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KEY FINDINGS

Nearly all surveyed grade 6-12 public school English language arts and social studies teachers reported
teaching about at least one of nine topics related to the Holocaust, genocide, antisemitism, Israeli history,
or Jewish life.

Nearly all surveyed teachers indicated that they agreed or strongly agreed with the idea that all students
should learn about the Holocaust and that they were open to teaching about present-day antisemitism.

Of teachers who said they taught about these topics during the 2023-2024 school year, most reported
having spent two hours or less addressing each topic, excluding the Holocaust.

Current events might influence the emphasis that teachers place on these topics. Forty-two percent of
English language arts teachers and 32 percent of social studies teachers who said that they had taught
about the Arab-Israeli conflict during the 2023-2024 school year also said that they had spent more time
on the topic during that time than in prior school years.

Other than materials from the U.S. Holocaust Memorial Museum and their schools’ main curriculum mate-
rials, the materials that teachers most commonly reported using to teach about these topics were You-
Tube, Teachers Pay Teachers, or self-created materials.

Less than half of the teachers reported having received professional learning on teaching about the Holo-

caust, genocide, antisemitism, Israeli history, or Jewish life.

ccording to the United Nations Educa-
tional, Scientific and Cultural Organiza-
tion (UNESCO), teaching students about
the Holocaust and the economic, religious,
and political factors that led to it “contributes to the
understanding that preventing genocide and mass
atrocities can begin with the identification of warn-
ing signals” (Education Sector, 2013, p. 8) and under-
lines the role that governments, institutions, and
communities play in contributing to or preventing
human rights violations. Many Holocaust education
organizations in the United States take this approach
when designing Holocaust educational materials,
including lessons on such topics as Jewish people,
prewar Jewish life in Europe, historical and contem-
porary antisemitism, and genocides in other contexts
(e.g., Echoes and Reflections Partnership, undated;
U.S. Holocaust Memorial Museum, undated). How-
ever, we do not know the extent to which teachers
address these topics at all, let alone whether any take
an expansive approach to teaching about the Holo-
caust (that is, teaching about the Holocaust alongside
a more expansive set of topics related to antisemitism,
Israeli history, or Jewish life).
In 1994, New Jersey and Florida became the first
states to mandate teaching about the Holocaust in

public schools (Fallace, 2008). Today, a majority of
states either mandate Holocaust education in public
schools or have standards related to Holocaust educa-
tion (Echoes and Reflections Partnership, undated).
Through the Never Again Education Act passed in
2020 (Public Law 116-141), federal legislation also
emphasizes the importance of including Holocaust
education in public school curricula by providing
funding to the U.S. Holocaust Memorial Museum to
expand its educational programming and resources
to local education agencies and schools.

Even with these state and federal actions to
improve teaching and learning about the Holocaust,
surveys have found that as many as one-third of
U.S. teenagers and young adults could not cor-
rectly answer basic questions about the Holocaust
(Pew Research Center, 2020; Conference on Jewish
Material Claims Against Germany, 2020). Recent
surveys have also established that many Americans
believe that antisemitism, a key underlying factor
of the Holocaust, is on the rise in the United States
(DeRose, 2024), particularly as related to the Arab-
Israeli conflict. This perception of rising antisemi-
tism coincides with an increase in single-bias hate
crimes against Jewish people in recent years (Crimi-
nal Justice Information Services Division, undated).




Furthermore, Holocaust denialism, which has been a
feature of far-right extremism since the end of World
War II, continues to flourish in small segments of the
population (Southern Poverty Law Center, undated).

Understanding the extent to which middle and
high school English language arts (ELA) and social
studies courses cover the Holocaust, genocide, anti-
semitism, Israeli history, and Jewish life in Ameri-
can schools and the instructional approaches and
resources teachers use can provide insight into how
schools can support teachers in teaching this complex
but important subject matter. Teaching about the
Holocaust and other topics related to Jewish history
and culture requires access to trustworthy instruc-
tional materials, as well as sensitivity and nuance in
the face of challenging and complex content (U.S.
Holocaust Memorial Museum, undated).

In this report, we present results from a national
survey of public school teachers from the RAND
American Teacher Panel to understand whether,
how, and why teachers engage in instruction about
the Holocaust and a broader set of topics related to
Jewish identity and experience. By better understand-
ing teachers’ perceptions of and experiences with
teaching these topics, we hope to provide insights
into how to enhance instruction on them. For
instance, our results could be especially relevant to
policymakers and state education leaders interested
in understanding the influence of state mandates and
standards on Holocaust education. Our findings will
also be useful to Holocaust education organizations
that create teacher resources or provide professional
development, as well as school or district leaders
seeking ways they can guide and support teachers’
instruction on the Holocaust and related topics.

We invited a probability-based, random national
sample of 4,439 eligible public school grade 6-12 ELA
and social studies teachers to complete the survey.
The survey was completed by 1,213 ELA teachers
and 458 social studies teachers, for a total of 1,671
completed surveys and a survey completion rate of
38 percent. The survey data were weighted to pro-
duce estimates that reflect the national population of
grade 6-12 ELA and social studies teachers.! In this
report, we refer to grade 6-12 teachers as secondary
teachers. We administered this survey in summer
2024, after the school year had ended for most teach-

ers. We focused on secondary ELA and social stud-
ies teachers given the high likelihood that—should
the Holocaust or topics related to Jewish people be
addressed in public schools—those grades and sub-
jects would cover these topics. We explored the fol-
lowing research questions:

1. How much do teachers teach about the Holo-
caust, genocide, antisemitism, Israeli history,
and Jewish life?

2. What are the most-common reasons teachers
do or do not teach about these topics?

3. What types of instructional materials and
approaches do teachers want and use to teach
about these topics?

4. What professional learning (PL) opportuni-
ties do teachers use and want so that they can
better teach about these topics?

In exploring these research questions, we focused
specifically on a set of nine topics we identified that
relate to the Holocaust, genocide, antisemitism,
Israeli history, and Jewish life:

o the Holocaust

+ genocide in contexts other than the Holocaust

o historical antisemitism (prior to 1933)

o present-day antisemitism

 ancient Israel

e Zionism or the state of Israel?

o the Arab-Israeli conflict

e Judaism

o Jewish American identity, history, or
experience.

We developed this list of nine topics after consulting
with several experts on the Holocaust and educa-
tion about these topics and piloting the survey with
a small sample of teachers. In this report, we refer
to these nine topics as focal topics. In some cases,
we asked teachers about their instruction as related
to each focal topic individually. In others, we asked
teachers about their instruction on all focal topics
collectively (to which we often referred in the survey
as “the Holocaust, antisemitism, Jewish history, and
related topics”).

