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he RAND Corporation’s American Educator Panels (AEP) consist of the American Teacher
Panel (ATP) and American School Leader Panel (ASLP). These panels are nationally rep-

resentative samples of K-12 public school educators. The ATP includes more than 25,000
teachers, and the ASLP includes more than 7,500 school principals. Members of both groups
respond to numerous online survey requests each year. The AEP began in 2014 and expanded sig-
nificantly during the 2016-2017 and 2017-2018 school years (Robbins and Grant, 2020).
Starting in 2013, RAND researchers have recruited AEP members using probabilistic sampling
methods. The AEP samples are designed to be of sufficient size to facilitate national analyses and

analyses of prevalent subgroups at the national level (e.g., elementary school teachers, high school

mathematics teachers, teachers in urban schools). Similarly, the ATP is designed to permit analyses

of the following geographic areas: Alabama, Arkansas, California, Delaware, Florida, Georgia, Illi-

nois, Kentucky, Louisiana, Maryland, Massachusetts, Mississippi, Nebraska, New Mexico, New York
(New York state as a whole and New York City), North Carolina, Ohio, Oklahoma, Rhode Island,
South Carolina, Tennessee, Texas, Virginia, West Virginia, and Wisconsin.! Subgroups within these

geographic areas can also be examined (although there is lower precision for smaller groups). The

AEP sample is not designed to permit analyses within geographic areas not listed above or among

SURVEY CHARACTERISTICS

B The ATP and ASLP included such topics as serving students with
disabilities, supporting students’ postsecondary pathways, data
for decisionmaking, and social and emotional learning.

B The ATP also featured the topics of teacher preparation, math
materials and instruction, and teaching writing. The ASLP featured
such topics as principals’ preparation and well-being.

B The 2021 LTS yielded 3,605 complete responses out of 6,368
invitations for teachers (59-percent completion rate) and 1,686
complete responses out of 4,286 invitations for school leaders
(40-percent completion rate).

uncommon subgroups.

This report is an update to Learn
Together Surveys: 2020 Technical
Documentation and Survey Results
(Young et al., 2020) and Learn
Together Surveys: 2019 Technical
Documentation and Survey Results
(Johnston et al., 2020). Therefore,
this report includes recycled text
from these earlier reports, such as the
descriptions of the Learn Together
Surveys (LTS) content, survey admin-
istration, and weighting.


https://www.rand.org/pubs/research_reports/RRA827-2.html
https://www.rand.org/

The 2021 Learn Together
Surveys

In March 2021, RAND researchers administered the
third LTS to a sample of ATP and ASLP members
who work in schools serving grade 6 or higher. 2 The
LTS was first administered in 2019, and although
some questions remain the same, many have
changed, including a new module on teaching math
added in 2020 and a module on student voice added
in 2021. See Johnston et al., 2020, and Young et al.,
2020, for earlier versions of this report.

Teachers were invited to participate in the LTS
based on two criteria—geography and grade level
taught—to produce representative samples of teach-
ers of grades 6 through 12, both nationally and in
selected states. Geographically, the sampling was
designed to result in 400 completed surveys in each
of five states—California, Florida, New York, Ten-
nessee, and Texas—and 1,500 completed surveys
across the balance of states for a national total of
3,500 surveys. These sampling targets were selected
to balance estimate precision, available sample, and
ATP recruitment costs. The survey instrument con-

Abbreviations

ACT American College Testing

AEP American Educator Panels

AIR American Institutes for Research

ASLP American School Leader Panel

ATP American Teacher Panel

CASEL Collaborative for Academic, Social,
and Emotional Learning

CCD Common Core of Data

CSOS Center for Social Organization of
Schools

EASEL Ecological Approaches to Social
Emotional Learning

ESSA Every Student Succeeds Act

FAFSA Free Application for Federal Stu-
dent Aid

LTS Learn Together Surveys

SAT Scholastic Aptitude Test

SEL social and emotional learning

SWD students with disabilities

firmed grades taught and screened out teachers who
reported not currently teaching grade 6 or higher.
Approximately 255 invited teachers (3.7 percent)
were screened out during the survey process. These
teachers were removed from the invited samples. No
“screen-ins” were possible (e.g., a teacher initially
classified as a 4th-grade teacher who taught 6th
grade at the time of survey administration), so some
level of undercoverage might exist, with truly eligible
teachers currently misclassified as out-of-scope.

The ASLP sample targeted principals at schools
teaching grades 6 or higher with the goal of complet-
ing 1,500 surveys from a national sample of school
leaders. Survey eligibility was limited to school lead-
ers who reported leading a school with grade 6 or
higher (including schools that had lower grade levels
in addition to grades 6 through 12). The ASLP survey
instrument also confirmed grades included at the
school and screened out principals at schools that
did not include grade 6 or higher. Approximately 124
invited school leaders (3 percent) were screened out
during the survey process. Similar to the ATP, no
principal “screen-ins” were possible (e.g., a principal
initially classified as leading an elementary school
who led at a middle school at the time of survey
administration), so some level of undercoverage
might exist, with truly eligible principals currently
misclassified as out-of-scope.

Survey Content and Administration

The LTS questionnaires were developed by the Bill
& Melinda Gates Foundation in collaboration with
staff at the RAND Corporation. RAND researchers
provided feedback on question wording, format, and
sequencing, with the foundation maintaining final
editorial control on the survey items. The survey was
designed to generate representative data on teacher
and principal perspectives regarding the topics listed
in Table 1. Most items were developed by program
staff at the foundation in collaboration with RAND
staff or drawn from existing sources.?

The ATP survey had an approximate admin-
istration time of 30 minutes. The ASLP survey had
an approximate administration time of 20 or 25
minutes, depending on grade levels led: 6th- through
8th-grade principals completed a 20-minute survey,




TABLE 1
ATP and ASLP Survey Content Areas

ATP Content Areas

ASLP Content Areas

Your teaching assignment

Student voice

Support for struggling students
Sources of information and support
Teaching math

Teaching writing

Serving students with disabilities

Supporting students’ transition to postsecondary education
and future careers?®

Data for decisionmaking
Perceptions of principals
Social and emotional learning
Teacher preparation

Demographics

Your school assignment

Student voice

Support for struggling students
Sources of information and support

Teaching math

Serving students with disabilities

Supporting students’ transition to postsecondary education
and future careers?

Data for decisionmaking
Perceptions of teachers
Social and emotional learning
Your well-being

Demographics

@These questions were asked of teachers and principals who serve 9th- through 12th-grade students only.

whereas 9th- through 12th-grade principals com-
pleted a 25-minute survey (they were asked two
additional sections). See Table 1 for a summary of the
content areas that were included in each survey.

Survey Completion Results

The 2021 LTS yielded 3,605 responses out of 6,368
invitations for teachers (59-percent completion rate),
and 1,686 responses out of 4,286 invitations for
school leaders (40-percent completion rate).

Tables 2 and 3 provide weighted descriptive sta-
tistics for survey respondents. The weights, which are
described in the next section, are intended to ensure
that the sample reflects the national population of
teachers and school leaders.*

Calibrated Weighting

Each LTS respondent was assigned a weight to ensure
that estimates based on the LTS sample reflect the
national (or state) population of teachers and school
leaders. This weight is calculated by first model-

ing response probabilities of teachers (or principals)
across a wide variety of teacher (or principal) charac-

teristics. The main weight is then calibrated so that
the weighted sample matches the known national
teacher or school leader population across these char-
acteristics. Characteristics that factor into this pro-
cess include descriptors at the individual level (e.g.,
gender, professional experience) and school level (e.g.,
school size, grade level, locale, socioeconomic status)
(Robbins and Grant, 2020).

To produce estimates that reflect the population
of grade 6th- to 12th-grade teachers in the United
States and reflect national estimates for principals,
we created weights that are the product of three
interim weights:

1. the calibrated weight of the ATP/ASLP
sampling frame—this is a calibration weight
that assigns a weight for each ATP or ASLP
member based on individual- and school-level
characteristics so that the sum of the weights
along the calibration factors closely matches
the national characteristics of the national
population of teachers and principals based on
the Schools and Staffing Survey and the CCD,
which are both from the National Center for




TABLE 2
Weighted Descriptive Statistics for ATP Survey Respondents

Percentage
Sample Unweighted Sample Weighted Population

School characteristics

Elementary school? 1.08 2.06 3.61

Middle school? 30.98 29.55 28.96

High school? 49.79 46.28 45.54

Other types of schools? 9.46 13.80 13.73
School enroliment size

Small (< 400 students) 8.60 11.92 12.58

Medium (400-800 students) 14.70 16.87 17.27

Large (> 800 students) 76.70 71.21 7015
Percentage of non-white students in school

0%-20% 21.64 24.09 24.23

20%-40% 18.97 20.59 20.39

40%-60% 17.98 1710 17.04

60%-80% 15.70 14.52 14.63

80%-100% 25.71 23.70 23.72
Percentage of students who receive a free or reduced-price lunch

0%-20% 15.95 15.19 15.08

20%-40% 27.52 26.11 26.11

40%-60% 25.52 26.33 26.44

60%-80% 17.42 17.44 17.29

80%-100% 13.59 14.93 15.08
School locale

City school 30.76 27.51 27.21

Suburban school 40.33 39.59 39.35

Town school 10.51 11.42 11.35

Rural school 18.39 21.48 22.09
Teacher characteristics

Female 66.82 65.10 65.14

Degree: master’s or higher 64.05 60.63 60.51
Years of experience

0-3 years 11.57 12.89 12.73

4-9 years 25.30 22.95 23.14

10-14 years 21.75 20.21 20.00

15+ years 41.39 43.94 4414

NOTE: The sample contains 3,605 teachers. School background characteristics were obtained from the Common Core of Data (CCD) and are from the
2019-2020 school year. Percentages were calculated using survey weights, which are calibrated to match the national proportions for teachers. Teacher
characteristics are self-reported by the respondent. The rate of missingness in teacher characteristics is about 2 percent.

@0nly teachers who self-reported teaching grades 6-12 were screened into the survey. Some teachers who reported teaching grades 6-12 teach at
schools that are reported as elementary schools in the NCES CCD data. “Other” schools include combined elementary/middle schools and combined
elementary/high schools.




TABLE 3
Weighted Descriptive Statistics for ASLP Survey Respondents

Percentage
Sample Unweighted = Sample Weighted Population

School characteristics

Elementary school? 41.98 49.50 41.79

Middle school? 31.22 24.39 14.78

High school? 26.81 26.10 15.89
School enrollment size

Small (< 400 students) 28.40 32.23 33.44

Medium (400-800 students) 28.04 27.51 33.29

Large (> 800 students) 43.56 40.26 33.27
Percentage of non-white students in school

0%-20% 33.27 29.66 28.23

20%-40% 18.58 18.55 19.08

40%-60% 13.93 15.02 15.02

60%-80% 11.52 11.76 12.26

80%-100% 22.69 25.00 25.41
Percentage of students who receive a free or reduced-price lunch

0%-20% 13.35 12.11 13.57

20%-40% 24.22 21.44 20.86

40%-60% 27.57 28.12 24.46

60%-80% 16.75 18.03 19.35

80%-100% 18.11 20.30 21.76
School locale

City school 24.51 25.60 26.60

Suburban school 29.22 29.26 32.26

Town or rural school 46.27 4514 4114
Principal characteristics

Female 41.50 44.28 53.20

Degree: doctorate 18.46 10.78 10.47
Years of experience

0-2 years 19.11 45.61 45.66

3-9 years 53.32 42.35 42.26

10+ years 27.57 12.04 12.08

NOTE: The sample contains 1,686 principals. School background characteristics were obtained from CCD and are from the 2019-2020 school year.
Percentages were calculated using survey weights, which are calibrated to match the national proportions for teachers. Principal characteristics are self-
reported by the respondent. The rate of missingness in principal characteristics is about 5 percent.

