 22% 

Second Step  15% 9%** 
 

3% 2% 
 

30% 18%** 
 

16% 8%** 
 

15% 20% 

Quiet Time  10% 6%* 
 

6% 4% 
 

16% 9%* 
 

12% 6%** 
 

3% 8% 
Positive Action  5% 5% 

 
6% 6% 

 
4% 4% 

 
4% 5% 

 
8% 4% 

Promoting Alternative Thinking 
Strategies (PATHS)  

4% 5% 
 

7% 8% 
 

1% 1% 
 

3% 5% 
 

8% 3% 

4Rs  1% 5%** 
 

1% 3%* 
 

2% 7%* 
 

2% 4% 
 

0% 8%** 

Caring School Community  4% 6%* 
 

4% 8% 
 

3% 5% 
 

2% 6%** 
 

8% 6% 

Learning to BREATHE  6% 5% 
 

7% 4% 
 

5% 6% 
 

5% 5% 
 

9% 4% 

Facing History and Ourselves  6% 1%** 
 

10% 2%** 
 

1% 0% 
 

6% 1%** 
 

6% 1% 
Expeditionary Learning  1% 1% 

 
1% 1% 

 
2% 1% 

 
0% 1% 

 
5% 2% 

“.b” [dot-be] from the 
Mindfulness in Schools Project  

3% 1%* 
 

1% 1% 
 

6% 1%* 
 

4% 1%** 
 

0% 2%** 

RULER  0% 1% 
 

0% 1%** 
 

0% 1% 
 

0% 0% 
 

0% 1% 

MindUP  1% 3% 
 

0% 1% 
 

2% 4% 
 

1% 2%* 
 

3% 3% 
Lions Quest  0% 1%** 

 
0% 0% 

 
0% 1%** 

 
0% 1%** 

 
0% 1%* 

The Leader in Me  0% 6%** 
 

0% 4%** 
 

0% 9%** 
 

0% 6%** 
 

0% 5%** 

Trauma-informed 
practices/Compassionate 
Schools Model  

10% 10% 
 

9% 8% 
 

11% 13% 
 

8% 10% 
 

16% 14% 

Positive Behavior Systems  37% 43% 
 

26% 38%** 
 

49% 49% 
 

31% 43%** 
 

59% 45% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers 
and teachers in the rest of the nation. Row headers indicate initiatives used to address SEL, and student behavior and column headers indicate subsample and 
location of educator. All models are weighted with propensity score x survey weights. All standard errors are jackknife standard errors. n = 14,875 for the full 
sample, 7,428 for the secondary school sample, 7,447 for the elementary school sample, 11,149 for the nonurban school sample, and 3,726 for the urban school 
sample. * p < 0.05; ** p < 0.01. Statistical significances are robust to covariate adjustment.  
Survey question text: “During the current school year (2017–2018), which of the following initiatives did your school use to address students’ social and emotional 
learning and student behavior?” 
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Table A.26. Percentage of Teachers Reporting Approaches to Measuring SEL in Their Classrooms or School, Weighted by Survey 
Weights 

  All Schools   
Secondary 

Schools   
Elementary 

Schools   Nonurban Schools   Urban Schools 

Approach MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Performance tasks that measure 
students’ SEL 

9% 10% 
 

9% 10% 
 

9% 10% 
 

9% 9% 
 

9% 11% 

Self-report questionnaires that 
survey student perception of SEL 

24% 17%* 
 

32% 20%* 
 

15% 14% 
 

23% 16% 
 

29% 18% 

Self-report questionnaires that 
survey teacher about their own SEL 
and that of their students 

15% 12% 
 

18% 12% 
 

11% 11% 
 

14% 11% 
 

20% 14% 

Student perception surveys on the 
school conditions that foster SEL 

28% 27% 
 

38% 31% 
 

18% 22% 
 

26% 26% 
 

39% 29% 

Teacher perception surveys on the 
school conditions that foster SEL 

20% 24% 
 

20% 25% 
 

20% 24% 
 

19% 23% 
 

24% 27% 

Parent perception surveys on the 
school conditions that foster SEL 

13% 22%** 
 

11% 21%** 
 

14% 23%** 
 

12% 21%** 
 

16% 24% 

Teacher, peer educator, or 
administrator observations of 
classroom and student behavior 