Throughout this report, for several reasons, we
focus on differences between middle school ELA
teachers, high school ELA teachers, middle school




social studies teachers, and high school social studies
teachers. We expected that the topics and instruc-
tional strategies that middle and high school teach-
ers used in both ELA and social studies would vary.
For example, among social studies teachers, middle
school teachers might be more likely to focus on
ancient and world history, while high school teachers
might instead focus on teaching in-depth modern
history. Among ELA teachers, the types of fictional
and nonfictional texts accessible to students at each
grade level differ given students’ different reading
comprehension levels.

We also explored differences by teachers’ state
policy context because, as noted earlier, some states
have enacted mandates for Holocaust education.

In addition, some states have stronger or more-
comprehensive academic standards on the Holocaust
and related topics than other states do (Echoes and
Reflections Partnership, undated).3

Unless otherwise noted, we discuss only differ-
ences among teacher subgroups that are statistically
significant at p < 0.05. We did not make statisti-
cal adjustments for multiple comparisons because
the intent of this report is to provide exploratory,
descriptive information rather than to test specific
hypotheses or causal relationships.*

How Much Do Teachers Teach
About the Holocaust, Genocide,
Antisemitism, Israeli History,
and Jewish Life?

More Teachers Reported Teaching
About the Holocaust Than About Any
Other Focal Topic

We asked the teachers in our sample whether they
had ever addressed any of the focal topics in their
public school classroom instruction. Nearly all teach-
ers in our sample reported teaching at least one of the
nine focal topics. Social studies teachers were more
likely than ELA teachers to report addressing at least

one focal topic and addressing, on average, more of
those topics. Specifically,

« 87 percent of ELA teachers reported teaching
at least one focal topic and reported teaching
an average of about three of those topics

o 97 percent of social studies teachers reported
teaching at least one topic and reported teach-
ing, on average, six of the focal topics.

Teachers most commonly said they taught about
the Holocaust (81 percent of the teachers in our
sample). Teachers were least likely to say they taught
about Zionism or the state of Israel (23 percent of
the teachers in our sample). However, we observed
large differences in the topics taught by teachers of
different grade levels and subjects: With a few excep-
tions, social studies teachers were more likely to
address any focal topics than ELA teachers, and high
school teachers were more likely to address them
than middle school teachers. However, ELA teach-
ers were as likely as social studies teachers to report
having taught about the Holocaust, and it is the focal
topic both groups were most likely to report teaching
about.

To understand the influence of grade level and
subject on teachers’ instruction, we split teachers into
four categories:

o middle school ELA teachers

o high school ELA teachers

o middle school social studies teachers
« high school social studies teachers.

Half or more of high school social studies teachers
reported teaching about nearly all of the focal topics
that we asked about, while middle school ELA teach-
ers were much less likely to address almost all topics,
especially those related to Israeli history, such as the
Arab-Israeli conflict, ancient Israel, and Zionism or
the state of Israel (Figure 1). Together, these results
suggest that teachers’ grade and subject assign-
ments play a strong role in whether teachers address
the focal topics and that students are more likely to
receive instruction on these topics during high school
than in middle school, especially in their social stud-
ies classes.

Although grade level and subject area appear to
be strong drivers of teachers’ instruction on these




FIGURE 1

Percentage of Secondary English Language Arts and Social Studies Teachers
Reporting That They Had Ever Addressed Any of the Focal Topics in Their Instruction,

by Subject and Grade Level
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NOTE: This figure depicts response data from the following survey question: “Have you ever addressed the following topics in your public school
classroom instruction?” We display the percentage of teachers who responded “Yes” for each topic, by subject taught (i.e., ELA or social
studies) and grade level (i.e., middle school or high school). With this item, we added three notes: (1) “In this survey, ‘antisemitism’ is defined as a
certain perception of Jews, which may be expressed as hatred toward Jews. Rhetorical and physical manifestations of antisemitism are directed
toward Jewish or non-Jewish individuals and/or their property, toward Jewish community institutions and religious facilities.” (2) “In this survey,
‘Zionism’ is defined as a political movement advocating for the creation of a Jewish homeland in the Land of Israel.” And (3) “In this survey,
committing ‘genocide’ is acting with the intent to destroy, in whole or in part, a national, ethnic, racial, or religious group.” n = 1,653.

topics, the state policy context was seemingly less
salient. Teachers in states with different require-
ments for teaching the Holocaust, such as mandates
or standards, were equally likely as teachers in states
without any strong requirements to say they had
ever addressed the Holocaust. This finding could
stem from the fact that teaching about the Holocaust
was relatively prevalent; regardless of teachers’ state
policy context, 80 percent or more of the teachers
said they taught about the Holocaust.

Teachers Typically Spent Two
Instructional Hours or Less on the
Focal Topics, with the Exception of the
Holocaust

After asking teachers whether they had ever taught
the focal topics, we also asked them to indicate the
topics on which they had spent the most time in a
typical school year. Among teachers who had ever
taught about the focal topics, teachers most com-
monly said they spent the most instructional time




teaching about the Holocaust (68 percent of ELA
teachers and 46 percent of social studies teachers).
In comparison, less than 15 percent of the teachers
selected any of the other focal topics as the topics
they spent the most time teaching about in a typical
school year.

This focus on the Holocaust relative to other
focal topics is also reflected in the number of instruc-
tional hours teachers reported teaching about each
topic in the 2023-2024 school year, as shown in
Figure 2. More than half of the teachers who taught
about the Holocaust spent three hours or more on
this topic during the 2023-2024 school year. Teach-
ers who taught one of the focal topics other than the
Holocaust were most likely to report spending two
hours or less over the course of the 2023-2024 school
year on that topic. This was true across grades and
subjects.

Among teachers spending three hours or more
on the Holocaust, a large proportion of ELA teachers
reported spending ten hours or more teaching about
the Holocaust; 32 percent of middle school ELA
teachers and 22 percent of high school ELA teachers
said they spent more than ten hours teaching about
the Holocaust. ELA teachers might be spending more
instructional time on the Holocaust than on other
topics because they are integrating required texts or
novels about the Holocaust into their instruction.

Although many surveyed teachers indicated
spending the most instructional time teaching about
the Holocaust out of all the focal topics, readers
should keep in mind that nearly half of the teach-
ers reported spending only two hours or less doing
so. Perhaps surprisingly, social studies teachers were
less likely than ELA teachers to report spending ten
hours or more teaching about the Holocaust. Social
studies teachers might spend less instructional time
on the Holocaust than ELA teachers because social
studies teachers spend more time than ELA teach-
ers do on the other focal topics. The other topics on
which social studies teachers said they spent their
time depended on the grade level. For example, 13
and 20 percent of middle school social studies teach-
ers said that they spent the most instructional time

on ancient Israel and Judaism, respectively, in com-
parison with just 1 to 6 percent of high school social
studies teachers and middle and high school ELA
teachers. Similarly, 15 percent of high school social
studies teachers reported that the Arab-Israeli con-
flict was the focal topic on which they spent the most
time, in comparison with 1 to 6 percent of middle
school social studies teachers and middle and high
school ELA teachers. These differences might reflect
differences in the content of the standards that teach-
ers address in different grades and subjects.