@ Only principals who self-reported serving grades 6-12 were screened into the survey. Some principals who reported serving grades 6-12 lead at
schools that are reported as elementary schools in the NCES CCD data.




Education Statistics. (See Robbins and Grant,
2020, for more information.)

2. the sample selection weight—this is the
inverse probability of selection into the LTS
2021 sample using the ATP and ASLP as the
frame. These probabilities were selected in
order to have 3,500 participants in the ATP
and 1,500 in the ASLP.

3. the survey response weight—this is the
inverse of the modeled probability of a teacher
or principal completing the survey.

The products of these weights were subsequently
recalibrated and trimmed as necessary.> We con-
ducted recalibration to make sure that the weights
were set up to recover the population estimates after
the screening and for nonresponse weight adjust-
ments. The sampling and weighting approach was
designed to ensure a representative sample and limit
the size of the design effect. The sampling frame
weights were calculated to make the panel match the
national population of teachers and principals based
on several school-level (e.g., school size, grade level,
locale, sociodemographics) and individual-level (e.g.,
gender, education, experience) characteristics. The
inverse of the selection probabilities (p ) was used as
the sample selection weight. The response weights
were estimated by modeling the likelihood (p, ) that
a selected participant would respond to the survey,
conditional on the school- and individual-level char-
acteristics of teachers and principals (including the
state in which they are working). For parsimony, we
used a variable selection method to choose the model
that best fit the data. The main weight was estimated
as the product of the sampling frame calibration
weight (1/p,), the sample selection weight (1/p ), and
the response weight (1/p ):

Weight =L><in

pﬁ psi pri

After multiple adjustments, this main weight
might not sum to the total of the population char-
acteristics, so it was calibrated again based on
individual- and school-level characteristics, to obtain
the final weight. If some of these final weights were
extreme within sampling states, a trimming pro-

cess (at the 95th percentile) was used to reduce the
outliers, and the trimmed weights were reallocated
for the population totals to remain the same after
trimming.®

The remainder of this report provides tables of
weighted frequency distributions for each question
asked of teachers and principals in the 2021 LTS.




Learn Together Surveys: Teacher Results

Teaching Assignment

1. This school year (2020-21), what grade(s) do you teach? (n = 3,605)

Weighted
Percentage
Total

Kindergarten-Grade 5 5
Grade 6 23
Grade 7 26
Grade 8 29
Grade 9 36
Grade 10 42
Grade 11 43
Grade 12 42
Ungraded (including special education students aged 18-22) 1

Other 2

NOTE: Respondents were instructed to “select all that apply.” Percentages might not sum to 100 percent because of rounding.

2. This school year, in what subject is your main teaching assignment at this school, that is, the subject matter in
which you teach the most classes? (n = 3,595)

Weighted
Percentage
Total
Early childhood or general elementary 1
Special education 9
Arts or music 6
English and language arts 24
ESL or bilingual education 1
Foreign languages 3
Health education 1
Mathematics 17
Natural sciences 13
Social sciences 14
Career or technical education 6
Other 6

NOTE: Respondents were instructed to “select all that apply.” Percentages might not sum to 100 percent because of rounding.

3. Which of the following most closely reflects how instruction has been provided to your students since the
beginning of the school year (2020-21)? (n = 3,600)

Weighted
Percentage
Total

Fully remote instruction, where a large majority or all of your students receive at least one synchronous class 22
each school day

Fully remote instruction, where a large majority or all of your students receive less than one synchronous 3
class each school day (i.e., instruction might be distributed via paper workbooks or asynchronous videos)

Hybrid model where a majority or all of your students receive some in-person instruction and some remote 55

instruction (synchronous or asynchronous)

Fully in-person instruction each school day for the majority, if not all, of your students 20




Student Voice

4. To what extent do you use student voice to inform decisionmaking in each of these areas in your classroom?
(n =3,552)

Weighted Percentage

Toa
ToaSmall Moderate To a Great
Not at all Extent Extent Extent

The content | teach in my classes, including classroom lessons and 14 36 36 14
homework

The instructional approaches | use in my classes 5 26 47 22
Grading policies in my specific class (e.g., how students’ grades work in 28 36 26 9
your class)

Discipline policies for my class (e.g., what are the class expectations and 16 32 37 15
what happens to students when they do not meet class expectations)

Social and emotional learning approaches or programs used in my class 12 29 40 18
Other 69 3 13 14

5. Please indicate your agreement or disagreement with the following statements. (n = 3,552)

Weighted Percentage

Strongly Strongly

Disagree Disagree Agree Agree
Student voices are respected by teachers in the school. 1 13 70 16
Student voices are respected by administrators in the school. 3 15 63 19
Student voices affect what happens in the school. 3 28 57 12
Adults in my school listen to student voice when making decisions. 3 23 63 12
There are opportunities for students to work with adults to improve the 3 19 58 20
school.
Students speak up about school issues. 2 20 60 18

6. How has the COVID-19 pandemic impacted your school’s emphasis on capturing student voice? (n = 3,551)

Weighted
Percentage
Total
Much less emphasis on capturing student voice 17
Somewhat less emphasis on capturing student voice 28
No change in emphasis on capturing student voice 28
Somewhat more emphasis on capturing student voice 21
Much more emphasis on capturing student voice 6




Support for Struggling Students

7. Teachers use different types of information to help struggling students improve their academic performance.
Please indicate the extent to which you have used each of the following types of information to help struggling
students this school year (2020-21). (n = 3,552)

Weighted Percentage

Toa
ToaSmall Moderate To aGreat
Not at all Extent Extent Extent
Concepts that students need more help learning 1 " 49 39
Concepts that students have mastered 2 22 51 25
Attendance 4 19 42 35
Behavior incidents in school (e.g., referrals, suspensions) 25 31 30 14
Social and emotional dispositions 5 27 45 23
Mental health and well-being 3 23 46 29
Engagement in your class 1 10 45 44
Work habits 1 15 50 34
Study skills 6 24 47 23
Behavior in your class 8 24 41 28

8. When you use data to help your struggling students improve their academic performance, what three sources
have you used most often this school year (2020-21)? (n = 3,550)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Required grade-level tests 92 2 3 3
Tests or quizzes you created 78 8 8 6
Tests or quizzes that are provided in your curriculum materials 90 3 4 3
Classroom tasks, assignments, or projects you created 60 14 14 12
Classroom tasks, assignments, or projects that are provided in your 79 6 7 8

curriculum materials

Students’ Individualized Education Programs (IEPs) 75 10 8 6
Data that is built into curriculum software 92 2 3 3
Conversations with parents, guardians, or other family members 77 6 8 10
Conversations with students 53 18 15 14
Conversations with other teachers 76 7 8 10
Conversations with administrators 94 2 2 2
Conversations with other school staff (e.g., counselors, School Resource 81 5 7 7

Officers, or paraprofessionals)

Your observations of students 53 17 14 16

NOTE: Respondents were instructed to “please select the top 3.” Percentages might not sum to 100 percent because of rounding.




9. This school year (2020-21), what are the top three types of information you regularly share with parents/
guardians of your struggling students? Information about students’. .. (n = 3,547)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Performance on required grade-level tests 91 3 3 3
Performance on tests or quizzes you created 79 7 7 7
Performance on classroom tasks, assignments, or projects 48 20 17 15
Progress mastering academic competencies 83 6 6 6
Attendance 62 13 13 13
Positive behavior in school 84 6 5 5
Negative behavior incidents in school (e.g., referrals, suspensions) 94

Social and emotional dispositions 90

Mental health and well-being 89

Engagement in your class 50 17 17 16
Work habits 60 il 15 14
Study skills 94 2 2

Behavior in your class 76 7 8 9
Other 99 0 0 0

NOTE: Respondents were instructed to “please select the top 3.” Percentages might not sum to 100 percent because of rounding.
Sources of Information and Support

10. Please indicate your agreement or disagreement with the following statements about the available resources
to support your students. If needed, I know where to find relevant, actionable information about the best ways
(e.g., tools, programs, or strategies) to do the following: (n = 3,550)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree

Support my students’ social and emotional learning 2 14 52 32
Support students with disabilities 1 11 49 39
Implement high-quality, standards-aligned curriculum and instructional 1 6 44 50
resources in my classroom practice

Build stronger relationships with my students 1 9 46 43
Support English Language Learners (ELLS) 5 19 47 29
Deliver instruction remotely 4 13 46 37
Incorporate anti-racist teaching methods or materials 6 21 45 28
Connect with my students’ families 2 11 49 38
Support students who are experiencing poverty 4 20 48 28

Support students of color 4 16 48 32

NOTE: Respondents who indicated that their school was delivering fully in-person instruction did not see this question.

10



11. When selecting interventions (e.g., tools, programs, or strategies) to support your students, which of the fol-
lowing characteristics do you consider? (n = 3,548)

Weighted Percentage

No Yes
Ease of accessing intervention information 13 87
Rigor of evidence regarding intervention efficacy 20 80
Affordability 25 75
Ease of implementation 6 94
Applicability to my specific students’ needs 2 98
Other 47 53

12. Where is the first place you would go to find an intervention (e.g., tools, programs, or strategies) to support
your students? (n = 3,548)

Weighted
Percentage
Total
State Department of Education website 2
School or district website 3
Professional association online platform (e.g., AFT or NEA websites) 2
Internet information search (e.g., broad search on the topic using Google or a similar search engine) 14
Online social network inquiry or search (e.g., Twitter, Facebook, or similar for strategies from other teachers) 3
Online platforms for resource sharing (e.g., Pinterest, Teachers Pay Teachers, YouTube) 10
Ask another teacher at my or another school 22
Ask a school leader or support staff at my school 24
Ask someone in the district central office 1
Ask a leader or other support staff at my district 11
Develop a resource myself and/or ask other teachers/staff to develop a resource 7
None (I have all the interventions | need to support my students) 1
Other 1

13. Which statement best describes your interest in engaging with researchers to collaboratively develop or test
interventions? (n = 3,548)

Weighted
Percentage
Total
| have participated in these opportunities before and am still interested. 27
| have participated in these opportunities before and am no longer interested. 7
| have not participated in these opportunities before but am interested. 35
| have not participated in these opportunities before and am not interested. 16

| am not sure. 15




Teaching Math

14. How would you describe your familiarity with your state’s math standards for the grade levels you teach?
(n=626)

Weighted
Percentage
Total
Not at all familiar 0
A little familiar 2
Mostly familiar 23
Very familiar 75

15. Please indicate your level of agreement or disagreement with the following statements about mathematics
standards and instruction. (n = 626)

Weighted Percentage

Strongly Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
My state’s math standards reflect my beliefs about good teaching. 6 21 58 15
My students need something different than what is outlined in 4 26 50 20
standards-aligned math content.
Standards-aligned math content is relevant to my students’ future careers. 3 23 56 18
Standards-aligned math content is not engaging enough to keep my 13 37 39 11
students’ attention and focus.
| find myself skipping some standards- aligned math content in my 19 25 41 15
instruction.
This school year (2020-21), | am able to devote just as much time as | would 24 35 27 14
like to math instruction.
This school year (2020-21), | need more support for delivering high-quality 8 25 42 25
math instruction remotely.
The time it takes me to grade students’ math is a constraint for providing 15 26 38 22

students with high-quality feedback on their math assignments.

NOTE: Respondents who indicated that they did not teach math did not see this question. Respondents who indicated that their school was not deliver-
ing remote instruction did not see the parts of this question related to remote instruction.

16. Please indicate your level of agreement or disagreement with the following statements about standards-
aligned mathematics instruction. (n = 625)

Weighted Percentage

Strongly Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
Too challenging for most of my students 12 43 34 11
At the right level of challenge for most of my students 4 31 56 9
Not challenging enough for most of my students 35 51 13 1

NOTE: Respondents who indicated that they did not teach math did not see this question.