48% 44% 
 

50% 42% 
 

45% 47% 
 

47% 44% 
 

48% 46% 

Teacher perception surveys or other 
measures of teachers’ own SEL 

11% 14% 
 

12% 15% 
 

10% 13% 
 

10% 13% 
 

19% 16% 

My school doesn't measure SEL 25% 30% 
 

20% 30%** 
 

31% 30% 
 

27% 31% 
 

16% 28% 
NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate approaches to measuring SEL, and column headers indicate subsample and location of educator. All models 
are weighted with survey weights. All standard errors are jackknife standard errors. n = 14,875 for the full sample, 7,428 for the secondary school sample, 7,447 for 
the elementary school sample, 11,149 for the nonurban school sample, and 3,726 for the urban school sample. * p < 0.05; ** p < 0.01. Statistical significances are 
robust to propensity score weighting and covariate adjustment.  
Survey question text: “During the current school year (2017–2018), which, if any, of the following approaches did you or your school use to measure social and 
emotional learning?” 
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Table A.27. Percentage of Teachers Reporting Approaches to Measuring SEL in Their Classrooms or School, Weighted by Propensity 
Score x Survey Weights 

  All Schools   Secondary Schools   Elementary Schools   Nonurban Schools   Urban Schools 

 Approach MA 
Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Performance tasks that 
measure students' SEL 

11% 10% 
 

9% 11% 
 

13% 9% 
 

12% 11% 
 

8% 8% 

Self-report questionnaires that 
survey student perception of 
SEL 

25% 17%** 
 

33% 21%* 
 

15% 12% 
 

23% 17% 
 

33% 18% 

Self-report questionnaires that 
survey teacher about their own 
SEL and that of their students 

19% 12% 
 

24% 15% 
 

13% 9% 
 

18% 11% 
 

24% 19% 

Student perception surveys on 
the school conditions that 
foster SEL 

29% 25% 
 

39% 29%* 
 

15% 19% 
 

26% 24% 
 

37% 26% 

Teacher perception surveys on 
the school conditions that 
foster SEL 

20% 26%* 
 

20% 29%* 
 

20% 21% 
 

19% 26%* 
 

21% 24% 

Parent perception surveys on 
the school conditions that 
foster SEL 

11% 19%** 
 

11% 21%** 
 

10% 18%** 
 

10% 20%** 
 

12% 18% 

Teacher, peer educator, or 
administrator observations of 
classroom and student 
behavior 

51% 45%* 
 

57% 43%** 
 

43% 47% 
 

51% 44%* 
 

51% 48% 

Teacher perception surveys or 
other measures of teachers' 
own SEL 

15% 15% 
 

16% 16% 
 

13% 13% 
 

11% 14% 
 

28% 20% 

My school doesn't measure 
SEL 

25% 29% 
 

19% 26%* 
 

32% 33% 
 

27% 30% 
 

16% 26% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate approaches to measuring SEL, and column headers indicate subsample and location of educator. All models 
are weighted with propensity score x survey weights. All standard errors are jackknife standard errors. n = 14,875 for the full sample, 7,428 for the secondary school 
sample, 7,447 for the elementary school sample, 11,149 for the nonurban school sample, and 3,726 for the urban school sample. * p < 0.05; ** p < 0.01. Statistical 
significances are robust to covariate adjustment.  
Survey question text: “During the current school year (2017–2018), which, if any, of the following approaches did you or your school use to measure social and 
emotional learning?” 
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Table A.28. Percentage of Teachers Reporting Top Three Activities, Strategies, or Resources That Would Improve Their Ability to 
Develop SEL Skill in Students, Weighted by Survey Weights 

  All Schools   Secondary Schools   Elementary Schools   Nonurban Schools   Urban Schools 
Activities, Strategies, or 
Resources  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Strategies for fostering an 
environment to develop 
students’ social and 
emotional skills  

24% 23% 
 

24% 24% 
 

24% 23% 
 

25% 23% 
 

17% 23% 

Strategies for incorporating 
social and emotional skill 
development into classroom 
curriculum  

38% 30%* 
 

42% 30%* 
 

35% 30% 
 

36% 30% 
 

47% 30% 

Strategies for delivering 
multitiered supports for 
different types of students’ 
social and emotional needs  