Teachers most commonly said that they spent
about the same amount of time on the topic in years
prior to the 2023-2024 school year. However, teach-
ers’ responses varied by topic (Figure 3). About two-
thirds of the teachers reported some change in their
instructional time related to the Arab-Israeli conflict
in the 2023-2024 school year from previous years,
with a greater proportion of both ELA and social
studies teachers reporting that they spent more time
on the topic than less time, although most teachers
(more than three-quarters of ELA and social stud-
ies teachers) reported spending only two hours or
less on the conflict during the school year. Similarly,
a greater proportion of ELA teachers spent more
instructional time on Zionism and ancient Israel
during the 2023-2024 school year than spent less
time on these topics. We observed this same pat-
tern among social studies teachers for present-day
antisemitism and ancient Israel (that is, they spent
more, rather than less, time on these topics in the
2023-2024 school year).

Notably, we observed the opposite pattern for
the Holocaust. About 20 percent of ELA and social
studies teachers said they spent less time on the
Holocaust in the 2023-2024 school year than in prior
years, compared with about 10 percent of the teach-
ers who said they spent more time on the Holocaust.
Although we cannot determine why teachers shifted
their instructional practices, current events might
have influenced the amount of emphasis that teach-
ers placed on these topics, leading some teachers to
engage more deeply in some topics while pulling
away from others.




FIGURE 2
Percentage of Secondary English Language Arts and Social Studies Teachers
Reporting the Instructional Time They Spent Teaching Focal Topics During the 2023-
2024 School Year
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NOTE: This figure depicts response data from the following survey question: “In this target course, approximately how many hours, on average, did
you spend on the following topics in this school year (2023-2024)?” Teachers were able to respond “0 hours,” “Less than 1 hour,” “1-2 hours,”
“3-5 hours,” “6-10 hours,” “11-20 hours,” or “More than 20 hours.” We display teachers’ responses by subject taught (i.e., ELA or social studies)
and grade level (i.e., middle school or high school). A teacher was asked how much instructional time they spent on each topic only if they had
reported earlier that they had ever taught about the topic in their public school instruction. n = 1,289.
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FIGURE 3
Percentage of English Language Arts and Social Studies Teachers Reporting the
Instructional Time They Spent Teaching Each of the Focal Topics During the 2023-
2024 School Year Compared with Time Spent in Prior School Years
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NOTE: NA = not applicable. This figure depicts response data from the following survey question: “In the years prior to this school year
(2023-2024), indicate whether you spent the same, less, or more time on these topics for any courses you teach?” Teachers were able to
respond, “I spent no time on these topics prior school years,” “I spent less time on these topics in prior school years,” “I spent about the same
amount of time on these topics in prior school years,” “I spent more time on these topics in prior school years,” “NA; | was not teaching prior to
this school year,” or “NA; | was not teaching a course for which these topics were relevant prior to this school year.” A teacher was presented this
question for a topic only if they indicated in an earlier survey item that they had spent any instructional time on the topic during the 2023-2024
school year. We defined spending more time on a topic during the 2023-2024 school year than in prior school years if the teacher said that they
had spent no or less time on the topic in prior school years. We defined spending /ess time on a topic during the 2023-2024 school year if the
teacher said that they had spent more time on the topic in prior school years. Bars do not sum to 100 because we did not display the percent-
age of teachers who responded with either “NA” response. We display teachers’ responses by subject taught (i.e., ELA or social studies). With
this item, we added three terminology clarifications: (1) “In this survey, ‘antisemitism’ is defined as a certain perception of Jews, which may be
expressed as hatred toward Jews. Rhetorical and physical manifestations of antisemitism are directed toward Jewish or non-Jewish individuals
and/or their property, toward Jewish community institutions and religious facilities.” (2) “In this survey, ‘Zionism’ is defined as a political
movement advocating for the creation of a Jewish homeland in the Land of Israel.” And (3) “In this survey, committing ‘genocide’ is acting with
the intent to destroy, in whole or in part, a national, ethnic, racial, or religious group.” n = 1,283.




What Are the Most-Common
Reasons Teachers Do or Do Not
Teach About the Focal Topics?

Most Teachers Said That They
Believed That Every Student Should
Learn About the Holocaust and Were
Open to Teaching About Present-Day
Antisemitism

Nearly all teachers in our sample—99 percent—
indicated agreement that every student should learn
about the Holocaust, with 72 percent indicating
strong agreement. Similarly, 90 percent of the teach-
ers in our sample expressed openness to teaching
about present-day antisemitism. These percentages
remained high across subjects and grade levels.

Witnessing instances of antisemitism could also
influence teachers’ beliefs about the importance of
teaching about antisemitism and other focal topics.
About one-quarter of the teachers (28 percent)
reported witnessing or hearing about antisemitic
incidents at their schools during the 2023-2024
school year, and this percentage was even higher
among teachers who reported serving greater shares
of Jewish students. In classrooms in which more
than 20 percent of students were Jewish, a strik-
ing 51 percent of the teachers reported witnessing
an antisemitic incident. Although nearly all teach-
ers in our sample expressed openness to teaching
about present-day antisemitism, the percentage of
teachers saying they were open to teaching about it
was even higher among teachers who said that they
had witnessed antisemitic incidents at their schools
during the school year (96 percent, compared with
88 percent of the teachers who said that they had not
witnessed antisemitic incidents).

More than 70 percent of ELA and social studies
teachers said that their top reason for teaching about
the focal topics in the 2023-2024 school year was that
students should know about them (Figure 4). ELA
teachers were more likely than social studies teachers
to say that their top reasons for teaching about these
topics were (1) these topics were included in the cur-
riculum materials they selected or created, (2) their
students were interested in these topics, and (3) these

topics were important to them. Conversely, social
studies teachers were more likely than ELA teachers
to say that their top reason for addressing these topics
was state requirements or school or district require-
ments. In addition, perhaps unsurprisingly, teachers
in states with mandates or standards to teach about
the Holocaust were more likely than teachers in states
without them to report that state requirements were
a top reason for addressing the focal topics (22 and
23 percent of the teachers in states with mandates
and in states with standards, respectively, compared
with 8 percent of the teachers in states without any
strong requirements). Even so, for social studies
teachers and for teachers in states with Holocaust
education requirements, state, district, and school
requirements tended to be a less common reason for
teaching these topics than teachers’ beliefs that all
students should know about them. Together, these
data suggest that teachers” own beliefs about the
importance of teaching about these topics—perhaps
more than state or district requirements—are a
strong motivator for their instruction, especially for
ELA teachers.