12



17. Do you ever skip standards-aligned content in your math instruction? (n = 625)

Weighted
Percentage
Never 20
Rarely 42
Occasionally 33
Frequently 4

NOTE: Respondents who indicated that they did not teach math did not see this question.

18. When you skip standards-aligned content in your instruction, to what extent do you disagree or agree that
each of the following is responsible for you skipping it? (n = 506)

Weighted Percentage

Strongly Somewhat Somewhat

Disagree Disagree Neutral Agree Strongly Agree
Standards-aligned math content does not 8 17 19 42 14
adequately address basic skills in math.
My students need something different than 6 11 17 49 17
what is outlined in the math standards.
Standards-aligned math content is not relevant 14 29 24 29 5
to my students’ future education.
Standards-aligned math content is not relevant " 28 30 26 5
to my students’ future careers.
Standards-aligned math content is not 12 25 30 26 6
engaging enough to keep my students’
attention and focus.
| need to review or re-teach content from prior 2 2 9 44 44

grade levels.

NOTE: Respondents who indicated that they did not teach math and did not skip standards-aligned content in math instruction did not see this question.

19. Please indicate your level of agreement or disagreement with the following statement. (n = 625)

Weighted Percentage

Strongly Somewhat Somewhat  Strongly
Disagree Disagree Agree Agree

Algebra | is foundational to continued learning in math. 0 2 21 77

NOTE: Respondents who indicated that they did not teach math did not see this question.

13



20. Please indicate your level of agreement or disagreement with the following statements. (n = 625)

Weighted Percentage

Strongly  Somewhat Somewhat Strongly

Disagree Disagree Agree Agree
| can motivate students who show low interest in learning mathematics. 1 10 54 36
| can promote a positive attitude toward learning mathematics in my 0 2 36 62
students.
When | recognize that a student has a mathematical misconception, | know 0 4 45 51
what instructional strategies | can use to help them.
| can help students learn mathematics concepts that are two or more grade 0 7 39 54

levels below the grade level | teach.

NOTE: Respondents who indicated that they did not teach math did not see this question.

“Student Knowledge of Math” refers to procedural fluency, conceptual understanding, strategic competence, adap-
tive reasoning, and productive dispositions with regard to big ideas in mathematics.

21. Of all the students you teach, what [percentage] of students deeply know math according to the definition
above? (n = 625)

Weighted
ot
0%-25% 44
26%-50% 32
51%-75% 19
76%-100% 5

NOTE: Respondents who indicated that they did not teach math did not see this question.

“Student Use of Math” refers to the use of math that involves applying the intertwined strands of knowing math
(see “Student Knowledge of Math”) to the world around us: to model, solve problems and critique; through social
participation; in ways that are meaningful to the student and can lead to action.

22. Of all the students you teach, what [percentage] of students use math according to the definition above?
(n =625)

Weighted
ol
0%-25% 42
26%-50% 34
51%-75% 17
76%-100% 7

NOTE: Respondents who indicated that they did not teach math did not see this question.

14



“Student Enjoyment of Math” refers to aspects of enjoying math that include: the joy, wonder, beauty of math, the
power of math (a student can stand on the authority of a proof they created), and the thrill of contributing and
participating in a vibrant (classroom) mathematical community, and be listened to, respected and valued.

23. Of all the students you teach, what [percentage] of your students enjoy math according to the definition
above? (n = 625)

Weighted
ol
0%-25% 44
26%-50% 33
51%-75% 16
76%-100% 7

NOTE: Respondents who indicated that they did not teach math did not see this question.

24. What proportion of all the students that you teach will acquire the skills necessary to take (“high school-
level math courses” for middle school teachers; “college-level math courses” for high school teachers) without
remediation? (n = 625)

Weighted
oAl
0%-25% 17
26%-50% 24
51%-75% 30
76%-100% 28

NOTE: Respondents who indicated that they did not teach math did not see this question.

Teaching Writing

25. Please indicate your level of agreement or disagreement with the following statements about your writing
instruction. (n = 3,556)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
| know what good writing instruction looks like. 4 14 43 39
| have received effective training for implementing writing instruction in my 12 27 38 24
classroom.
| feel equipped to deliver good writing instruction to my students. 6 20 44 29
| believe strong writing skills are essential to help my students succeed in 0 2 18 80
college.
| believe strong writing skills are essential to help my students succeed in 0 3 29 68
their careers.
| know how to assess whether my students’ writing is improving. 4 13 45 38
| have access to high-quality instructional materials to teach writing. 15 29 39 17
This school year (2020-21), | have been able to devote just as much time as 27 39 24 10
| would like to writing instruction.
This school year (2020-21), | need more support for delivering high-quality 8 20 44 28
writing instruction remotely.
The time it takes me to grade students’ writing is a constraint to providing 5 13 42 40

students with high-quality feedback on their writing.

NOTE: Respondents who indicated that their school was not delivering remote instruction did not see the parts of this question related to remote instruc-
tion.
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26. How often are you currently providing instruction with practice and feedback in argumentative writing?
(n = 3,553)

Weighted
Percentage
Total
Zero times a year—I| do not provide instruction with practice and feedback in argumentative writing 34
1-2 times a year 26
3-4 times a year 17
4-5 times a year 9
6-7 times [a] year 5
8+ times a year 9

27. In your view what would be a sufficient amount of instruction with practice and feedback in argumentative
writing? (n = 3,553)

Weighted
Percentage
Total
Zero times a year—| do not provide instruction with practice and feedback in argumentative writing 19
1-2 times a year 12
3-4 times a year 21
4-5 times a year 16
6-7 times [a] year 10
8+ times a year 21

28. Which of the following would be most helpful in supporting your students’ argumentative writing skills?
(n = 3,553)

Weighted
Percentage
Total

Methods-specific training for argumentative writing instruction 17
More time to offer feedback for revision 22
Support to change student motivations and mindsets regarding writing 15
Guidance about what discrete skills and content knowledge progression should look like for each grade and 11
subject

Other 2
N/A—I do not teach argumentative writing 34
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29. Which of the following statements best reflects your interest in automated essay scoring? (n = 3,551)
Weighted
Percentage
Total
| do not currently use automated essay scoring, and | do not believe it would be helpful for supporting 29
students’ writing development.
| do not currently use automated essay scoring, and | am not sure if it would be helpful for supporting 40
students’ writing development.
| do not currently use automated essay scoring, but | believe it would be helpful for supporting students’ 27
writing development.
| currently use automated essay scoring, and | do not believe it is helpful for supporting students’ writing 2
development.
| currently use automated essay scoring, and | believe it is helpful for supporting students’ writing 2

development.

30. Please indicate your agreement or disagreement with the following statements about your students’ writing.

(n = 3,548)
Weighted Percentage
Strongly = Somewhat Somewhat  Strongly
Disagree Disagree Agree Agree
| am good at helping all the students in my classes make significant 9 28 48 15
improvement in their writing this year.
| can deal with almost any challenge my students may have with their 8 29 48 15

writing.

Serving Students with Disabilities

31. During the current school year (2020-21), approximately what percent[age] of the students you teach are

students with disabilities? (n = 3,558)

Weighted
Percentage
Total
0% —1 do not support or teach any students with disabilities as defined above. 5
1%-5% 24
6%-10% 25
11%-25% 26
26%-50% 9
51%-75% 2
76%-100% 8
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32. During the current school year (2020-21), please select which of the following best describes the role you
played in serving students with disabilities (SWD). (n = 3,357)

Weighted
Percentage
Total

Taught SWD in a general education class with regular support from a co-teacher 25
Taught SWD in a general education class with occasional push-in support from a co-teacher 12
Taught students with disabilities in a general education class with consultation support from a special 32
educator or other specialist but no push-in or co-teaching support

Taught students with disabilities in a general education class without consultation support from a special 23
educator or other specialist and with no push-in or co-teaching support

Taught SWD in a resource or special-education only class 8

NOTE: Respondents who indicated that they did not teach SWD did not see this question.

33. Please indicate your level of agreement or disagreement with the following statements about how effectively
you and your school supports students with disabilities during the current 2020-21 school year. (n = 3,359)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
Overall, my school does a good job supporting our students with 3 11 49 37
disabilities.
I, personally, do a good job supporting my students with disabilities. 1 6 55 38

NOTE: Respondents who indicated that they did not teach SWD did not see this question.

34. To better support students with disabilities, which of the following would be most important to improve in
your school? (n = 3,356)

Weighted
Percentage
Total

N/A—our school does a great job of supporting SWD 11
Ensuring that all students have access to standards-aligned core general education curriculum 9
Developing a school culture of shared responsibility for the achievement of all learners 32
Developing and maintaining high expectations for all students related to academics 33
Developing and maintaining high expectations for all students related to behavior 27
Allocating more special educators and/or specialists to support SWD 39
Improving professional development options related to supporting SWD 26
Curriculum materials to support SWD (e.g., comprehensive curriculum programs, intervention materials) 27
Ensuring that students have access to assistive technology to support their learning (e.g., text-to-speech, 16
word prediction software, pencil grips)

Other 3

NOTE: Respondents who indicated that they did not teach SWD did not see this question. Respondents were instructed to select up to three. Percent-
ages might not sum to 100 percent because of rounding.
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35. How sufficient is your access to each of the following for helping you support students with disabilities
during the current school year (2020-21)? (n = 3,353)

Weighted Percentage

N/A—Did Not  Completely Somewhat Somewhat Completely

Receive Insufficient Insufficient Sufficient Sufficient
Support for building relationships with families 8 6 25 45 16
of SWD
Data system tools that give teachers the 5 5 21 45 24
opportunity to review student performance
and monitor progress
Student records including learning history, 6 6 21 43 24
areas of strength and interest, and unique
social/family situations
Professional development related to 13 17 29 31 9
supporting SWD in remote or hybrid learning
settings
Curricula and materials that are appropriate 11 13 29 36 10

for SWD in remote or hybrid learning settings

NOTE: Respondents who indicated that they did not teach SWD did not see this question. Respondents who indicated that their school was not deliver-
ing remote instruction did not see the parts of this question related to remote instruction.

36. Please indicate your level of confidence in doing the following: (n = 3,347)

Weighted Percentage

Certain Very Little | Can Do Quite a Bit Certain
| Cannot Do | Can Do Somewhat | Can Do | Can Do

| can adapt the curriculum to help meet the 1 3 24 41 32
needs of a student with disabilities in my
classroom.

| can adjust the curriculum to meet the needs 1 5 27 42 25
of high-achieving students and low-achieving
students simultaneously.

| can use a wide variety of strategies 1 3 23 43 31
for teaching the curriculum to enhance

understanding for all of my students,

especially those with disabilities.

| can adjust my lesson plans to meet the 0 1 19 42 38
needs of all of my students, regardless of their
ability level.

| can break down a skill into its component 0 2 18 39 41
parts to facilitate learning for students with
disabilities.