33% 24%** 
 

33% 22%** 
 

33% 27% 
 

33% 24%* 
 

32% 26% 

Strategies for educator self-
care  

9% 10% 
 

10% 11% 
 

8% 9% 
 

9% 9% 
 

9% 11% 

More engagement from 
parents and families  

29% 40%** 
 

29% 39% 
 

30% 40%* 
 

29% 39%** 
 

34% 41% 

More knowledge of 
connections to existing 
resources and supports 
available through school, 
community groups, 
nonprofits, and government  

15% 15% 
 

11% 16% 
 

20% 14% 
 

16% 15% 
 

10% 14% 

Strategies for engaging 
students in their own social 
and emotional development  

36% 37% 
 

40% 38% 
 

33% 36% 
 

37% 37% 
 

35% 39% 

Adequate financial resources 
or allocations in the budget 
to implement programs and 
practices 

19% 19% 
 

18% 19% 
 

21% 18% 
 

20% 18% 
 

17% 19% 

Explicit prioritization and 
support from school or 
district administration  

23% 20% 
 

25% 19% 
 

21% 20% 
 

23% 19% 
 

25% 20% 
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  All Schools   Secondary Schools   Elementary Schools   Nonurban Schools   Urban Schools 
Activities, Strategies, or 
Resources  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation  MA 

Rest of 
Nation 

Time (e.g., for planning, 
collaboration with other 
teachers)  

42% 43% 
 

44% 43% 
 

38% 42% 
 

42% 44% 
 

38% 38% 

Materials (e.g., curricula)  17% 19% 
 

12% 18% 
 

21% 20% 
 

16% 19% 
 

21% 18% 

Technical assistance support  0% 2%** 
 

0% 2%** 
 

0% 1%** 
 

0% 2%** 
 

0% 2% 

None of the above—I have 
the support I need  

1% 2%* 
 

0% 2%** 
 

1% 2% 
 

1% 2%* 
 

1% 2% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers 
and teachers in the rest of the nation. Row headers indicate activities, strategies, or resources reported to help their ability to develop SEL skills in students, and 
column headers indicate subsample and location of educator. All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 
15,432 for the full sample, 7,798 for the secondary school sample, 7,634 for the elementary school sample, 11,562 for the urban school sample, and 3,870 for the 
urban school sample. * p < 0.05; ** p < 0.01. Statistical significances are robust to propensity score weighting and covariate adjustment.  
Survey question text: “Please select the top three activities, strategies and/or resources that would best improve your ability to develop the social and emotional 
skills of your students.” 
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Table A.29. Percentage of Teachers Reporting Top Three Activities, Strategies, or Resources That Would Improve Their Ability to 
Develop SEL Skills in Students, Weighted by Propensity Score x Survey Weights 

  All Schools   
Secondary 

School   
Elementary 

School   Nonurban Schools   Urban Schools 
Activities, Strategies, or Resources   MA National  MA National  MA National  MA National  MA National 
Strategies for fostering an environment to 
develop students’ social and emotional skills  

25% 24% 
 

24% 25% 
 

27% 23% 
 

27% 25% 
 

19% 19% 

Strategies for incorporating social and 
emotional skill development into classroom 
curriculum  

44% 31%** 
 

46% 28%** 
 

41% 34% 
 

38% 32% 
 

64% 27%** 

Strategies for delivering multitiered supports for 
different types of students’ social and emotional 
needs  

33% 24%** 
 

36% 24%** 
 

30% 24% 
 

34% 25%* 
 

31% 19% 

Strategies for educator self-care  7% 11% 
 

7% 10% 
 

6% 12% 
 

7% 11%* 
 

6% 8% 
More engagement from parents and families  31% 39%** 

 
31% 37% 

 
31% 41%* 

 
29% 36%* 

 
36% 56%* 

More knowledge of connections to existing 
resources and supports available through 
school, community groups, nonprofits, and 
government  

16% 16% 
 

9% 16%* 
 

24% 16% 
 

18% 15% 
 

8% 23%** 

Strategies for engaging students in their own 
social and emotional development  

36% 35% 
 

38% 37% 
 

35% 32% 
 

37% 35% 
 

33% 37% 

Adequate financial resources or allocations in 
the budget to implement programs and 
practices 