The Few Teachers Who Did Not Teach
the Focal Topics Said They Did Not
Teach Them Because the Topics Were
Not Included in Their Main Curriculum
Materials or Were Not Relevant to Their
Courses

Thirteen percent of ELA teachers and 3 percent of
social studies teachers said they had never taught
about any of the focal topics in their public school
instruction (Figure 5). Among these teachers, their
main reason for not teaching about the focal topics
was that they were not included in the main cur-
riculum materials that they used to teach their sub-
jects and classes, such as their textbooks or other
instructional materials. Another top reason teachers
said they did not teach these focal topics was that
they were not relevant to the courses they taught. For
instance, in an open-ended response, one social stud-
ies teacher wrote, “As an 8th grade teacher currently
with American History, the scope and sequence of




FIGURE 4
Percentage of Secondary English Language Arts and Social Studies Teachers
Choosing Each Factor as One of the Top Three Reasons They Addressed the Focal
Topics During the 2023-2024 School Year

ELA teachers [l Social studies teachers

All students should know
something about them™

The curriculum materials
| selected or created myself
address them”

My students are interested
in these topics”

These topics are
important to me”

The curriculum materials
provided by my school or
district address them

Reason

My school or district 10 —
requires | address them”™

My state requires 10 —
| address them”

1

Other (please describe) il‘_J
0

10 20 30 40 50 60 70 80 90 100
Percentage of teachers identifying this as one of their top three reasons

NOTE: This figure depicts response data from the following survey question: “You indicated spending at least some time teaching about the
Holocaust, antisemitism, Jewish history, Israel or related topics. What are the top three reasons that you addressed these topics this school year
(2023-2024)? Please rank your top three reasons in order of importance with ‘1’ as the most important reason.” We display the percentage of
teachers who picked each reason as one of their top three reasons. We display teachers’ responses by subject taught (i.e., ELA or social
studies). A teacher received this question only if they reported earlier that they spent any instructional time on at least one of the focal topics
during the 2023-2024 school year. An asterisk (*) indicates that percentages for ELA and social studies significantly differ at the p < .05 level.
Black bars represent 95-percent confidence intervals. n = 1,399.

the state standards do not require it.” Similarly, one ended responses, teachers also discussed how recent
ELA teacher explained, “Most of this is included events have made it more challenging to discuss these
in the 10th grade curriculum when we teach Night topics with students. One ELA teacher wrote,

[the memoir written by Elie Wiesel] . . .. Juniors are

My school has both a Jewish and Arab popula-

American Literature, but we stop at the 1920s, so we tion, and there have been a few tensions among

don’t really get into this topic.” the students over the recent war in Gaza. It’s

Among those who did not teach any of the focal not worth it for me, who has very little his-
topics, ELA teachers were more likely than social tory education experience, to add a book with
studies teachers to say that possible parental push- such weighty topics to my curriculum and risk
back was a top reason they did not address the focal parental pushback.

topics during the 2023-2024 school year. In open-

10



FIGURE 5

Percentage of Secondary English Language Arts and Social Studies Teachers
Choosing Each Factor as One of the Top Three Reasons They Did Not Address the
Focal Topics During the 2023-2024 School Year
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NOTE: This figure depicts response data from the following survey question: “You indicated spending no time teaching about the Holocaust,
antisemitism, Jewish history, Israel, or related topics. What are the top three reasons that you did not address any of those topics this school

100

year (2023-2024)? Please rank your top three reasons in order of importance with ‘1" as the most important reason.” We display the percentage

of teachers who picked each reason as one of their top three reasons. We display teachers’ responses by subject taught (i.e., ELA or social
studies). A teacher received this question only if they reported earlier that they did not spend any instructional time on any of the focal topics

during the 2023-2024 school year. An asterisk (*) indicates that percentages for ELA and social studies significantly differ at the p < .05 level.
n =256, 231 of whom were ELA teachers and 25 of whom were social studies teachers. The number of social studies teachers who responded

to this question was very small because very few social studies teachers do not address focal topics in their instruction. Black bars represent

95-percent confidence intervals. Thus, we urge caution in the interpretation of these percentages.

Indeed, about half the teachers in our whole who witnessed antisemitic incidents at their schools
sample, including those who did teach about these during the 2023-2024 school year, the percentage
topics, were worried that students or parents would of teachers who expressed concern about student or
feel discomfort about them, suggesting that concerns parent discomfort was even higher (61 percent).

about parental or student reactions could be another
barrier to teachers’ instruction. Among teachers
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What Types of Instructional
Materials and Approaches
Do Teachers Want and Use to
Teach About These Topics?

Teachers Most Commonly Used
Classroom Discussions, Their Main
Curriculum Materials, and Primary
Source Documents to Teach About the
Focal Topics

We asked teachers whether they used any of a variety
of approaches (e.g., classroom discussions or inde-
pendent projects) and resources (e.g., podcasts or
films) to teach about the focal topics. Most teachers
reported sometimes, always, or almost always using
classroom discussion (87 percent), their main cur-
riculum materials (76 percent), and primary source
documents (75 percent). In contrast, less than one-
fifth of the teachers said that they used field trips or
podcasts to teach these topics.

In middle school and high school, ELA teachers
were more likely than social studies teachers to report
using fictional or nonfictional texts or graphic novels
to teach about the focal topics (see box). We also
asked teachers to name the texts and films, includ-
ing documentaries, that they found most effective for
helping them teach students. The texts and films that
teachers cited most were related to the Holocaust,
which is in alignment with our earlier findings.