NOTE: Respondents who indicated that they did not teach SWD did not see this question. Respondents were asked to indicate their responses on a
nine-point scale: (1) Certain | cannot do, (2) [BLANK], (3) Very little | can do, (4) [BLANK], (5) | can do somewhat, (6) [BLANK], (7) Quite a bit | can do, (8)
[BLANK], and (9) Certain | can do. In this table, respondents’ answers are clustered such that responses to options 1 and 2 are combined as “Certain

| cannot do,” options 3 and 4 are combined as “Very little | can do,” etc. Because of a survey administration error, respondents were provided with a
five-point scale for the items “I can use a wide variety of strategies for teaching the curriculum to enhance understanding for all of my students, especially
those with disabilities” and “I can adjust my lesson plans to meet the needs of all my students.” The five-point scale responses correspond to the se-
lected options; thus, responses for these two items did not need to be combined with any others.
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37. Please indicate your level of agreement or disagreement with the following statements about your school
leaders’” support for serving students with disabilities (SWD). School leaders refer to principals, vice principals
and other school-level administrators. (n = 3,344)

Weighted Percentage

Strongly Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
My school leaders provide support when | share challenges in teaching 5 19 48 28
SWD.
My school leaders have a high level of knowledge about implementing 5 23 46 25
effective practices for SWD.
My school leaders demonstrate a strong commitment to meeting the 4 14 47 35
learning needs of SWD.
My school leaders promote a culture of shared responsibility for the 5 17 45 33
achievement of all learners.
My school leaders’ actions demonstrate a belief that all students, including 3 14 45 38
SWD, can meet high academic standards.
My school leaders provide sufficient opportunities for professional 10 30 41 19

development about effective practices for SWD.

NOTE: Respondents who indicated that they did not teach SWD did not see this question.

Supporting Students’ Transition to Postsecondary Education and Future Careers

38. Which of the following best characterizes which students at your school typically get access to support to
prepare them for postsecondary education and future careers? (n = 2,126)

Weighted
Percentage
Total

Students who meet certain criteria (e.g., GPA) receive support 9
Students who ask for support or express interest receive support 18
Students who are nominated by teachers or other staff for support receive support 2

Students who are identified as at-risk receive support 8
All students receive support 62
Other 1

NOTE: Respondents who indicated that they did not teach high school students did not see this question.

39. Which of the following best describes how students receive support for transitions to postsecondary educa-
tion and future careers? (n = 2,126)

Weighted Percentage

No Yes
One-on-one support 47 53
Through a regularly scheduled advisory period 59 41
Through intermittent or stand-alone programming (e.g., a one-time assembly or occasional 53 47
workshop)
Through out-of-school time programming (e.g., afterschool) 77 23
During a course specifically designated for supporting postsecondary education/career 65 35
transitions
During an already scheduled academic course (e.g., “push-in” content) 62 38
Other 96 4

NOTE: Respondents who indicated that they did not teach high school students did not see this question. Respondents were instructed to “select all that
apply.” Percentages might not sum to 100 percent because of rounding.
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40. Which of the following resources does your school or school district most need to ensure students are better

prepared for their future careers? (n = 2,122)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Career academies, linked learning programs, or other programs that link
high school curriculum with a specific career pathway

High school career-technical courses

School counselors focused on helping students make choices about their
future careers

Information about career families and career lattices (what jobs are
gateways to others)

Professional development for school employees on what career readiness
means and how to achieve it

Resources in the classroom (e.g., curricula, materials)

Data showing where students are working after high school and
postsecondary education

Engagement and support by the local business community (e.g.,
internships, informational interviews)

Internship programs

Other

55

50

56

79

85

77

80

67

62
98

14

21

18

14

1

16

16
14

1

13
0

15

13
12

12

12

1

NOTE: Respondents who indicated that they did not teach high school students did not see this question. Respondents were instructed to “please

select the top 3.” Percentages might not sum to 100 percent because of rounding.

41. Please indicate your level of agreement or disagreement with the following statements about readiness for

transition to postsecondary education and career. (n = 2,124)

Weighted Percentage

Strongly = Somewhat Somewhat Strongly
Disagree Disagree Agree Agree
My school has clearly defined and set specific standards for what 9 28 46 18
constitutes career readiness for students.
My school assesses every student’s readiness for a career. 11 32 42 15
My school prioritizes students’ career readiness to the same extent as 11 30 41 18
readiness for postsecondary education.
The support my school offers students for postsecondary education 4 18 58 20

planning aligns to their career goals.

NOTE: Respondents who indicated that they did not teach high school students did not see this question.
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42. During the current school year (2020-21), how many students have you talked with about the following edu-
cation and career topics? (n = 2,123)

Weighted Percentage

Do Not Have
Access to
Information/
Resources to None of My Some of My Most of My All of My
Share Students Students Students Students

How what they are learning in school can be 2 3 28 36 30
used outside the classroom
The different education and career options 4 6 41 30 19
open to them after high school
Testing goals in relation to their postsecondary 8 19 37 24 12
interests
The characteristics of different postsecondary 6 11 42 27 14
education institutions
Career planning 6 9 44 25 16
Technical or industry-specific skill 9 13 44 23 11
development
Soft skill experiences 11 11 37 25 16

NOTE: Respondents who indicated that they did not teach high school students did not see this question.

Data for Decisionmaking

43. Please rate your level of agreement or disagreement with each of the following statements. (n = 3,547)

Weighted Percentage

| have access to these I have access to
data but they are not these data and they
Not Applicable-I don’t disaggregated by are disaggregated by

have access to these  student race, ethnicity, student race, ethnicity,
data in an electronic and income (e.g., free and income (e.g., free

data management and reduced-price and reduced-price
system. lunch). lunch).

Standardized test scores 19 43 38
Formative student assessment scores 24 47 28
Student grades/GPA 11 60 29
In-person attendance 11 62 27
Attendance for remote learning 18 58 24
Student disciplinary history 41 38 21
Course enrollment histories 36 44 20
Postsecondary application, enroliment, or 73 15 1
transition outcomes

Social and emotional competencies 71 19 10
Student use of remote learning materials 47 38 15
Identification of specific students who need extra 28 a7 25
assistance

Identification of specific students who are at risk of 47 31 22

dropping out or not progressing to the next grade

NOTE: Respondents who indicated that their school was not delivering in-person instruction did not see the parts of this question related to in-person
instruction. Respondents who indicated that their school was not delivering remote instruction did not see the parts of this question related to remote
instruction.
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44. Please rate your level of agreement or disagreement with each of the following statements. (n = 3,547)

Weighted Percentage

Strongly Strongly
Disagree Disagree Agree Agree
| have access to adequate data about students’ progress toward specific 6 26 54 14
learning objectives.
| have enough information about the home and family context of my 9 41 41 10

students from communicating with parents/ guardians.

Perceptions of Principals

45. Please indicate your level of agreement or disagreement with the following statements about your principal’s

effectiveness. (n = 3,553)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly
Disagree Disagree Agree Agree
In general, my principal is effective at supporting continuous improvement 5 14 40 41
of our approaches, processes, and tools by use of data and evidence.
In general, my principal is effective at supporting school equity goals 5 13 41 41
especially related to needs of students of color or students affected by
poverty.
In general, my principal is effective at supporting students with disabilities. 4 12 44 40
In general, my principal is effective at supporting the social and emotional 5 13 43 39
learning of students.
In general, my principal is effective at supporting professional development 10 19 41 30
that addresses remote teaching.
In general, my principal is effective at supporting professional development 5 14 45 36
that addresses in person teaching.
In general, my principal is effective at supporting student transitions from 6 13 48 33
high school to postsecondary education.
In general, my principal is effective at supporting student readiness for 6 18 47 29
success in the workforce.
In general, my principal is effective at supporting implementation of tools 7 15 42 36
and materials to facilitate remote learning.
In general, my principal is effective at supporting a variety of instructional 7 15 41 37
models, including remote, in-person, or hybrid approaches.
In general, my principal is effective at supporting my own mental health and 11 17 36 36
well-being.
In general, my principal is effective at supporting the mental health and 4 11 40 44

well-being of students.

NOTE: Respondents who indicated that they did not teach high school students did not see the parts of this question related to transition to postsec-
ondary education and workforce readiness. Respondents who indicated that their school was not delivering in-person instruction did not see the parts
of this question related to in-person instruction. Respondents who indicated that their school was not delivering remote instruction did not see the parts

of this question related to remote instruction.
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Social and Emotional Learning

46. To what scale is SEL currently implemented in any capacity at your school? (n = 3,566)

Weighted
Percentage
Total
SEL is not implemented in any capacity 11
SEL is implemented on a small scale (some classrooms within my school) 54
SEL is implemented on a wide scale (most classrooms within my school) 35

NOTE: Respondents who indicated that they did not teach high school students did not see this question.

47. Which of the following [statements] best describe your beliefs about how students’ learning mindsets (e.g.,
growth mindset, sense of belonging, and sense of purpose) develop? (n = 3,193)

Weighted
Percentage
Total

Learning mindsets develop almost entirely as a result of a student’s learning environment and the attitudes, 15
beliefs, and behaviors of the adults around them.

Learning mindsets develop almost entirely from a student working on their own attitudes, beliefs, and 4
behaviors.

Somewhere in between the two statements but closer to the first statement. 51
Somewhere in between the two statements but closer to the second statement. 13
Exactly in between the two statements. 17

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question.

48. How much emphasis do you place on the following in your work with students? (n = 3,194)

Weighted Percentage

No A Little Some A lot of
Emphasis Emphasis Emphasis Emphasis

Building strong relationships between students and adults 0 4 27 68
Creating equitable learning environments 1 6 36 57
Explicit SEL skill development for students 6 27 46 21
Providing mental health supports for students 4 21 44 31
Culturally relevant education 3 16 45 36
Understanding and managing emotions 3 18 45 34
Setting and achieving positive goals 1 37 56
Making responsible decisions 0 28 68
Helping students develop a growth mindset 1 38 54
Helping students develop academic self-efficacy 1 40 52
Character education 4 16 44 36
Other 49 3 15 33

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question.
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49. On average, how much instructional time per week are you dedicating for SEL-related work (e.g., circles;
advisory periods; check-ins with students individually, in small groups, or in cohorts; explicit SEL instruction)?
(n = 3,193)

Weighted
Percentage
Total
No time 6
Less than 1 hour per week 35
About 1 hour per week 28
About 2 hours per week 18
About 3 hours per week 6
About 4 or more hours per week 6

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question.

50. On average, how much of your professional development time per week is dedicated to SEL (e.g., collaborat-
ing with colleagues, reading on your own, attending courses or sessions with teachers from different schools,
attending courses or sessions with other teachers from your school)? (n = 3,192)

Weighted
Percentage
Total
No time 22
Less than 1 hour per week 45
About 1 hour per week 20

About 2 hours per week
About 3 hours per week

About 4 or more hours per week

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question.
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51. Please indicate whether you are aware of and have used any of the following SEL frameworks in your remote
teaching since the beginning of the school year (2020-21). (n = 2,581)

Weighted Percentage

Aware of, Used on Usedona
but Have a Limited Widespread
Not Used in  Basis in Basis in

My Remote My Remote My Remote
Not Aware  Teaching Teaching Teaching

21st Century Skills (Partnership for 21st Century Skills) 54 22 16 8
Big 5 Personality Factors 76 14 7 2
Building Blocks for Learning (Turnaround for Children) 85 10 3 1
Character Strengths (Character Lab) 80 12 6 2
Character Strengths (KIPP) 77 16 5 2
Clusters of 21st Century Competencies (National Research Council) 74 14 9 3
Comprehensive Student Development Model (Chan-Zuckerberg Initiative) 85 10 4 1
Core SEL Competencies (CASEL) 67 17 12 4
Early Learning Outcomes (Office of Head Start) 74 21 4 1
Emotional Intelligence 40 27 26 7
Foundation for Young Adult Success (UChicago CCSR) 89 7 1
Holistic Framework (ACT) 76 15 2
MESH (Transforming Education) 91 6 1
Other 61 4 16 18

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question. Respondents who indicated that their school
was not delivering remote instruction did not see this question.