17% 17% 
 

15% 20% 
 

19% 14% 
 

18% 17% 
 

13% 20% 

Explicit prioritization and support from school or 
district administration  

25% 21% 
 

31% 23% 
 

18% 18% 
 

24% 22% 
 

28% 17% 

Time (e.g., for planning, collaboration with 
other teachers)  

37% 46%** 
 

41% 43% 
 

31% 48%** 
 

39% 46%* 
 

30% 44% 

Materials (e.g., curricula)  18% 18% 
 

13% 16% 
 

24% 20% 
 

17% 18% 
 

20% 18% 

Technical assistance support  0% 1%** 
 

0% 2%** 
 

0% 1%** 
 

0% 2%** 
 

0% 1% 
None of the above—I have the support I need  0% 2%** 

 
0% 3%** 

 
1% 2% 

 
0% 3%** 

 
0% 1% 

NOTES: Asterisks indicate significance of results from a linear probability model used to estimate the differences in responses between Massachusetts teachers and 
teachers in the rest of the nation. Row headers indicate activities, strategies, or resources reported to help their ability to develop SEL skills in students, and column 
headers indicate subsample and location of educator. All models are weighted with propensity score x survey weights. All standard errors are jackknife standard errors.  
n = 15,432 for the full sample, 7,798 for the secondary school sample, 7,634 for the elementary school sample, 11,562 for the nonurban school sample, and 3,870 for the 
urban school sample. * p < 0.05; ** p < 0.01. Statistical significances are robust to covariate adjustment.  
Survey question text: “Please select the top three activities, strategies and/or resources that would best improve your ability to develop the social and emotional skills of 
your students.”  
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Table A.30. Percentage of Massachusetts Teachers Agreeing to a Moderate or Large Extent That 
Teachers in the School Could Benefit from Various Support to Help Students Master State 

Standards, Weighted by School Weights 

Form of Support  
All 

Schools   
Secondary 

Schools 
Elementary 

Schools   
Nonurban 
Schools 

Urban 
Schools 

Integrating the development of social and 
emotional competencies into your lesson 
content (e.g., self-awareness and 
management, social awareness and 
relationship skills, and responsible 
decisionmaking) 

90% 
 

87% 93% 
 

90% 89% 

Integrating the development of students’ 
social and emotional competencies into 
your daily practice (e.g., by modeling 
social and emotional competencies) 

90% 
 

88% 93% 
 

90% 90% 

Supporting students with different types of 
social and emotional learning needs within 
your classroom 

91% 
 

89% 92% 
 

91% 89% 

NOTES: Linear probability models were used to estimate overall responses and the differences in responses between 
Massachusetts teachers in secondary versus elementary schools and nonurban versus urban schools. Each cell 
contains an estimate of the proportion of teachers that agree to a moderate or large extent that teachers in the school 
could benefit from support in the area to help students master Massachusetts state standards. Models are weighted by 
survey weights. All standard errors are jackknife standard errors. n = 447. No differences were robust to models that 
control for teacher and school characteristics.  
Survey question text: “To help students master the Massachusetts' state standards, to what extent could teachers in 
your school benefit from support in the following areas?” 
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Table A.31. Percentage of Massachusetts Teachers Agreeing to a Moderate or Large Extent That 
Their School Can Benefit from Various Forms of Support 

Form of Support   
All 

Schools  
Secondary 

Schools 
Elementary 

Schools  
Nonurban 
Schools 

Urban 
Schools 

Connecting students with different 
intensities of academic need to 
appropriate interventions 

86% 
 

89% 83% 
 

86% 88% 

Connecting students with different 
intensities of social and emotional/ 
behavioral need to appropriate 
interventions 

91% 
 

89% 93% 
 

91% 90% 

Monitoring the impact of academic 
interventions on the progress of individual 
students 

85% 
 

88% 82% 
 

85% 88% 

Monitoring the impact of social-emotional/ 
behavioral interventions on the progress 
of individual students 

90% 
 

90% 90% 
 

90% 91% 

NOTES: Linear probability models were used to estimate overall responses and the differences in responses between 
Massachusetts teachers in secondary versus elementary schools and nonurban versus urban schools. Each cell 
contains an estimate of the proportion of teachers that agree to a moderate or large extent that the school could 
benefit from support in the area. Models are weighted by survey weights. All standard errors are jackknife standard 
errors. n = 447. No differences were robust to models that control for teacher and school characteristics.  
Survey question text: “Thinking of your school's support system, to what extent could your school benefit from support 
in the following areas?” 