Apart from Materials from the U.S.
Holocaust Memorial Museum,
Teachers Most Commonly Used
YouTube, Their Main Curriculum
Materials, Teachers Pay Teachers, or
Self-Created Materials

We also asked teachers about which specific instruc-
tional materials they used to teach about these topics,
including whether they used materials from specific
Holocaust education organizations, such as Facing
History and Ourselves, the Echoes and Reflec-

tions Partnership, and the U.S. Holocaust Memorial
Museum, which provide free resources to educators.
As shown in Figure 6, the materials teachers most

The Five Texts and Five Films That
Secondary English Language Arts and
Social Studies Teachers Reported as Most
Effective for Teaching About the Focal
Topics

Texts

e Night by Elie Wiesel (1958)

e The Diary of a Young Girl by Anne Frank (1947)

e Maus by Art Spiegelman (1973)

e The Boy in the Striped Pajamas by John
Boyne (2006)2

e Number the Stars by Lois Lowry

Films or documentaries

e Schindler’s List (1994)

e The Boy in the Striped Pajamas (2008)?

e The Diary of Anne Frank (1959) and other
documentaries or films about Anne Frank

e Elie Wiesel’s speeches or interviews

e [ife Is Beautiful (1997)

NOTE: We name the five texts and films or documenta-
ries cited by teachers in open-ended survey responses
as effective for helping them teach students about focal
topics. In the list of texts, we excluded teachers’ main
curriculum materials and materials from the U.S. Holo-
caust Memorial Museum because we report separately
on teachers’ use of these materials through their close-
ended survey responses. Similarly, in the list of films
and documentaries, we excluded YouTube because we
report separately on teachers’ use of YouTube through
their close-ended survey responses.

@ Many Holocaust historians consider The Boy in the
Striped Pajamas, a commonly used fictional text, to be
historically inaccurate. It has been shown to engender
reader sympathy toward members of the Nazi Party
(Foster et al., 2015).

commonly reported using were those from the U.S.
Holocaust Memorial Museum (66 percent of social
studies teachers and 57 percent of ELA teachers),
followed by YouTube (66 percent of social studies
teachers and 52 percent of ELA teachers) and their
main curriculum materials (43 percent of social stud-
ies teachers and 46 percent of ELA teachers). Around
one-third of the teachers reported using materials
from online resource aggregators, such as Teachers
Pay Teachers (TPT), or creating materials themselves.
Twenty percent or fewer teachers reported using
materials available through organizations other than
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FIGURE 6
Sources of Instructional Materials That Secondary English Language Arts and Social
Studies Teachers Reported Using to Teach About the Holocaust and Other Focal

Topics

Source

United States Holocaust
Memorial Museum

YouTube
The main curriculum materials
| use to teach this course

Materials from
Teachers Pay Teachers

| create instructional
materials myself

Facing History and Ourselves

Materials from social media
websites (e.g., Pinterest,
Instagram, TikTok)

Jewish Virtual Library
Anti-Defamation League
Learning for Justice

Other (please describe)

Echoes & Reflections

iWitness/
USC [University of Southern
California] Shoah Foundation

Institute for Curriculum Services

ELA teachers

0 10 20

[l Social studies teachers

30 40 50 60 70 80

Percentage of teachers identifying this as a source

NOTE: This figure depicts response data from the following survey question: “Indicate all of the instructional materials you use to teach about the
Holocaust, antisemitism, Jewish history, Israel, or related topics in your [target class] course this school year (2023-2024).” Each bar represents
the percentage of teachers who reported that they “sometimes” or “always or aimost always” used that source. Black bars represent 95-percent
confidence intervals. n = 1,387-1,392. This figure was updated in April 2025 to correctly align the data with the categories.

the U.S. Holocaust Memorial Museum. Nearly half of
surveyed teachers reported that they had not received

adequate guidance from curriculum providers on the

teaching resources they should use to teach about the

focal topics; this could be one reason that so many

teachers indicated using resources they found them-

selves to teach these topics. ELA teachers were more

likely than social studies teachers to report having

received inadequate guidance (50 percent versus
38 percent).

Although most teachers reported using instruc-
tional materials from such sources as the U.S. Holo-
caust Memorial Museum and their schools’ main
curriculum materials, a large share of the teachers
reported using materials from sources of unknown
quality or credibility (i.e., YouTube, TPT or another
online resource aggregator, ones they created them-
selves, or a social media website). Furthermore,

23 percent of the teachers reported using materials
from only such sources. Perhaps unsurprisingly, the
teachers who reported using resources from only
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these online resources of unknown quality were less
likely to report that their materials were “very effec-
tive” than were teachers using their main curriculum
materials or resources from the organizations we
asked about (13 percent, compared with 25 percent).
As shown in Figure 7, two-thirds of all teachers
we surveyed reported that whether an instructional
material was engaging or compelling to their stu-
dents was one of their top three considerations when
choosing materials, with 35 percent reporting that it
was their top consideration. Teachers also reported
that whether the material promoted social and emo-
tional learning (45 percent), encouraged inquiry-
based learning and critical thinking (41 percent),
came from a trustworthy source (39 percent), and
was the appropriate level of challenge or accessibil-

FIGURE 7

ity (33 percent) were among their top considerations.
ELA and social studies teachers had very similar con-
siderations when choosing materials, so we combined
their responses in Figure 7.

Finally, we asked teachers for which of the focal
topics would they like to have more instructional
materials. More than half the surveyed teachers
reported wanting more instructional materials
related to genocide in other contexts (56 percent),
the Holocaust (54 percent), present-day antisemitism
(51 percent), and historical antisemitism (51 per-
cent). This likely reflects a need for more materials
related to topics that are salient to current events,
such as genocide in other contexts and present-day
antisemitism, and topics that are already part of their
curricula.

Top Three Considerations When Choosing Instructional Materials to Teach About the
Holocaust and Related Topics According to Secondary English Language Arts and

Social Studies Teachers
W st
Engaging or compelling to my students
Promotes social and emotional learning and empathy
Encourages inquiry-based learning and critical thinking

Comes from a trustworthy source

At appropriate level of challenge or accessibility for
my students

Easily integrated with main curriculum materials

Consideration

Relevant to contemporary events
Aligned with my state standards
Ready to use without need for modification

Approved by my school district

2nd 3rd
14 17 66
45
41
39
10 20 30 40 50 60 70

Percentage of teachers identifying this as a consideration

NOTE: This figure depicts response data from the following survey question: “Please rank the top three most critical factors you consider when
choosing which materials to use to teach about the Holocaust, antisemitism, Jewish history, Israel, or related topics in your [target class] course
this school year (2023-2024). Please rank your top three reasons in order of importance with ‘1’ as the most important reason.” Each bar
represents the percentage of teachers who ranked each consideration among their top three. n = 1,380.




What Professional Learning
Opportunities Do Teachers
Have and Want So That They
Can Better Teach About These
Topics?

Fewer Than Half the Teachers
Reported Receiving Professional
Learning on the Holocaust, Genocide,
Antisemitism, Israeli History, or Jewish
Life

About 40 percent of the teachers reported that they
had ever participated in PL on teaching about the

focal topics. As shown in Figure 8, high school social
studies teachers were most likely to report having

FIGURE 8

ever participated in PL on teaching the focal topics
(60 percent) and middle school ELA teachers were the
least likely to report having done so (30 percent). This
aligns with our earlier finding that these topics tend
to be most concentrated in high school social stud-
ies courses rather than middle school ELA courses.
Although four in ten teachers said that they had
participated in at least some PL on the focal topics,
only about one-third of the teachers who reported
having received PL said that they had participated in
that PL within the preceding one to three years. Half
the teachers who said that they had had relevant PL
reported having received it more than four years ago.