52. Which of these sources of information about SEL programs, practices, offerings, and research have you
found most helpful this school year (2020-21)? (n = 3,190)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

CASEL 93 4 1 1
EASEL 99 0 0 0
EdReports 96 2 1 2
Education publications (i.e., Edsurge, Edweek, etc.) 83 4 7 6
Evidence for ESSA 99 1 1 0
Federally funded technical assistance centers 98 0 1 0
Johns Hopkins CSOS 98 1 1 0
Learning Policy Institute 99 0 0 0
National Center to Improve SEL and School Safety 98 1 0 1
Peers (teachers, administrators, other schools) 41 36 15 8
Professional associations 83 4 7 6
Regional Education Laboratories (RELS) 99 1 0 0
Research organizations (e.g., RAND, AIR) 91 3 3 4
Science of Learning and Development Initiative 98 1 1 0
SEL providers themselves 83 7 6 4
Social media network (e.g., Instagram, Pinterest, Teachers Pay Teachers) 65 12 14 9
Transcend Education 100 0 0 0
Transforming ED 99 0 0 0
Turnaround for Children 99 0 0 0
What Works Clearinghouse 99 0 0 0
None 74 20 2 4
Other 92 3 2 3

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question.
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53. Please indicate your agreement or disagreement with the following statements about social and emotional
learning in your school during the current school year (2020-21). (n = 3,189)

Weighted Percentage

Not
Applicable—
My School

Does Not Use a Strongly

SEL Curriculum Disagree Disagree Agree Strongly Agree
| know where to find high-quality SEL tools, 17 8 22 42 10
resources, and curriculum.
Our school’s SEL curriculum is appropriate for 25 4 12 45 14
students from different cultural backgrounds.
Our school’s SEL curriculum is appropriate for 25 5 10 46 14

students of color.

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question.

54. Please indicate your agreement or disagreement with the following statements about social and emotional
learning in your school during the current school year (2020-21). (n = 3,186)

Weighted Percentage

Strongly Strongly
Disagree Disagree Agree Agree
| am good at helping all the students in my classes make significant 2 23 62 13
improvement in social and emotional competencies.
There is little | can do to ensure that all my students make significant 20 60 17 3

progress in social and emotional competencies this year.

NOTE: Respondents who indicated that SEL was not implemented at their school did not see this question. Respondents were instructed to “select all
that apply.” Percentages might not sum to 100 percent because of rounding.

55. How often are the following statements true of you during the current school year (2020-21)? (n = 3,556)

Weighted Percentage

Sometimes
Never True Rarely True True Frequently True Always True

Even when it makes me uncomfortable, | allow 0 1 17 45 36

my students to express their feelings.

| listen carefully to my students. 0 0 9 47 44

| am aware of how my moods affect the way | 0 1 8 44 47
treat my students.

When I’'m upset with my students, | notice how 0 1 18 53 28

| am feeling before | take action.
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56. Indicate how the frequency of your one-to-one interactions with students in the following groups has
changed since the beginning of the COVID-19 pandemic in spring 2020. One-to-one interactions with students
include those that take place in-person, or via phone, text, email, or video conference. (n = 3,540)

Weighted Percentage

N/A—I1 Do

Not Teach

Students in Decreased Decreased a Increased a Increased a

This Group alLot Little No Change Little Lot
Students whose academic work is 5 16 21 42 13 4
ahead of most students their age
Students whose academic work is at 2 16 24 42 13 4
the expected level for their age
Students whose academic work is 1 19 16 22 25 17
behind most students their age
Students with disabilities 4 16 16 41 15 8
Students who are English language 18 15 12 35 13 6
learners
Students who are experiencing 3 18 13 39 19 9
poverty
Students who are experiencing 22 15 8 39 13 4
homelessness
Students of color 4 12 12 56 1 5

57. Please indicate your level of agreement or disagreement with the following statements. Teachers in this
school respect students of different: (n = 3,551)

Weighted Percentage

Strongly Neither Agree

Disagree Disagree nor Disagree Agree Strongly Agree
Religions and faiths 1 4 11 42 43
Sexual orientations (e.g., gay, straight, 2 6 14 40 38
bisexual)
Learning abilities 1 3 8 46 42
Gender identities (e.g., boys, girls, students 2 7 17 38 36
who identify in a different way)
Family income (how much money someone 1 3 11 41 45
makes)
Races/ethnicities 1 4 9 42 44
Countries of origin 1 2 12 42 42
Levels of comfort speaking English 1 4 15 44 37
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58. My school teaches students how people have been treated unfairly because of their: (n = 3,549)

Weighted Percentage

Strongly Neither Agree

Disagree Disagree nor Disagree Agree Strongly Agree
Religions and faiths 3 9 29 43 16
Sexual orientations (e.g., gay, straight, 5 15 36 31 13
bisexual)
Learning abilities 3 13 35 35 13
Gender identities (e.g., male, female, 5 15 38 30 12
transgender, people who identify in a different
way)
Incomes (how much money someone makes) 3 13 35 36 13
Races/ethnicities 3 7 21 46 23
Countries of origin 3 8 27 43 18

Teacher Preparation

59. Which of the following teacher preparation programs did you complete? (n = 3,551)

Weighted
Percentage
Total
N/A—I did not participate in a teacher preparation program before becoming a classroom teacher. 4
Undergraduate program with 1 semester or less of student teaching 39
Undergraduate program with full year or more of student teaching or residency 15
Post-baccalaureate program with 1 semester or less of student teaching 21
Post-baccalaureate program with 1 year or more of student teaching or residency 17
Post-baccalaureate alternative certification 14
Other 3

NOTE: Respondents were instructed to “select all that apply.” Percentages might not sum to 100 percent because of rounding.

60. Please indicate your level of agreement or disagreement with the following statements about your teacher
preparation program (including practicum/internship). (n = 3,382)

Weighted Percentage

Strongly Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
Overall, my teacher preparation program prepared me well to support 10 20 44 26
students with disabilities.
Overall, my teacher preparation program prepared me well to support 20 29 35 16
English language learners.
Overall, my teacher preparation program prepared me well to support 14 24 41 21
students of color.
Overall, my teacher preparation program prepared me well to support 16 30 38 16
students affected by poverty.
Overall, my teacher preparation program prepared me well to support 12 25 44 20
students who are performing below grade level.
Overall, my teacher preparation program prepared me well to provide 65 17 11 7
effective remote instruction.
Overall, my teacher preparation program prepared me well to support my 15 28 40 17
students’ social and emotional learning.
Overall, my teacher preparation program prepared me well to provide 11 23 44 22

instruction that is culturally relevant for my students.

NOTE: Respondents who indicated that they did not participate in a teacher preparation program did not see this question.
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About Teachers and Students

61. Including the current school year (2020-21), how long have you worked as a teacher? Please round to the
nearest whole number, and do not include student teaching. (n = 3,515)

Weighted Percentage

0-5 Years 6-10 Years 11-15 Years 16-20 Years 21+ Years
For how many years have you served as a 7 22 19 20 32
teacher across your entire career?
For how many years have you served as a 10 23 20 20 26
teacher in your current state?
For how many years have you served as a 21 26 18 17 18
teacher in your current district?
For how many years have you served as a 32 27 16 12 12

teacher in your current school?

62. Approximately, what percentage of the students you teach [identify with] each of the following [racial/ethnic
groups]? (n = 3,513)

Weighted Percentage

10% or less 11%-24% 25%-49% 50%-74% 75%-100%
American Indian or Alaska Native 95 3 1 1 0
Asian 83 13 3 0
Black or African American 46 23 18 8 5
Hispanic/Latino 38 25 17 12 8
Native Hawaiian or other Pacific Islander 98 2 0
Two or more races 56 30 1
White 14 11 21 25 29

63. With which of the following [racial/ethnic groups] do you identify? (n = 3,515)

Weighted
Percentage
Total
Hispanic, Latino, or Spanish origin 8
White 82
Black or African American 7
American Indian or Alaska Native 2
Asian 3
Native Hawaiian or other Pacific Islander 0
Other 1
Prefer not to say 5

NOTE: Respondents were instructed to “select all that apply.” Percentages might not sum to 100 percent because of rounding.
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64. During the current school year (2020-21), are you a special education teacher? (n = 3,512)

Weighted
Percentage
Total
No 88
Yes 12

65. Which of the following best describes the teaching certificate you currently hold in the state in which you
currently teach? (n = 3,512)

Weighted
Percentage
Total
Regular or standard state certificate or advanced professional certificate 98
Other type of certificate (e.g., probationary, provisional, temporary, emergency/waiver) 1
| do not hold any of the above certifications in this state 0

66. In what area(s) does your certificate allow you to teach in your state? (n = 3,514)

Weighted Percentage

No Yes

Preschool (birth-Pre-K) 95 5
Elementary (K-5) 74 26
Middle grades (6-8) 38 62
Secondary grades (9-12) 37 63
English language learners (K-12) 89 11
Specific subject areas (K-12) (please specify): 75 25

Exceptional children (K-12) 94 6
Special education 87 13
Other 90 10

NOTE: Respondents were instructed to “select all that apply.” Percentages might not sum to 100 percent because of rounding.

67. Are you certified to teach mathematics? (n = 3,511)

Weighted
Percentage
Total
No 72
Yes 28
68. Are you teaching Algebra I this school year (2020-21)? (n = 3,511)
Weighted
Percentage
Total
No 93
Yes 7
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69. What is the highest degree you have earned? (n = 3,511)

Weighted
Percentage
Total
Associate’s degree 0
Bachelor’s degree (B.A., B.S., etc.) 33
Master’s degree (M.A., M.AT., M.B.A,, M.Ed., M.S., etc.) 56

Educational specialist or professional diploma (at least one year beyond Master’s level)
Doctorate or first professional degree (Ph.D., Ed.D., M.D., L.L.B., J.D., D.D.S.)

[I do] not have a degree

70. In what field was your undergraduate major? (n = 3,513)

Weighted Percentage

No Yes
Arts (visual [and] performing) 94 6
Area and/or ethnic studies 100 0
Communications and/or journalism 98 2
Computer science 99 1
Biology, biological sciences and/or medicine 94 6
Business 94 6
Economics 99 1
Education 63 37
Engineering 99 1
English language [and] literature 84 16
Gender studies 100 0
History 90 10
Internal relations and/or diplomacy 100 0
Languages [and] linguistics 97 3
Mathematics 92 8
Natural sciences 94 6
Liberal arts 97 3
Philosophy 99 1
Physical education 97 3
Religion 99 1
Social sciences 91 9
Technology 99 1
Other 89 1

NOTE: Respondents were instructed to “select all that apply.” Percentages might not sum to 100 percent because of rounding.
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71. Which of the following describes the school in which you currently work? (n = 3,512)

Weighted
Percentage
Total
Traditional public school 93
Charter public school 4
Other 3
Learn Together Surveys: Principal Results
School Assignment
1. This school year (2020-21), what grade(s) are included in the school you lead? (n = 1,686)
Weighted
Percentage
Total
Kindergarten—Grade 5 37
Grade 6 62
Grade 7 55
Grade 8 54
Grade 9 42
Grade 10 42
Grade 11 42
Grade 12 42
Ungraded (including special education students aged 18-22)
Other

NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.

2. Which of the following most closely reflects how instruction has been provided to your students since the
beginning of the school year (2020-21)? (n = 1,684)

Weighted
Percentage
Total

Fully remote instruction, where a large majority or all of your students received at least one synchronous 20
class each school day

Fully remote instruction, where a large majority or all of your students received less than one synchronous 3
class each school day (i.e., instruction might be distributed via paper workbooks or asynchronous videos)

Hybrid model where a majority or all of your students receive some in-person instruction and some remote 51

instruction (synchronous or asynchronous)

Fully in-person instruction each school day for the majority, if not all, of your students 26




Student Voice

3. Please select all of the strategies that your school uses to capture student voice, whether virtual or in person.
(n=1,651)

Weighted
Percentage
Total

N/A—My school does not capture student voice 3
Student surveys 76
Informal conversations with students 86
Formal conversations with students for the purpose of capturing student voice (e.g., focus groups, student 43
panels)

Student government or representatives 56
Involving students in decisionmaking meetings 42
Sources outside of the school (e.g., social media, news reporting, surveys conducted by other organizations) 25
Other 2

NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.