Table A.32. Percentage of Massachusetts Teachers Reporting Various Amount of SEL 
Professional Development 

Proportion  All Schools   
Secondary 

Schools 
Elementary 

Schools   
Nonurban 
Schools 

Urban 
Schools 

None to 1% 13% 
 

9% 17% 
 

13% 11% 
1% to < 5% 25% 

 
22% 28% 

 
25% 22% 

5% to <10% 21% 
 

24% 17% 
 

19% 26% 
10% to <25% 22% 

 
22% 23% 

 
23% 22% 

25% to 50% 13% 
 

14% 12% 
 

12% 18% 
50% to <75% 4% 

 
6% 3% 

 
5% 1% 

75% or above 2% 
 

4% 1% 
 

3% 0% 
NOTES: Linear probability models were used to estimate overall responses and the differences in 
responses between Massachusetts teachers in secondary versus elementary schools and nonurban versus 
urban schools. Each cell contains an estimate of the proportion of teachers reporting an amount of 
professional development. All models are weighted with survey weights. All standard errors are jackknife 
standard errors. n = 447. No differences were robust to models that control for teacher and school 
characteristics.  
Survey question text: “Over the course of the school year 2017–2018 (July 2017 through June 2018), 
approximately what proportion of your professional development activities will be spent on the topic of social 
and emotional learning?” 
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Table A.33. Percentage of Massachusetts Teachers Reporting Sufficient Support for SEL from 
Their Schools or Districts 

Support 
All 

Schools 

 
Secondary 

Schools 
Elementary 

Schools 

 
Nonurban 
Schools 

Urban 
Schools 

Guidance information on how to support 
students who display challenges related to 
social emotional learning 

20% 
 

20% 19% 
 

20% 20% 

A school improvement plan goal related to 
developing students’ social and emotional 
competencies 

22% 
 

19% 25% 
 

23% 16% 

Standards related to social and emotional 
learning 

11% 
 

12% 10% 
 

10% 15% 

Curricula dedicated to students’ social and 
emotional learning 

16% 
 

15% 18% 
 

15% 22% 

Model lesson plans that include SEL goals 10% 
 

10% 9% 
 

8% 19% 

Model lesson plans that include SEL 
content integrated into the instructional 
goals of the lesson 

7% 
 

9% 5% 
 

7% 10% 

An evaluation rubric designed to assess 
proficiency in teaching social and emotional 
competencies 

6% 
 

7% 5% 
 

5% 9% 

Opportunities to discuss the social and 
emotional well-being of the staff 

15% 
 

17% 13% 
 

16% 13% 

Opportunities to discuss the social and 
emotional well-being of the students 

29% 
 

31% 26% 
 

29% 27% 

Sufficient professional support staff to help 
students who display challenges related to 
social and emotional learning 

24% 
 

27% 20% 
 

24% 22% 

Access to community resources to support 
students with intensive challenges related 
to social and emotional learning 

10% 
 

13% 8% 
 

9% 15% 

NOTES: Linear probability models were used to estimate overall responses and the differences in responses between 
Massachusetts teachers in secondary versus elementary schools and nonurban versus urban schools. Each cell 
contains an estimate of the proportion of teachers reporting receiving sufficient resources from the school/district for SEL 
instruction. All models are weighted with survey weights. All standard errors are jackknife standard errors. n = 447. No 
differences were robust to models that control for teacher and school characteristics.  
Survey question text: “Do you receive the following resources from your school/district to support students' social and 
emotional learning (SEL)?” 
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Appendix B. American Teacher Panel Abbreviated Survey 

Social and Emotional Learning 
In this section, please think about the approaches you and your school take to support students’ 
development of social and emotional skills. Social and emotional skills can be grouped into three 
interconnected domains:  

1. Cognitive skills, including executive functions such as working memory, attention 
control and flexibility, inhibition, and planning, as well as beliefs and attitudes that guide 
one’s sense of self and approaches to learning and growth 

2. Emotional competencies that enable one to cope with frustration, recognize and manage 
emotions, and understand others’ emotions and perspectives 

3. Social and interpersonal skills that enable one to read social cues, navigate social 
situations, resolve interpersonal conflicts, cooperate with others and work effectively in a 
team, and demonstrate compassion and empathy toward others. 