Furthermore, more than 20 percent of the teach-
ers who did indicate having received PL on teaching
the focal topics reported that the PL did not help

Percentage of Secondary English Language Arts and Social Studies Teachers
Reporting Whether They Had Received Professional Learning on Focal Topics and
Whether They Were Open to Receiving More Professional Learning

Yes, | have received professional learning

[ ... and | do not need more
B ... and | would be interested in more

No, | have not received professional learning

[ | ...andIdo not need more
... but I would be interested in opportunities

[0}
2 80
8. 70
3 64
b
2 o 12 60
s 60 10 56
£ 10
E 11
%)
E 39 0
5 40 % 6
)
— 58 54
o 51 45
S
2 I
g 20 34
c
[0}
o
o}
[a
0 . - - n
Full sample Middle school High school Middle school High school
ELA ELA social studies social studies

Teacher category

NOTE: This figure depicts response data from the following survey question: “Have you ever participated in any professional learning
opportunities on teaching about the Holocaust, antisemitism, Jewish history, Israel, or related topics,” with the following response options:
“Yes, and | would be interested in more professional learning on these topics”; “Yes, and | do not need any more professional learning on these
topics”; “No, but | am interested in such professional learning opportunities”; and “No, and | am not interested in such professional learning
opportunities.” n = 1,632. Each bar represents the percentage of teachers who selected each response.
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them or helped them to only a slight extent to teach
about these topics. Just over one-third reported that
their PL helped them to some extent, and 41 percent
reported that it helped them to a great or very great
extent. High school social studies teachers were most
likely not only to receive PL but also, among teach-
ers who reported having received PL, to say their PL
helped them to a great or very great extent (52 per-
cent, compared with 34 percent of middle school ELA
teachers, who were least likely to say that their PL had
helped them to a great or very great extent).

Roughly three-quarters of the teachers reported
being open to more PL on the focal topics, includ-
ing 80 percent of those who said that they had never
participated in this kind of PL. As shown in Figure 9,
teachers reported needing more PL on developing
their own content knowledge (84 percent), navigating
classroom discussions (72 percent), and integrating
these topics with existing materials (71 percent).

When asked about PL related to each of the focal
topics, teachers reported the greatest desire for more
professional learning on present-day antisemitism

FIGURE 9

(44 percent), genocide in other contexts (44 percent),
and the Arab-Israeli conflict (43 percent). Middle
school social studies teachers were less likely than
middle school ELA teachers to want more PL related
to all the focal topics. In contrast, high school social
studies and ELA teachers were similarly likely to
want more PL on all focal topics except for Judaism,
which was less likely to be desired by high school
social studies teachers (19 percent, compared with
32 percent of high school ELA teachers). Unsurpris-
ingly, teachers who reported lacking the content
knowledge and confidence to address these topics
were more likely to desire more PL on some focal
topics than teachers who said that they felt confident
or that they had enough content knowledge were.

Summary and Implications

This report fills critical gaps in the understanding
of whether, how much, how, and why teachers are
providing students with instruction about topics

Percentage of Secondary English Language Arts and Social Studies Teachers
Reporting Needing More Professional Learning on the Following Issues to Help

Address the Focal Topics

No need [ Slight need

Developing my content knowledge
on these topics

Navigating classroom discussions
on these topics

28

Integrating these topics with
my existing curriculum
materials

Need identified

30

Understanding how these topics
are aligned with my
state standards ‘

41

[ Moderate need

15

Il Major need

-50 -25

o

25 50 75 100

Percentage of teachers identifying this as a need

NOTE: This figure depicts response data from the following survey question: “Please indicate the extent of your need for professional learning on
the following issues to help you address the Holocaust, antisemitism, Jewish history, Israel, or related topics in your classroom.” Response
options were “No need,” “Slight need,” “Moderate need,” and “Major need.” n = 1,628. Each bar represents the percentage of teachers who

selected each response.
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related to the Holocaust, genocide, antisemitism,
Israeli history, and Jewish life. We administered this
survey to public school secondary ELA and social
studies teachers in summer 2024, at a pivotal moment
in history. Our findings are also timely in that they
shed light on the state of U.S. public school instruc-
tion about the Holocaust, genocide, antisemitism,
Israeli history, and Jewish life at a time when teachers
might need more support than ever to provide high-
quality instruction. With the ongoing conflict in the
Middle East, teaching about these already-sensitive
and nuanced topics has become even more challeng-
ing; teachers and schools are grappling with how to
provide students the opportunity to discuss these
complex topics while also ensuring a safe learning
environment (Gottlieb, 2024). Although multiple
sources have indicated rising antisemitism in the
past decades, the ongoing conflict has accelerated
instances of antisemitism nationwide and heightened
concerns about antisemitism on K-12 school cam-
puses (Honderich, 2024; Walsh, 2024).

Surveyed teachers expressed strong beliefs in
the importance of teaching the focal topics we asked
about (which included the Holocaust, genocides
other than the Holocaust, historical antisemitism,
present-day antisemitism, ancient Israel, Zionism or
the state of Israel, the Arab-Israeli conflict, Judaism,
and Jewish American identity, history, or experi-
ence). Teachers seemed largely motivated to engage in
instruction on these focal topics because, they said,
they thought that such topics were critical for stu-
dents’ education. And although many teachers had
not yet received PL on these topics, nearly all who
had not said that they were open to it.

However, some teachers reported spending less
time on the Holocaust during the 2023-2024 school
year than in prior school years. This could be due to
teachers’ prioritization of topics related to global cur-
rent events, such as the Arab-Israeli conflict; teachers

reported spending more time on that conflict and on
present-day antisemitism in the 2023-2024 school
year than in prior years.

Our findings also illuminated some challenges
for teachers providing instruction on these focal
topics. First, our findings suggest that teachers gener-
ally only cursorily address topics related to Jewish
people and Jewish history other than the Holocaust,
with most teachers spending less than two hours on
each topic over the course of an entire school year.
These findings align with research on time spent on
Black history: Following a 2015 study, one researcher
estimated that teachers spent one to two lessons on
Black history in a year of U.S. history classes (King,
2017).

Second, many teachers reported using, other
than their main curriculum materials, materials from
YouTube; online resource aggregators, such as TPT;
and materials that they created themselves. Other
than materials from the U.S. Holocaust Memorial
Museum, the materials that teachers less commonly
reported using were materials created by credible
Holocaust education organizations, such as Facing
History and Ourselves or Echoes and Reflections.
This patchwork approach could make it more dif-
ficult for leaders to understand the quality of the
teachers’ materials and to offer support to teachers
more consistently.