4. To what extent does the information about student voice that your school collects represent the views of all
students in your school? (n = 1,605)

Weighted
Percentage
Not at all representative of the views of all students 2
Representative of the views of few students 13
Representative of the views of about half of students 20
Representative of the views of most students 53

Representative of the views of all students

| don’t know

5. To what extent do you use student voice to inform decisionmaking in different areas in your school?
(n = 1,605)

Weighted Percentage

Toa
ToaSmall Moderate To a Great
Not at All Extent Extent Extent
General school requirements (e.g., required classes, which curriculum is 48 33 14 5
adopted, and graduation requirements)
General school operations (e.g., lunch and transportation) 26 43 25
Academic schedule (e.g., the length of classes, when school starts and 45 33 17
ends, and the yearly school calendar)
Changes to extracurricular activities (e.g., sports, clubs, or other before- or 6 32 44 18
after-school activities)
Grading policies for the whole school (e.g., grading scales, calculating GPA, 49 35 14 3
and other school-wide policies)
Discipline policies for the school (e.g., what happens when students break 26 44 26 4
the school rules)
Social and emotional learning approaches or programs used in the school 17 40 34 10
Programming related to career and postsecondary education transitions 33 33 27 6
Other 75 3 13 9
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6. Indicate your agreement or disagreement with the following statements. (n = 1,649)

Weighted Percentage

Strongly Strongly

Disagree Disagree Agree Agree
Student voices are respected by teachers in the school. 0 9 74 17
Student voices are respected by administrators in the school. 0 1 64 35
Student voices affect what happens in the school. 1 14 72 12
Adults in my school listen to student voices when making decisions. 0 12 75 13
There are opportunities for students to work with adults to improve the 1 13 70 16
school.
Students speak up about school issues. 0 14 70 16

7. How has the COVID-19 pandemic impacted your school’s emphasis on capturing student voice? (n = 1,649)

Weighted
Percentage
Total
Much less emphasis on capturing student voice 17
Somewhat less emphasis on capturing student voice 29
No change in emphasis on capturing student voice 25
Somewhat more emphasis on capturing student voice 26
Much more emphasis on capturing student voice 4

Support for Struggling Students

8. Please indicate the extent to which you have used each of the following types of information to help strug-
gling students this school year (2020-21). (n = 1,653)

Weighted Percentage

Toa
ToaSmall Moderate To aGreat
Not at All Extent Extent Extent

Information about concepts that students need more help learning 1 13 50 36
Information about concepts that students have mastered 3 24 50 23
Attendance information 1 10 4 47
Information about negative behavior incidents in school (e.g., referrals, 16 36 31 17
suspensions)

Information about social and emotional dispositions 2 19 49 31
Information about mental health and well-being 1 14 47 37
Information about engagement in school 1 11 48 40
Information about work habits 2 21 52 25
Information about study skills 4 28 49 18
Information about positive behavior in school 4 20 44 32
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9. This school year (2020-21), what are the top three types of information you regularly share with parents/
guardians of your struggling students? (n = 1,651)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Information about students’ performance on required grade-level tests 85 5 5 5
Information about students’ performance on classroom tasks, 48 19 18 14
assignments, or projects

Information about students’ progress mastering academic competencies 71 12 7 10
Information about students’ attendance 37 28 20 14
Information about students’ positive behavior in school 88

Information about students’ negative behavior incidents in school (e.g., 81

referrals, suspensions)

Information about students’ social and emotional dispositions 84

Information about students’ mental health and well-being 75

Information about students’ engagement in school 56 12 16 16
Information about students’ work habits 81 4 6

Information about students’ study skills 95 1 1

Other 99 0 0

NOTE: Respondents were instructed to “please select the top 3.”

Sources of Information and Support

10. Please indicate your level of agreement or disagreement with the following statements about the available
resources to support students. If needed, I know where to find relevant, actionable information about the best
ways (e.g., tools, programs, or strategies) to do the following: (n = 1,654)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
Support my students’ social and emotional learning 1 6 50 43
Support students with disabilities 1 6 45 48
Support English language learners (ELLs) 3 13 47 36
Help teachers deliver instruction remotely 2 8 52 38
Incorporate anti-racist teaching methods or materials 4 20 50 25
Connect with students’ families 1 8 50 41
Support students who are experiencing poverty 1 10 50 39
Support students of color 2 12 51 34
Build stronger relationships with my students 0 4 43 52

11. When selecting interventions (e.g., tools, programs, or strategies) to support your students, which of the fol-
lowing characteristics do you consider? (n = 1,653)

Weighted
Percentage
Total
N/A—I do not select interventions 11
Ease of accessing intervention information 81
Rigor of evidence regarding intervention efficacy 81
Affordability 79
Ease of implementation 83
Existence of technical assistance support 61
Applicability to my specific students’ needs 87
Other 8

NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.
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12. Where is the first place you would go to find an intervention (e.g., tools, programs, or strategies) to support

students in your school? (n = 1,653)

Weighted
Percentage
Total

State Department of Education website 4
School or district website 4
Professional association online platform (e.g., National Association of School Principals’ website) 9
Internet information search (e.g., broad search on the topic using Google or a similar search engine) 11
Online social network inquiry or search (e.g., Twitter, Facebook or similar for strategies from other school 3
leaders)

Online platforms for resource sharing (e.g., Pinterest, YouTube) 1

Ask another school leader or support staff at my school 17
Ask someone in the district central office 14
Ask another leader or other support staff at my district 25
Develop a resource myself and/or ask other teachers/staff to develop a resource 4
None (I have all the interventions | need to support students) 1
Other 5

Teaching Math

13. What are the top three actions that would most help improve student mathematics achievement in your

school? (n = 1,652)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Hire more highly effective math teachers 76 11
Adopt high-quality, standards-aligned mathematics curricula 79
Adopt culturally relevant mathematics curricula 89
Improve student engagement in math classes 36 27
Improve parent engagement in math with their students 78
Improve student attendance in math classes 84
Provide math teachers with more training on the curriculum 74
Provide math teachers with more training on instructional strategies 45 17
Provide math teachers with more training on managing student behavior 91
Provide math teachers with more training on culturally relevant or culturally 76

aware instructional strategies

Provide math teachers with more training to support development of 78 6
students’ social and emotional competencies

Other 97 1

7
8
3
19

10
20

6
5

- -
% © b © B

o

37



Serving Students with Disabilities

14. During the current school year (2020-21), approximately what percent of the students at your school are
students with disabilities? (n = 1,662)

Weighted
Percentage
Total

0% —My school doesn’t have any students with disabilities as defined above. 1

1%-5% 12
6%-10% 32
11%-25% 49
26% or more 7

15. During the current school year (2020-21), what are the typical service delivery models for students with dis-
abilities (SWD) experienced by teachers at your school? (n = 1,653)

Weighted
Percentage
Total

Teaching SWD in a general education class with regular support from a co-teacher 64
Teaching SWD in a general education class with occasional push-in support from a co-teacher 47
Teaching SWD in a general education class with consultation support from a special educator or other 43
specialist but no push-in or co-teaching support

Teaching SWD in a general education class without consultation, push-in, or co-teaching support from a 22
special educator or specialist

Teaching SWD in a resource or special education-only class 53

NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.

16. Please indicate your level of agreement or disagreement with the following statement about how effectively
your school supports students with disabilities (SWD) during the current 2020-21 school year. (n = 1,653)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly
Disagree Disagree Agree Agree

Overall, my school does a good job supporting our SWD. 1 6 45 48
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17. To better support students with disabilities (SWD), which of the following would be most important to
improve in your school? (n = 1,647)

Weighted Percentage
Not in Top 3 1st Choice 2nd Choice 3rd Choice

Ensuring all students have access to standards-aligned core general 70 6 8 8
education curriculum

Developing a school culture of shared responsibility for the achievement of 40 25 15 13
all learners

Developing and maintaining high expectations for all students related to 52 13 15 13
academics

Developing and maintaining high expectations for all students related to 72 4 7 9

behavior

Allocating more special educators and/or specialists to support SWD 54 21 9 9

Improving professional development options related to supporting SWD 47 13 18 16
Curriculum materials to support SWD (e.g., comprehensive curriculum 64 8 11 10
programs, intervention materials)

Ensuring that students have access to assistive technology to support their 83 3 3 4
learning (e.g., text-to-speech, word prediction software, pencil grips)

Other 920 1 1 1

NOTE: Respondents were instructed to “please select the top 3.” Seven percent of respondents indicated that their school does a great job of support-
ing SWD and did not rank any of the selections above. Percentages will not sum to 100 percent.

18. How sufficient is your access to each of the following for helping you support students with disabilities
during the current school year (2020-21)? (n = 1,645)

Weighted Percentage

Not
Applicable—
Completely Somewhat Somewhat Completely Did Not
Insufficient Insufficient Sufficient Sufficient Receive
Community support organizations 6 29 48 12 4
Materials and tools (e.g., curricula, activities, 2 13 58 27 0
technology, modified texts)
Staff with specific expertise within or outside 3 17 57 23 1
of your school
Support for building relationships with families 2 18 57 22 1
of students with disabilities
Training and information (e.g., professional 3 24 55 16 2
development, books)
Data system tools that give teachers the 2 15 55 27 1
opportunity to review student performance
and monitor progress
Student records, including learning history, 1 10 50 38 1
areas of strength and interest, and unique
social/family situations
Transition planning protocols for students with 2 14 54 28 2
disabilities (e.g., middle school to high school,
high school to postsecondary)
Professional development related to 10 30 47 11 2
supporting students with disabilities in remote
or hybrid learning settings
Curricula and materials that are appropriate 6 24 53 15 1

for students with disabilities in remote or
hybrid learning settings
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Supporting Students’ Transition to Postsecondary Education and Future Careers

19. During the current school year (2020-21), which of the following supports geared at postsecondary and
career preparation are offered at your school? (n = 702)

Weighted
Percentage
Total
Advanced courses (e.g., Advanced Placement or International Baccalaureate course offerings) 70
Course credit in high school (e.g., dual enroliment) 86
College admissions test preparation (e.g., SAT/ACT prep) 74
College placement tests (e.g., those that are often administered in community colleges to assess the need for 55
developmental coursework)
College application support (e.g., college list creation, essay writing workshops, FAFSA, deadline 84
management)
Supports for transition from high school to college (e.g., summer melt programming, text reminders of 37
summer college deadlines)
Support for developing habits and mindsets to succeed in postsecondary schools (e.g., study habits, 48
persistence)
Support for non-4-year pathways (e.g., military, community college, delaying college) 71
12th grade transition models (e.g., early college development curriculum) 30
Engaging families in postsecondary preparation and financial aid planning activities 69
Counseling focused on helping students ensure that their postsecondary education/training plans and career 72
goals align
Career academies, linked learning programs, or other programs that link high school curriculum with a 41
specific career pathway
High school career-technical courses 77
Counseling focused on helping students make choices about their future careers 81
Information about career families and career lattices (e.g., what jobs are gateways to others) 36
Specific curricula for supporting students’ career planning 15
Engagement and support by the local business community (e.g., internship programs, informational 45
interviewing)
Other 9

20. Which of the following best characterizes which students at your school typically get access to support to
prepare them for postsecondary education and careers? (n = 702)

Weighted
Percentage
Total
Students who meet certain criteria (e.g., GPA) receive support 2
Students who ask for support or express interest receive support 12
Students who are nominated by teachers or other staff for support receive support 1
All students receive support 84

Students who are identified as at-risk receive support
Other
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21. Which of the following best describes how students receive support for transitions to postsecondary educa-

tion and careers? (n = 701)

Weighted
Percentage
Total
One-on-one support 42
Through a regularly scheduled advisory period 22
Through intermittent or stand-alone programming (e.g., a one-time assembly or occasional workshop) 10
Through out-of-school time programming (e.g., afterschool) 3
During a course specifically designated for supporting postsecondary education or career transitions 8
During an already scheduled academic course (e.g., “push-in” content) 11
Other 4

22. Please indicate approximately how many students in each of the following groups at your schools are receiv-

ing sufficient supports to meet their needs for a successful transition to postsecondary education and careers.