 

1. How important do you feel it is for the students you teach to acquire and apply each of the 
following social and emotional skills at school? 

 Not 
Important 

Slightly 
Important 

Fairly 
Important 

Very 
Important 

Understanding and managing emotions ☐ ☐ ☐ ☐ 

Setting and achieving positive goals ☐ ☐ ☐ ☐ 

Making responsible decisions ☐ ☐ ☐ ☐ 

Establishing and maintaining positive 
relationships 

☐ ☐ ☐ ☐ 

Feeling and showing empathy for others ☐ ☐ ☐ ☐ 

Learning mindsets, including growth 
mindset, sense of belonging, grit, and 
sense of purpose 

☐ ☐ ☐ ☐ 

Developing a sense of identity ☐ ☐ ☐ ☐ 

2. During the current school year (2017–2018), through which of the following methods are 
students learning social and emotional skills in your school?  
Select all that apply 

☐ N/A—students at my school are not learning social and emotional skills 
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☐ Schoolwide program or curriculum 
☐ Program or curriculum in some teachers’ classrooms but not others’ 
☐ Informal classroom practices 
☐  I don’t know 
 

3. Indicate your agreement that programs or interventions to support students’ social and 
emotional learning have the potential to improve the following: 

 Strongly 
Disagree 

Somewhat 
Disagree 

Somewhat 
Agree 

Strongly 
Agree 

Student achievement ☐ ☐ ☐ ☐ 

Student engagement ☐ ☐ ☐ ☐ 

School climate ☐ ☐ ☐ ☐ 

Student behavior ☐ ☐ ☐ ☐ 

 

4.  Have you received training on how to support students in acquiring and applying social and 
emotional skills?  
Select all that apply 

☐ No, I have not received training in this area. 
☐ Yes, in in-service professional learning. 
☐ Yes, in preservice training. 
☐ I don’t know. 

 
5.  Please select the practices, programs, or strategies you personally used during the current 

school year (2017–2018) to improve your students’ social and emotional learning. [Asked if 
response to Question 2 was not N/A— Students at my school are not learning social and 
emotional skills] 
Select all that apply  

☐ Integrate social and emotional learning into curriculum and school activities 
☐ Build community and relationships with students and parents 
☐ Implement social and emotional learning programs 
☐ Employ schoolwide behavior management programs 
☐ Model appropriate behaviors 
☐ Draw on school counselors or mental health professionals 
☐ Use point systems or rewards 
☐ Participate in schoolwide behavioral-management programs 
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☐ Use restorative practices (e.g., restorative circles for conflict resolution, restorative 
justice) 

☐ Use targeted behavioral interventions (e.g., Good Behavior Game) 
☐ Use mindfulness practices (e.g., yoga, meditation) 
☐ Other (please specify): 
 

6.  During the current school year (2017–2018), which of the following initiatives did your 
school use to address students’ social and emotional learning and student behavior? [Asked if 
response to Question 2 was not N/A—Students at my school are not learning social and 
emotional skills] 
Select all that apply 

☐ Responsive Classroom 
☐ Second Step 
☐ Quiet Time 
☐ Positive Action 
☐ Promoting Alternative Thinking Strategies (PATHS) 
☐ 4Rs 
☐ Caring School Community 
☐ Learning to BREATHE 
☐ Facing History and Ourselves 
☐ Expeditionary Learning  
☐ “.b” [dot-be] from the Mindfulness in Schools Project 
☐ RULER 
☐ MindUP 
☐ Lions Quest 
☐ The Leader in Me 
☐ Trauma-informed practices/Compassionate Schools Model 
☐ Positive Behavior Systems 
☐ Other (please specify): 
 

7.  Please select the top three activities, strategies and/or resources that would best improve your 
ability to develop the social and emotional skills of your students. 
Select up to three options 

☐ Strategies for fostering an environment to develop students’ social and emotional 
skills  
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☐ Strategies for incorporating social and emotional skill development into classroom 
curriculum 

☐ Strategies for delivering multitiered supports for different types of students’ social 
and emotional needs 