Third, only about 40 percent of the teachers
in our sample reported participating in PL to sup-
port their instruction on these topics, even though
a majority of the teachers reported a need for more
such content knowledge and support navigating rel-
evant classroom discussions. More than half of the
surveyed teachers expressed worry that students or
parents would feel discomfort about their teaching
of these topics, which further underscores teachers’
need for more support.
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Recommendations

As schools grapple with how to help students better
understand the Holocaust, Israeli history, Judaism,
antisemitism, and the Jewish experience, we offer the
following recommendations to education leaders and
organizations that support teachers, such as curricu-
lum developers and PL providers.

Provide Teachers with Guidance to
Address Such Topics as Genocide,
Antisemitism, Israeli History, and
Jewish Life Alongside Instruction
About the Holocaust

Learning about the Holocaust is undoubtedly a criti-
cal piece of students’ education, and ELA and social
studies teachers affirmed this fact. However, teachers’
responses also underscore an opportunity to engage
more deeply on focal topics in addition to the Holo-
caust: Teachers reported generally spending less than
two hours of instructional time addressing the topics
about which we asked, other than the Holocaust, over
the course of the school year. Spending more instruc-
tional time on such topics as genocide, antisemitism,
Israeli history, and Jewish life, which our findings
suggest teachers currently address very little in their
instruction, could help students build a more com-
prehensive understanding not only of the Holocaust
but of Jewish history and culture more broadly.

For instance, others have noted the importance
of teaching about how the Holocaust and the Arab-
Israeli conflict are interconnected to the broader
historical context of Europe and the Middle East
(Berryman, 2023; Education Sector, 2013). Situat-
ing these topics within their historical context,
rather than teaching about them in isolation from
each other, can help students more comprehensively
understand these complex topics. Furthermore, given
the rise of antisemitism across the United States,
teaching about non-Holocaust topics related to
Jewish people could be particularly important, given
the evidence that Holocaust education alone might
not be sufficient to foster an egalitarian view (Dalbo,
2024).

Curriculum and professional development pro-
viders and authors of state standards can support

educators in a few ways to integrate a broader array of
topics than solely the Holocaust.

One is that education leaders should consider
how these topics fit within the scope and sequence
of ELA and social studies courses to provide teach-
ers with guidance on when and how much exposure
students should receive on each topic. Codifying
this guidance through state standards is one way to
communicate expectations to teachers. Some states
already promote Holocaust education through stan-
dards or mandates; including other topics in these
standards and, where appropriate, highlighting their
connection to the Holocaust would promote a more
holistic understanding of antisemitism and Jewish
identity and experience.

Our data also suggest that the emphasis that
teachers place on these topics can shift from year
to year, perhaps in response to global events, high-
lighting the role of teachers’ discretion in address-
ing these topics. Providing teachers with guidance
on when to address these topics (e.g., which grade
level, which course, and for how long) and how to
incorporate a stronger focus on specific topics in
response to current events can ensure that students
receive a consistent educational experience that is
still flexible and responsive to current issues. In
addition to state standards, such guidance could take
the form of pacing guides that outline the topics and
learning objectives that teachers should cover and the
amount of time they should spend on those topics
and objectives. Such resources as state standards or
district pacing guides could then form the basis for
the creation or selection of curriculum materials or
the crafting of PL objectives.

A second approach is to leverage coordination
across disciplines to help teachers more deeply
explore focal topics in the face of limited instruc-
tional time. For example, while students read a fic-
tional text about the Holocaust in their ELA courses,
they could also learn about the historical context of
the period in their social studies courses. Weaving
instruction about focal topics across ELA and social
studies as part of the same unit of study could help
students gain the content and historical knowledge
they need to better understand the literature they
read in their ELA courses. This interdisciplinary

18



approach could also humanize the historical events
students explore in their social studies courses.

Support Teachers in Finding and Using
High-Quality Instructional Materials to
Teach About Focal Topics

When considering curricula for schools to adopt,
state, district, and school leaders should ensure that
these topics are included in the main curriculum
materials that teachers use for their classes. Teach-
ers’ main curriculum materials are a major vehicle
for teachers’ instruction about these topics, and the
exclusion of focal topics from teachers’ main curricu-
lum materials is a major reason teachers do not teach
about them. Thus, including these topics in teach-
ers’ main school- or district-provided curriculum
materials could relieve teachers from having to find
materials themselves online and might also support
the integration of these topics across ELA and social
studies courses.

Relatively large proportions of teachers reported
using online resources, such as YouTube or TPT, and
materials they created themselves. These findings
raise concerns about the quality and credibility of
teachers’ instructional materials on these topics and
whether students are receiving consistent educational
experiences. Ensuring that teachers have access to
high-quality materials is especially important given
the sensitivity of these topics and the “hard history”
inherent to many of them. To guide teachers and
school systems, federal or state governments could,
for example, fund efforts to create a knowledge and
effectiveness clearinghouse that brings together rec-
ommendations on best practices for teaching about
antisemitism and related topics with resource recom-
mendations, which aligns with other RAND recom-
mendations for countering antisemitism (Popper
etal., 2024).

Relatedly, our data also suggest that instruc-
tional materials created by reputable organizations,
such as Facing History and Ourselves or Echoes and
Reflections, are relatively underutilized. Weaving
in lessons created by these organizations in docu-
ments, such as school or district scope or sequences,
can help cue teachers to use these materials as part of

their regular instruction. Moreover, our data suggest
that—when teachers use texts, films, or documenta-
ries to teach about these topics—the materials they
most commonly use focus on the Holocaust. Widen-
ing the variety of fictional and nonfictional texts that
highlight Jewish people in contexts other than the
Holocaust can also broaden students’ exposure to a
diversity of Jewish experiences.

Finally, although providing teachers with high-
quality instructional materials is a critical first step,
sustained PL is likely necessary to support high-
quality implementation of those instructional materi-
als. Our data suggest that many teachers are provid-
ing instruction on these topics without recent PL, if
they received any at all.

Research Limitations

This report provides an overview of the extent to
which the Holocaust and other topics related to
Jewish people are taught by middle and high school
ELA and social studies teachers. However, several
limitations should be considered when interpreting
our findings. First, our analysis relies on teachers’
self-reported responses to survey items. This intro-
duces the possibility of inaccurate recall and social
desirability bias. For items that asked teachers to
recall how much time they spent teaching specific
topics, teachers might have trouble recalling time
spent in previous years. Similarly, given that many
teachers reported that the PL they received on teach-
ing the focal topics had occurred two or more years
ago, questions about the helpfulness of that PL might
have been hard for teachers to answer. We also asked
teachers to report how open they felt to teaching
about present-day antisemitism and how important
they believed it was to teach about the Holocaust.
Some teachers’ responses might have been influenced
by social desirability bias, causing them to provide
answers they perceived as socially preferred but that
did not accurately reflect their opinions.