(n=700)
Weighted Percentage
Very Some but Almost

Few Are  Not All Are All Are

Receiving Receiving Receiving Not

Sufficient  Sufficient  Sufficient Applicable

Supports Supports Supports or Not Sure
High-achieving students (e.g., high GPA, test scores) 2 28 69 1
Under-achieving students (e.g., low GPA, test scores) 7 43 49 1
Low-income students (e.g., those on free and reduced-price lunch) 4 39 56 1
Students of color 3 35 57 5
Students with disabilities 3 28 67 1
Students who do not expressly ask for support 12 48 39 2
Students who are identified as being at-risk 4 42 54 0
9th-grade students 17 44 33 5
10th-grade students 11 52 34 4
11th-grade students 2 43 53 2
12th-grade students 1 24 73 2
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23. Which of the following barriers are preventing every single student in your school from receiving sufficient
support to be ready to successfully transition into postsecondary education and careers? (n = 699)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Adequate academic preparation coming into high school 82 4 7 6
Affordability of available support 87 4 4 5
Staffing constraints 56 17 17 10
Course availability 85 4 6 5
Time needed for delivering support 56 17 15 12
Awareness of supports that work for specific student needs 80 4 6 10
Prioritization/incentives from district leadership 94 1 2 4
Availability of data on student pathways after high school 93 3 2 2
Lack of student motivation 43 22 20 15
Inadequate support from families 54 18 15 13
Lack of available career-technical courses 87 3 4 6
Other 95

NOTE: Respondents were instructed to “please select the top 3.”

24. To which of the following data do you have access? (n = 699)

Weighted Percentage

Access to School- or Access to Individual

No Access District-Level Data Student Data
Whether or not students enroll in college after 20 37 43
high school
The specific postsecondary institutions where 23 33 44
students are enrolling after high school
Student college graduation (whether or not 45 35 20
students graduate within 6 years)
Student college acceptances 22 32 46
SAT/ACT completion and scores 5 23 72
FAFSA completion 21 32 46
Remediation rates in college 57 33 10
College Fit or Match scores 75 13 12
Data on earnings after high school 76 15
Data on earnings after postsecondary education 75 15

25. Which statement best describes the extent to which your student data on postsecondary and career out-
comes is disaggregated by student subgroup (e.g., student race/ethnicity, student poverty level)? (n = 698)

Weighted
Percentage
Total
None of the student data is disaggregated. 13
Some types of the student data are disaggregated. 27
Most types of the student data are disaggregated. 19
All types of the student data are disaggregated. 17
| am not sure. 24
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26. Does your school have goals (e.g., more students are accepted to college every year) or specific targets (e.g.,
85 [percent] of students will be accepted to college by 2022) for the following? (n = 698)

Weighted Percentage

School Does Not School Has Goals but  School Has Goals with
Have Goals No Specific Targets Specific Targets

Whether or not students enroll in college after 38 41 21
high school
The specific postsecondary institutions where 60 28 12
students are enrolling after high [school]
Student college graduation (whether or not 57 29 14
students graduate within 6 years)
The percentage of your students who are 43 38 20
accepted to college
The average graduation rates of colleges to which 61 24 15
students from your school enroll
The percentage of your students who apply to 39 37 24
college
The percentage of your students who completed 24 32 44
the SAT or ACT and/or the scores they received
FAFSA completion 31 30 39
Remediation rates in college 72 19 9
College Fit or Match scores 79 14 7

27. During the current school year (2020-21), who is primarily responsible for delivering tools, practices, and
use of data to support career preparation at your school? (n = 697)

Weighted
Percentage
Total
On-staff college/career counselor or advisor 69
Classroom teachers
Staff supplied by a non-school entity (e.g., AVID, GEARUP, other non-profit organization)
School leadership/administrator 10
Other school staff
Other person or organization outside of the school building 1
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28. Which of the following would most help your school better support all students’ transitions to and success
in postsecondary education and careers? (n = 697)

Weighted Percentage

Not in Top 3 1st Choice 2nd Choice 3rd Choice

Technical assistance for building capacity in supporting postsecondary 94 2 1 3
transition and success

Additional staff to be responsible for postsecondary transition and success 62 20 10 8
Third-party support for students by an organization specializing in 92 1 3 5
postsecondary transition and success

Better access to postsecondary student data 80 8 5 7
Access to best practices for postsecondary transition and success working 78 7 10 5

in other schools

Collaboration with local colleges and universities on aligning academic 79 7 8 6
pathways

Curricula/materials/technology or other resources related to postsecondary 86 3 5 6
planning

Better tools to support family engagement 64 11 13 12
Professional development about college admissions and financial aid for 87 4 4 5

teachers and staff

Career academies, linked learning programs, or other programs that link 82 5 7 6
high school curriculum with a specific career pathway

High school career-technical courses 83 7 5 5

School counselors focused on helping students make choices about their 65 14 10 10
future careers

Professional development for school employees on what career readiness 80 5 8 7
means and how to achieve it

Engagement and support by the local business community (e.g., 83 5 6 6
internships, information interviewing)

Technology resources to support advising and/or postsecondary access 93 2 3 3
for students (e.g., technology for communication such as Zoom, college

planning tools such as College Outlook, tools for searching postsecondary

education such as Course Networking)

Other 99 0 0 0

NOTE: Respondents were instructed to “please select the top 3.”
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Data for Decisionmaking

29. During the current school year (2020-21) what kinds of student data do you have access to through an elec-
tronic data management system(s)? If you have access to data, is it disaggregated by student race, ethnicity, and
income (e.g., free and reduced-price lunch)? (n = 1659)

Weighted Percentage

| have access to these | have access to
data but they are not these data and they
disaggregated by are disaggregated by  Not Applicable—I don’t

student race, ethnicity, student race, ethnicity, = have access to these
and income (e.g., free and income (e.g., free data in an electronic

and reduced-price and reduced-price data management
lunch). lunch). system.

Standardized test scores 18 79 3
Formative student assessment scores 35 53 12
Student grades/GPA 30 68 2
In-person attendance 27 72
Attendance for remote learning 32 65 3
Student use of remote learning materials 35 38 27
Student disciplinary history 25 73 2
Course enrollment histories 37 46 18
Postsecondary application, enrollment, and/or 21 23 55
transition outcomes
Social and emotional competencies 26 22 52
Identification of specific students who need 36 51 13
assistance
Identification of specific students who are at risk 32 54 14
of dropping out or not progressing to the next
grade

30. During the current school year (2020-21), for which of the following purposes do you use these data?
(n=1,657)

Weighted Percentage

Selecting
Not Providing Remote
Applicable— Instructional Learning
Do Not Use Leadership  Budgeting Staffing Scheduling Materials
Standardized test scores 12 71 22 36 54 33
Formative student assessment 11 71 18 33 48 38
Student grades/GPA 11 65 14 34 54 34
In-person attendance 10 57 30 51 58 19
Attendance for remote learning 12 58 22 36 48 41
Student use of remote learning materials 19 48 31 22 28 51
Student disciplinary history 25 56 12 30 34 "
Course enrollment histories 30 27 23 43 57 12
Postsecondary application, enrollment, 60 24 11 16 21 8
and/or transition
Social and emotional competencies 27 53 20 33 30 24
Identification of specific students who 3 69 36 64 70 40
need extra assistance
Identification of specific students 12 65 28 51 61 33

who are at risk of dropping out or not
progressing to the next grade
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31. Do you currently look at data with colleagues in your school with the aim to improve together? (n = 1,651)

Weighted
Percentage
Total
Yes 95
No 5

32. Do you currently look at data in collaboration with other schools with the aim to improve together?
(n =1,651)

Weighted
Percentage
Total
Yes 52
No 48

33. Do you use continuous improvement (a structured process for addressing a specific problem by developing,
testing, and refining promising solutions) with the data that you look at within or across schools? (n = 1,579)

Weighted
Percentage
Total
Yes 73
No 21
| don’t know 6

34. Please indicate your level of agreement or disagreement with the following statements about continuous
improvement in your school. (n = 1,650)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
Inclusive inquiry cycles and data-informed decisions guide the selection of 2 12 56 30
improvement initiatives in my school.
There are standard processes and procedures for monitoring and 3 12 55 30
assessing improvement initiatives in my school.
Results from monitoring and assessment efforts are used to inform and 1 5 53 40

enhance ongoing improvement efforts.
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Perceptions of Teachers

35. When selecting teachers, how often do you source teachers from each of the following? (n = 1,650)

Weighted Percentage

Never Rarely Frequently Always

Undergraduate program with 1 semester or less of student teaching 17 33 42 7
Undergraduate program with full year or more of student teaching or 11 26 51 12
residency

Post-baccalaureate program with 1 semester or less of student teaching 12 42 40 6
Post-baccalaureate program with 1 year or more of student teaching or 9 34 50

residency

Post-baccalaureate alternative certification 14 48 35

Other 74 7 14

36. Of all the things you consider when hiring new teachers, how important are each of the following relative to

each other? (n = 1,649)

Weighted Percentage

Not Ranked by Second-Most  Third-Most Least
Respondent Most Important  Important Important Important

Quality of the teacher preparation program in 6 12 59 21 1
which they were trained
Speed at which teacher can be hired 11 3 15 65
Expertise of teacher in areas of need for my 2 79 17 2
school
Other 86 5 5 3 1

37. Have you hired any new teachers since the beginning of the school year (2020-21)? (n = 1,650)

Weighted
Percentage
Total
Yes 52
No 48
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38. Please indicate your level of agreement or disagreement with the following statements about the teachers
your school has hired since the beginning of the school year (2020-21). (n = 854)

Weighted Percentage

Strongly = Somewhat Somewhat  Strongly

Disagree Disagree Agree Agree
In general, the new teachers my school hires are effective at implementing 2 15 56 27
pedagogy for remote teaching.
In general, the new teachers my school hires are effective at adapting main 1 9 59 30
instructional materials for their students’ learning needs.
In general, the new teachers my school hires are effective at adapting main 1 12 58 29
instructional materials for teaching remotely.
In general, the new teachers my school hires are effective at using data to 3 22 54 21
improve their instruction.
In general, the new teachers my school hires are effective at supporting 1 13 59 27
strong student social and emotional skills.
In general, the new teachers my school hires are effective at working with 2 23 56 19
students with disabilities when teaching remotely.
In general, the new teachers my school hires are effective at working with 1 11 61 28
students with disabilities when teaching in-person.
In general, the new teachers my school hires are effective at supporting the 1 12 54 32
needs of students of color.
In general, the new teachers my school hires are effective at supporting the 1 13 53 33

needs of low-income students.

Social and Emotional Learning

39. To what scale is SEL currently implemented in any capacity at your school? (n = 1,648)

Weighted
Percentage
Total
SEL is not implemented in any capacity 4
SEL is implemented on a small scale (some classrooms within my school) 46
SEL is implemented on a wide scale (most classrooms within my school) 50

40. Which of the following [statements] best describes your beliefs about how students’ learning mindsets (e.g.,
growth mindset, sense of belonging, and sense of purpose) develop? (n = 1,581)

Weighted
Percentage
Total

Learning mindsets develop almost entirely as a result of a student’s learning environment and the attitudes, 20
beliefs, and behaviors of the adults around them.