☐ Strategies for educator self-care  
☐ More engagement from parents and families 
☐ More knowledge of connections to existing resources and supports available through 

school, community groups, nonprofits, and government  
☐ Strategies for engaging students in their own social and emotional development  
☐ Adequate financial resources or allocations in the budget to implement programs and 

practices 
☐ Explicit prioritization and support from school or district administration 
☐ Time (e.g., for planning, collaboration with other teachers) 
☐ Materials (e.g., curricula) 
☐ Technical assistance support 
☐ Other (please specify): 
☐ None of the above—I have the support I need 
 

8.  During the current school year (2017–2018), which, if any, of the following approaches did 
you or your school use to measure social and emotional learning? 
Select all that apply 

☐ Performance tasks that measure students’ social emotional skills 
☐ Self-report questionnaires that survey student perceptions about their own social 

emotional skills 
☐ Self-report questionnaires that survey teacher perceptions of their own and their 

students’ social emotional skills 
☐ Student perception surveys on the school conditions that foster social emotional skills  
☐ Teacher perception surveys on the school conditions that foster social emotional skills 
☐ Parent perception surveys on the school conditions that foster social emotional skills 
☐ Teacher, peer educator, or administrator observations of classroom and student 

behavior 
☐ Teacher perception surveys or other measures of teachers’ own social and emotional 

development 
☐ Other (please specify): 
☐ N/A—my school doesn’t measure social and emotional learning 
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Appendix C. American Teacher Panel Abbreviated Survey: 
Massachusetts-Specific Survey Questions 

Social and Emotional Learning 
T_MA_001. To what extent does your school emphasize the following instructional goals for 
teachers? 
 

 Not at 
All 

Minimal 
Extent 

Moderate 
Extent 

Large 
Extent 

I Don’t 
Know 

a) Developing students’ ability to apply 
knowledge and skills to real-world situations 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

b) Developing students’ social and emotional 
skills 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

c) Developing critical thinking and reasoning 
abilities in students 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

d) Developing students’ knowledge and skills 
in key content and subject areas 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

 
 
T_MA_002. To the best of your knowledge, which of the following approaches to improving 
student behavior are being used in your school during this school year (2017–2018)? 
 
SELECT ALL THAT APPLY 
 

□ 1.  Mindfulness practices (e.g., meditation or yoga) 
□ 2.  Restorative practices (e.g., restorative circles for conflict resolution) 
□ 3. School security practices (e.g., metal detectors or school resource officers) 
□ 4.  Schoolwide behavioral-management programs (e.g., Positive Behavior 

Interventions and Supports, Positive Action) 
□ 5.  Schoolwide social and emotional learning curricula (e.g., Promoting Alternative 

Thinking Strategies (PATHS), Responsive Classroom, Second Step) 
□ 6.  Targeted behavioral interventions (e.g., the Good Behavior Game, social skills 

groups) 
□ 7.  Other (please specify): 
□ 8.  None of the above 
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T_MA_003. Does your school measure students’ social and emotional learning? 

□ 0. No 
□ 1. Yes 

T_MA_004. Are measurements of students’ social and emotional learning used for any of the 
following purposes at your school? 

SELECT ALL THAT APPLY. 
 

□ 1.  Identification or assignment of students for specific interventions 
□ 2.  Evaluation of classroom or schoolwide programs and approaches 
□ 3.  Feedback provided to students regarding their social and emotional skills 
□ 4.  Training and/or professional development for teachers/administrators 
□ 5.  Teacher and/or administrator evaluations 
□ 6.  Public reporting 
□ 7.  School and/or district accountability decisions 
□ 8.  My school doesn’t use measurement of students’ social and emotional learning 

for specific purposes 
□ 9.  Other (please specify): 
□ 10.  I don’t know 

 

T_MA_005. To help students master the Massachusetts state standards, to what extent could 
teachers in your school benefit from support in the following areas? 
 

 
Not at All 

Minimal 
Extent 

Moderate 
Extent 

Large 
Extent 

I Don’t 
Know 

a) Implementation of accommodations, 
modifications, and specially designed 
instruction as described in students’ Individualized 
Education Plans 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

b) Implementation of strategies to specifically address 
the instructional needs of English-language learners 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

c) Supplementing core teaching strategies with 
additional supports for students with 
varying intensity of academic need 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

d) Implementation of inclusive practices to support 
the needs of all learners in core academic areas 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 
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T_MA_006. To help students master the Massachusetts state standards, to what extent could 
teachers in your school benefit from support in the following instructional strategies? 
 