Second, the timing of the survey might have
influenced some teachers’ responses to these items.
The survey was administered in summer 2024, nearly
eight months after the October 7, 2023, Hamas attack
on Israel and the subsequent war in Gaza. Given that
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we asked teachers whether they addressed the Arab-
Israeli conflict, Zionism, and the creation of the state
of Israel during this period, our results might not
reflect the status quo prior to October 7, 2023. For
example, although we did not ask teachers about how
the conflict affected their approaches to teaching the
Holocaust or other topics related to Jewish people,
several teachers mentioned the conflict in their open-
ended responses about why they did not teach these
topics in their classes.

Third, the majority of the teachers reported
using resources or materials found through social
media websites, particularly YouTube, and online
resource aggregators, such as TPT. We did not ask
teachers to provide information about the specific
materials they used from these sources or how they
went about finding these materials (e.g., keyword
searches used, sources of recommendations), which
could provide deeper insight into the areas in which
teachers believe they need to find additional materi-
als or the subjectivity and quality of the materials
they were using.

Fourth, we cannot compare the amount of time
teachers spent on the focal topics with the amount of
time spent on other topics covered in their courses.
Without a comprehensive view of how time is allo-
cated across all topics, we cannot say whether these
topics are short-changed in comparison with others.
Furthermore, to our knowledge, there is no evidence
of what constitutes the optimal amount of time to
spend on a given topic. However, our findings do
provide a benchmark of the amount of time spent on
these important topics, which can provide a starting

point for exploring these questions in future research.
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How We Conducted Our Analysis

To administer the survey on which this report is based, we drew a sample of teachers from the American
Teacher Panel based on the following eligibility criteria: (1) The teacher reported teaching at least one grade 6
through 12, (2) the main subject taught was not special education, and (3) ELA or social studies was the teach-
er’s main or secondary subject.

We then stratified the pool of eligible teachers into three groups based on state policies on Holocaust education
derived from Echoes and Reflections’ state legislation tracker (Echoes and Reflections Partnership, undated):

e The first group was states without strong requirements, which includes states with no standards or super-
ficial standards with no required mandates: Alabama, Alaska, Idaho, lowa, Kansas, Mississippi, Montana,
Nevada, New Mexico, North Dakota, Ohio, Pennsylvania, South Dakota, Utah, Vermont, Washington, and
Wyoming.

e The second group was states with multiple or strong standards: Arkansas, California, Connecticut, the
District of Columbia, Florida, Georgia, Hawaii, Indiana, Louisiana, Maryland, Massachusetts, Michigan, Min-
nesota, New Jersey, New York, Oklahoma, Rhode Island, South Carolina, Tennessee, and Virginia.

e The third group was states with no or superficial standards and required mandates: Arizona, Colorado,
Delaware, lllinois, Kentucky, Maine, Missouri, Nebraska, New Hampshire, North Carolina, Oregon, Texas,
West Virginia, and Wisconsin.

Because one of the purposes of this study was to capture the instructional materials used to teach about the
Holocaust, we wanted to maximize responses from teachers most likely to teach it (those in the second group).
So, we oversampled teachers in group 2 while targeting an adequate number of teachers from groups 1 and 3
to create separate estimates in those groups of states (at least 400 teacher responses).

Throughout this report, we report sample-wide and subgroup-specific means and proportions of variables of
interest, weighted using a set of nationally representative weights described in detail in the American Educator
Panels technical documentation (Robbins and Grant, 2020). We explored whether teachers’ responses differed
by grades taught (6—-8 or 9-12), main subject taught (ELA or social studies), and their states’ policy contexts. We
also explored whether teachers’ survey responses differed according to their demographic characteristics, such
as race, years of experience, and level of education, and their school context (e.g., locale, size, percentage of
students on free or reduced-price lunch and percentage of students who were White). However, we found little
variation in responses along these dimensions. Unless otherwise noted, we reference only differences among
educator subgroups that are statistically significant (p < .05). We did not make statistical adjustments for mul-
tiple comparisons because the intent of this report is to provide exploratory, descriptive information rather than
to test specific hypotheses or causal relationships.

We also include results from three open-ended survey questions posed to teachers, including illustrative
quotes. First, we asked teachers who reported that they had not spent any time on any focal topics during the
2023-2024 school year to briefly explain why. Second, we asked teachers who indicated that they used fictional
or nonfictional texts or graphic novels to teach about the focal topics to “[p]lease write down the name of one
text that you found most effective for helping you teach students about these topics in this year or previous
years.” Overall, 1,130 teachers provided an open-ended response to this question. Third, we asked teachers
who reported that they used documentaries or other films to teach about focal topics to “[p]lease write down the
name of one film that you found most effective for helping you teach students about these topics in this year or
previous years.” Overall, 1,159 teachers provided an open-ended response to this question.

One qualitative analyst coded teachers’ open-ended responses to both of these questions to create tallies of
the different texts and films that teachers named in their responses. Teachers often named more than one title in
their responses, and we accounted for all of the titles that they named.
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Notes

! This section of the report was revised in January 2025 to cor-
rect the sample size and survey completion rate.

2 Zionism refers to “an international movement originally for
the establishment of a Jewish national or religious community in
Palestine and later for the support of modern Israel” (“Zionism,”
undated).

3 For this analysis, we categorized teachers into three groups:

o those in states without strong Holocaust-related academic
standards or requirements: Alabama, Alaska, Idaho, Iowa,
Kansas, Mississippi, Montana, Nevada, New Mexico,
North Dakota, Ohio, Pennsylvania, South Dakota, Utah,
Vermont, Washington, and Wyoming

o those in states with strong or multiple academic stan-
dards: Arkansas, California, Connecticut, the District of
Columbia, Florida, Georgia, Hawaii, Indiana, Louisiana,
Maryland, Massachusetts, Michigan, Minnesota, New
Jersey, New York, Oklahoma, Rhode Island, South Caro-
lina, Tennessee, and Virginia

« those in states with mandates but no or only superficial
standards: Arizona, Colorado, Delaware, Illinois, Ken-
tucky, Maine, Missouri, Nebraska, New Hampshire,
North Carolina, Oregon, Texas, West Virginia, and
Wisconsin.

4 A multiple-comparison test would account for the increased
probability of finding statistically significant differences errone-
ously when testing multiple hypotheses simultaneously.
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