Learning mindsets develop almost entirely from a student working on their own attitudes, beliefs, and 4
behaviors.

Somewhere in between the two statements but closer to the first statement. 52
Somewhere in between the two statements but closer to the second statement. 8
Exactly in between the two statements. 15
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41. How much emphasis does your school place on the following? (n = 1,581)

Weighted Percentage

No A Little Some A Lot of
Emphasis Emphasis Emphasis Emphasis

Building strong relationships between students and adults 0 3 27 69
Explicit SEL skill development for students 2 22 51 26
Character education 3 18 50 28
Providing mental health supports for students 1 7 43 49
Culturally relevant education 3 23 52 22
Understanding and managing emotions 0 11 54 35
Creating equitable learning environments 1 10 45 44
Setting and achieving positive goals 1 10 51 39
Making responsible decisions 0 5 37 57
Helping students develop a growth mindset 1 13 50 36
Helping students develop academic self-efficacy 1 12 49 38

42. On average, how much instructional time per week is dedicated for SEL-related work (e.g., circles, advi-
sory periods, check-ins with students individually, in small groups, or in cohorts, or explicit SEL instruction)?
(n = 1,581)

Weighted
Percentage
Total
No time 2
Less than 1 hour per week 26
About 1 hour per week 32
About 2 hours per week 21
About 3 hours per week 1
About 4 or more hours per week 8

43. On average, how much of your professional development time per week is dedicated to SEL (e.g., collaborat-
ing with colleagues, reading on your own, attending courses or sessions with principals from different school
systems, attending courses or sessions with other principals from your school system)? (n = 1,581)

Weighted
Percentage
Total

No time 10
Less than 1 hour per week 52
About 1 hour per week 23
About 2 hours per week 10
About 3 hours per week 2

About 4 or more hours per week 1
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44. Please indicate whether you are aware of and whether your school has used any of the following SEL frame-

works in a remote teaching context since the beginning of the school year (2020-21). (n = 1,186)

Weighted Percentage

Used on Usedona
a Limited Widespread
Basis in Basis in
Remote Remote
Aware of, Teachingin Teachingin
but Not My School My School
Used in (Some (Most
Remote Teachers Teachers
Not Teaching in ~ Within My Within My
Aware My School School) School)
21st Century Skills (Partnership for 21st Century Skills) 43 30 21 7
Big 5 Personality Factors 76 18 4 1
Building Blocks for Learning (Turnaround for Children) 78 17 4 1
Character Strengths (Character Lab) 71 21 7 2
Character Strengths (KIPP) 67 28 5 1
Clusters of 21st Century Competencies (National Research Council) 65 22 10 3
Comprehensive Student Development Model (Chan Zuckerberg Initiative) 77 18 4 1
Core SEL Competencies (CASEL) 39 22 28 11
Early Learning Outcomes (Office of Head Start) 65 26 7 2
Emotional Intelligence 34 33 26 6
Foundation for Young Adult Success (UChicago CCSR) 83 13 3 1
Holistic Framework (ACT) 80 15 4 1
MESH (Transforming Education) 88 10 2 1
Other 62 3 10 25

45. Which of these sources of information about SEL programs, practices, offerings, and research have you

found most helpful this school year (2020-21)? (n = 1,576)

Weighted
Percentage
Total
N/A—None 13
CASEL 25
EASEL 1
EdReports 7
Education publications (e.g., Edsurge, Edweek) 27
Evidence for ESSA 8
Federally funded technical assistance centers 1
Johns Hopkins CSOS 1
Learning Policy Institute 1
National Center to Improve SEL and School Safety 5
Peers (e.g., teachers, administrators, other schools) 43
Professional associations 24
Regional Education Laboratories (RELSs) 2
Research organizations (e.g., RAND, AIR) 9
Science of Learning and Development Initiative 2
SEL providers themselves 29
Social media network (e.g., Instagram, Pinterest, Teachers Pay Teachers) 20
Transcend Education 1
Transforming ED 2
Turnaround for Children 1
What Works Clearinghouse 8
Other 11

NOTE: Respondents were instructed to “please select the top 3.” Percentages will not sum to 100 percent.
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46. During the current school year (2020-21), which, if any, of the following approaches did your school use to
measure social and emotional learning (SEL) skills and supports? (1 = 1,576)

Weighted
Percentage
Total

N/A—my school doesn’t measure SEL 27
Performance tasks that measure students’ SEL skills 8
Self-report questionnaires that survey student perceptions about their own SEL skills 28
Questionnaires or rating scales that survey teacher perceptions of their students’ SEL skills or behaviors 21
Student perception surveys on the school conditions that foster SEL skills (e.g., climate surveys administered 40

to students)

Teacher perception surveys on the school conditions that foster SEL skills 24
Family perception surveys on the school conditions that foster SEL skills 25
Teacher, peer educator, or administrator observations of classroom environment and student behavior 46
Teacher perception surveys or other measures of teachers’ own social and emotional development 23
Other 1

NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.

47. Since the beginning of the COVID-19 pandemic in 2020, have there been any changes in how often your
teachers have [done the following]? (n = 1,641)

Weighted Percentage

Much Less A Little Less No Change A Little More A Lot More

Told you that they felt stressed 1 2 3 26 65
Been less engaged in their work 3 9 31 37 18

NOTE: Three percent of respondents indicated that they were not a principal at the beginning of the pandemic and did not respond to this question.
Percentages will not sum to 100 percent.

Principals’ Well-Being

48. Since the beginning of the 2020-21 school year, how often has your work been stressful? (n = 1,651)

Weighted
Percentage
Total
Never 0
Hardly ever 2
Sometimes 15
Often 54
Always 29
49. [On a scale of 1 to 5], how well are you coping with the stress of your job right now? (n = 1,651)
Weighted
Percentage
Total
1: Not well at all 2
2 14
3 43
4 31

5: Very well 10




50. Which of the following are sources of stress in your job right now? (n = 1,651)

Weighted
Percentage
Total

Determining class schedules for remote or in-person learning 50
Changes in your school’s instructional model this school year (2020-21; e.g., switching from remote to 72
in-person, or vice versa)

School budget decisions 37
Supporting teachers’ mental health and well-being 86
Implementing COVID-19 mitigation strategies (e.g., mask-wearing, cleaning, testing, distancing) 71
Staffing my school (e.g., finding substitutes, hiring teachers or staff) 66
Finding instructional resources and materials 21
Child care for my own children 13
Managing student behavior 21
Tracking student attendance 60
Supporting students’ social and emotional learning 72
Lack of time to collaborate with colleagues 44
My own job security 10
Job security of my spouse or partner 5
My health 29
The health of a loved one who is high risk for COVID-19 16
Ensuring teachers have the technology they need for remote teaching 40
Other 6

NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.

51. Of the sources of stress in your job you indicated, rank the top three from 1 to 3. (n = 1,650)

Weighted Percentage

Notin Top 3 1st Choice 2nd Choice 3rd Choice

Determining class schedules for remote or in-person learning 88 2 5 5
Changes in your school’s instructional model this school year (2020-21; 57 21 12 11
e.g., switching from remote to in-person, or vice versa)

School budget decisions 90 2 3 4
Supporting teachers’ mental health and well-being 41 21 23 16
Implementing COVID-19 mitigation strategies (e.g., mask-wearing, cleaning, 66 13 10 11
testing, distancing)

Staffing my school (e.g., finding substitutes, hiring teachers or staff) 68 10 12 10
Finding instructional resources and materials 98 1 0

Child care for my own children 97 1 1

Managing student behavior 92 2

Tracking student attendance 82 4 6 8
Supporting students’ social and emotional learning 62 11 14 13
Lack of time to collaborate with colleagues 92 1 2 5
My own job security 96 2 1 1

Job security of my spouse or partner 99 0 0 0

My health 92 3 2 3

The health of a loved one who is high risk for COVID-19 97 2 1 1

Ensuring teachers have the technology they need for remote teaching 93 1 2 4

Other source 95 3 1 0
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About School Leaders and Students

52. Including the current school year, how long have you worked as a principal? (n = 1,377)

Weighted Percentage

In Current In Current
Total In Current State District School
0-5 years 44 46 54 65
6-10 years 38 37 34 28
11-15 years 1 10 5
16-20 years 4 4 1
21+ years 3 2 1
NOTE: Respondents were instructed to round to the nearest whole number.
53. With which of the following do you identify? Race/ethnicity (n = 1,618)
Weighted
Percentage
Total
Hispanic, Latino, or Spanish origin 8
White 77
Black or African American 12
American Indian or Alaska Native 2
Asian 2
Native Hawaiian or other Pacific Islander 1
Other 1
Prefer not to say 3
NOTE: Respondents were instructed to “select all that apply.” Percentages will not sum to 100 percent.
54. What is the highest degree you have earned? (n = 1,618)
Weighted
Percentage
Total
Associate’s degree 0
Bachelor’s degree (B.A., B.S., etc.) 1
Master’s degree (M.A., M.AT., M.B.A,, M.Ed., M.S., etc.) 55
Educational specialist or professional diploma (at least one year beyond Master’s level) 30
Doctorate or first professional degree (Ph.D., Ed.D., M.D., L.L.B., J.D., D.D.S.) 13
Do not have a degree 0
55. Are you certified and/or licensed in special education? (1 = 1,618)
Weighted
Percentage
Total
Yes 13
No 87
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56. Which of the following describes the school in which you currently work? (1 = 1,618)

Weighted
Percentage
Total
Traditional public school 88
Charter public school
Other
57. With which of the following do you identify? Gender (n = 1,686)
Weighted
Percentage
Total
Male 56
Female 44

Prefer not to say
Other
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Notes

I State oversamples were funded by the Bill & Melinda Gates

Foundation to track their investments in these states.

2 One LTS topic is postsecondary pathways; thus, the sample

targeted middle and high school teachers and principals.

3 Many of the social and emotional learning (SEL) items were

adapted from Bill & Melinda Gates Foundation, 2020; Bridge-
land, Bruce, and Hariharan, 2013; Schwartz et al., 2020; and
Steiner et al., 2020.

The students with disabilities (SWD) items were adapted from
Dawson and Scott, 2013, and prior administrations of the LTS
(Johnston et al., 2019; Young et al., 2020).

Demographic items were adopted or adapted from the Measure-
ment, Learning, and Improvement Survey (Stelitano, Perera,
and Johnston, 2019) and the American Instructional Resources
Survey (Doan et al., 2020).

4 Although the LTS are designed to survey only middle and
high school educators, as shown in Tables 2 and 3, sizable pro-
portions of LTS respondents in both the ATP (8.6 percent) and
ASLP (31 percent) samples worked in schools designated by the
National Center for Education Statistics (NCES) as elementary
schools. This is because the NCES designates combined elemen-
tary/middle schools (grades K-8) as elementary schools.

> We estimated the recalibration totals using the full ATP
sampling frame, assuming that the full frame would provide an
adequate approximation for the subset of 6th- through 12th-
grade teachers included in the LTS-specific sample.

6 Replicate weights were not produced for the LTS data files;

variance estimation using the provided single weight should suf-
fice. We made this decision after calculating variance with and
without replication, determining that differences in the standard
errors were negligible. If analysts of these data need to estimate
variance using replication, syntax for an alternative variance
estimation method (jackknife) is available upon request.
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students with disabilities), teacher training and support, and data-informed
decisionmaking. Survey results are intended to inform policy and practice
related to these topics.
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Velasco for overseeing the publication process for this report.
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visit gatesfoundation.org.

If you are interested in using AEP data for your own analysis or reading other
AEP-related publications, please email aep@rand.org or visit www.rand.org/
aep. More information about RAND can be found at www.rand.org. Questions
about this report or about the LTS should be directed to dgrant@rand.org, and
questions about RAND Education and Labor should be directed to
educationandlabor@rand.org.
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