 
Not at All 

Minimal 
Extent 

Moderate 
Extent 

Large 
Extent 

I Don’t 
Know 

a) Integrating the development of social and emotional 
competencies into your lesson content (e.g., self-
awareness and management, social awareness and 
relationship skills, and responsible decisionmaking) 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

b) Integrating the development of students’ social and 
emotional competencies into your daily practice (e.g., by 
modeling social and emotional competencies) 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

c) Supporting students with different types of social and 
emotional learning needs within your classroom 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

 

T_MA_007. Thinking of your school’s student support system, to what extent could your school 
benefit from support in the following areas? 
 

 
Not at All 

Minimal 
Extent 

Moderate 
Extent 

Large 
Extent 

I Don’t 
Know 

a) Connecting students with different intensities of 
academic need to appropriate 
interventions 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

b) Connecting students with different intensities of 
social and emotional/behavioral need to appropriate 
interventions 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

c) Monitoring the impact of academic interventions on 
the progress of individual students 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

d) Monitoring the impact of social 
emotional/behavioral interventions on the progress of 
individual students 

0 ☐ 1 ☐ 2 ☐ 3 ☐ 99 ☐ 

 
T_MA_008. Over the course of the school year 2017–2018 (July 2017 through June 2018), 
approximately what proportion of your professional development activities will be spent on the 
topic of social and emotional learning? 
 

□ 1.  None to <1% 
□ 2.  1% to < 5% 
□ 3.  5% to < 10% 
□ 4.  10%  to <25% 
□ 5.  25%  to <50% 
□ 6.  50% to < 75% 
□ 7.  75% or above 
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T_MA_009. Do you receive the following resources from your school/district to support 
students’ social and emotional learning (SEL)? 
 

 Do Not Receive 
Support 

Limited 
Support Received 

Sufficient 
Support Received 

a) Guidance information on how to support 
students who display challenges related to social 
emotional learning 

0 ☐ 1 ☐ 2 ☐ 

b) A school improvement plan goal related to 
developing students’ social and emotional 
competencies 

0 ☐ 1 ☐ 2 ☐ 

c) Standards related to social and emotional learning 0 ☐ 1 ☐ 2 ☐ 

d) Curricula dedicated to students’ social and 
emotional learning 

0 ☐ 1 ☐ 2 ☐ 

e) Model lesson plans that include SEL goals 0 ☐ 1 ☐ 2 ☐ 

f) Model lesson plans that include SEL 
content integrated into the instructional goals of the 
lesson 

0 ☐ 1 ☐ 2 ☐ 

g) An evaluation rubric designed to assess 
proficiency in teaching social and emotional 
competencies 

0 ☐ 1 ☐ 2 ☐ 

h) Opportunities to discuss the social and emotional 
well-being of the staff 

0 ☐ 1 ☐ 2 ☐ 

i) Opportunities to discuss the social and emotional 
well-being of the students 

0 ☐ 1 ☐ 2 ☐ 

j) Sufficient professional support staff to help students 
who display challenges related to 
social and emotional learning 

0 ☐ 1 ☐ 2 ☐ 

k) Access to community resources to support 
students with intensive challenges related to social 
and emotional learning 

0 ☐ 1 ☐ 2 ☐ 

 

T_MA_010. Please indicate your agreement with the following statements related to social and 
emotional learning. 
 

 Strongly 
Disagree 

Somewhat 
Disagree 

Somewhat 
Agree Strongly Agree 

a) I think students’ academic success is more 
important than students’ social and emotional 
well-being. 

1 ☐ 2 ☐ 3 ☐ 4 ☐ 

b) Most teachers in my school think students’ 
academic success is more important than 
students’ social and emotional well-being. 

1 ☐ 2 ☐ 3 ☐ 4 ☐ 

c) My school administration thinks students’ 
academic success is more important than 
students’ social and emotional well-being. 

1 ☐ 2 ☐ 3 ☐ 4 ☐ 

d) My district thinks students’ academic success 
is more important than students’ social and 
emotional well-being. 

1 ☐ 2 ☐ 3 ☐ 4 ☐ 
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